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PREFACE 


Education is responsible for all-round development of the child as well as the progress 
of die society Evaluation being the significant part of educational process plays a vital 
role in imparting quality education Evaluation of students development and learning is 
absolutely necessary if teachers are to provide curriculum and instruction both age 
appropriate and individual appropriate Further, the primary purpose of evaluation in 
the schools is to create an environment so that prescribed curriculum can be made more 
responsive and supportive to students for their all-round development 

For making evaluation more reliable, valid and humane many commissions and 
committees have recommended various leforms, after independence of our country 
Many of these reforms have already been implemented but many more are still needed 
to be brought in practice by different States/UTs Even when the broad framework of 
curriculum is the same all over the country but its implementation including evaluation 
of students performance differ from state to state, from institute to institute and even 
within an institution and from teacher to teacher 

In this context the department undertook a project to know the status of various 
evaluation practices at all stages of school education across the states 'I'he basic 
purpose of tin's project is to know how many schemes of evaluation aie being 
implemented*? For this purpose relevant information were collected from all State 
Boards of Education, State Councils of Educational Research and Training (SCERTs), 
State Institutes of Education (SIEs) through a questionnaire The information so far 
collected were analysed and presented in the report 

I express my sincere gratitude to Prof J.S, Rajput, Director, MCERT for motivating to 
undertake this project and providing academic support 1 am extremely thankful to all 
Chairpersons and Secretaries of Boards, Directors of SCERTs and the Principals of 
SIEs for providing information in the questionnaire 

I appreciate the efforts made by the project team consisting of Dr Santosh Kumar 
the Coordinator of the project. Dr S K S Gautam, Dr B L Pandit, and 
Dr K Chandrasekhar in bringing out this report 

I hope the report will be useful to teachers, teacher educators, educational 
administrators and planners and all other concerned with educational evaluation at the 
school stage Any suggestions for the improvement of the report will be highly 
appreciated 
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New Delhi 


(Sarla Rajput) 
Prof &Head 
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CHAPTER-I 


Introduction 

The primary purpose of evaluahon is to create an environment in schools so that the 
curriculum can be made more responsive and supportive to students for their all loiind 
development Evaluation is the process of finding out the extend to which the desiied 
changes have taken place in tlie pupils It, therefore, requires collection of evidences 
regarding growth and progress in the pupils so that this information can be analyzed and 
utilized in various Kinds of decision making Therefoie, the process of evaluation includes 
collecting data, analyzing the data for getting information, making judgements and finally 
taking decisions 

In school education system the purpose of evaluation for different stakeholders may be 
diffeient For students, it may be knowing how well they arc achieving the curriculai 
objectives For teachers it may be knowing how well students aie doing, what types of 
difficulties they are facing in learning For supervision it may help in monitoring the 
effectiveness of teachers teachmg and students learning Further, parents will be interested to 
know the performance of their wards besides school administrators and school education 
planner would like to know how well students are doing in school 

Foi evaluation of students’ achievement, curricular objectives are stated in terms of 
knowledge, understanding, application, skill and attitudes It is presumed that students will 
achieve tlie objectives Therefore, there is always a need to evaluate students achievement 
with respect to objectives Hence, evaluator has to make efforts to evaluate the students’ 
ability that demonstrates the different levels of mastering the curriculum In terms of Blooms 
taxonomy for cognitive domain it may be knowledge, comprehension, application, analysis, 
synthesis and evaluation The different curricular objectives require the development of 
wiitten, oral and performing skills Besides the cognitive aspects, theie are some social and 
behavioural expectations from students 

Evaluation is considered a powerful means of influencing the quality of what teachers leach 
and what students learn in schools The quality of education depends upon the techniques 
and tools used for capturing the levels of attainment of students m all the tliree domains of 
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Ieainini> Further, evaluation conlnbules significantly in biniing desirable improvement m 
students in the school environment Evaluation of students’ learning is absolutely necessaiv 
if teachers arc to impart curriculum and instruction that is both age appropriate and individual 
specific Classroom evaluation is a highly professional activity It should not be done 
casually or in haphazaid manner Foi this, it is essential that teachers should have clarity of 
conceptual and procedural foundations of assessment Therefore, evaluation should be an 
inlegial part of teaching-learning process Hence, there is always a need of an evaluation 
system which is continuous in its process and comprehensive in its scope, thiough wlncli 
complete pictuie of learner’s performance may be captured, and if needed, appropiiate 
coi rective measures may be adopted 

Edwards (1979) iii his research on 'Effective Schools’ identified five characteristics which 
conliibiites maximum to effectiveness of a school According to Edwaids, these are most 
tangible and indispensable Out of these five, three characteiistics aie related to 
.idmimstiative leadership and remaining two are 

• pupil progress is ficquently monitored, and 

• children arc not pei nutted to fall below' minimum levels of achievement 

Thus an efTeclivc school chalks out a well planned system of evaluation in which teacheis 
keep tab on systematic upward progress of students to achieve the target of all-iound 
development of personality of students 

iVlaking evaluation moie authentic, it is essential that learning expectations and the ciitciia for 
evaluation should be matched to valued outcomes and to the task given to students These 
Cl ileria should be informed to the students before evaluating them Thciet’ore, criteria aic to 
be clearly defined Not only this, a teacher is required to be trained in evaluation Only then, 
consistency in evaluation with respect to ciileria can be ensured 

In operational leim evaluation practices, includes areas being covered foi evaluation ic 
evaluation of scholastic and co-scholastic aspects of pupils growth, techniques and tools 
being used foi apprising performance of students in these areas, frequency of Icsimi;, 
repoilmg of the performance of students, use of evaluation icsults foi feedback for 
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improvement m students learning and teachers leaching and monitoring mechanism of the 
evalualion system 

In general, through prevailing evaluation practices it may be understood what teacliers are 
evaluating'’ And what they are missing with respect to policy on education 

Although the broad framework of curriculum is same all over tlie countiy, its implementation 
differ from state to state, from institution to institution and even within an institution from 
teacher to teacher Similar is tlie case for evaluation practices being followed for students’ 
performance 

In government schools, state authorities provide guidelines from time to time for biining 
improvement in evaluation practices in the state Besides, Boaids of school education also 
provide guidelines for evaluation of students performance under their umbrella In this 
context, It can be presumed that state government schools follow more or less similai 
evaluation procedures, across the schools in the slate Hence, it is desirable to collect 
information about, what are these evaluation procedures at different levels of school 
education m a state'’ What are those various components of evaluation which make the 
evaluation system of one state diffeient from the evaluation system in other states'’ With 
these questions in mind, the present study was undertaken with the following objective 

Objectives 

• To study the existing evaluation practices at different stages of school education 
Kesearcli Questions 

• Do evaluation practices at different stages differ across the states in terms of 
procedures'’ 

The department undertook the present study title “A Study of Evaluation Practices at all 
stages of School Education Across the States” mainly to know the status of evaluation 
practices at all stages of school education Vaiious committees and commissions of 
education since independence have made various suggestions and recommendations 
regarding evaluation at the school stage yet we have not much knowledge how each 
(state/union territory) has taken up which scheme and what modifications they have 


3 



underijoiie over a period of lime Educational Evaluation remains the weakest link in the 
total education system 

The piojcct was initially taken up duiing academic session 2002-2003 and was confined to 
only piimaiy stage of the school education During the academic session 2003-2004 it was 
extended to the enliie stage school education A questionnaire was finalized to galhei all the 
lelevant information on the topic after a lot of discussions The development of queslionnaiie 
was an in-house activity winch was carried out by the associated team of this piojcct In the 

r 

process of development of this qiiestionnaiie the reports of vaiious committees and 

s 

commissions which were published since independence were screened foi the lelevant and 
pertinent material The questionnaiie w'as sent to all the organizations dealing with the 
evaluation component of different stages of school education 

To realize the objective and to get the answer of the reseaich question of this study, the 
recommendations of various commission and committees legaidiiig evaluation weie 
collected, compiled and an attempt was made to cutout majoi recommendations which is 
picsenled in Chaptci-U The plan and proceduio used for gathering iiiformaiion from 
SCERTs and State Doaid of School Education legarding evaluation practices at dilTeiciit 
stages of school education are piesented in Chaptei 111, The Analysis of the information 
collected fiom the slates have been analyzed luid discussed m the Chaptci IV 'Evaluation 
Pi actices The last Chapter presents summary of this repoi t 



CHAPTER-11 


Salient Rccomnicildations of Various Committees and Commissions on 

Evaluation 

It IS worthwhile to mention that evaluation has been an issue of concern for all initiatives to 
impiove the education not only after independence but before of it also, In view of this a 
brief account of evaluation practices prevalent since vedic period till independence of the 
country have been summarized in following paragraphs 

Evaluation - A Retrospect 

The pre-independence period of school education running into moie than five thousand yeais 
can be broadly divided into four periods (i) Vedic peiiod (ii) Buddhist period (in) Medieval 
period (iv) British period The first two periods of education were indigenious development 
The later two periods were greatly influenced by social and cultural influences from outside 
as a consequence of political invasion oi political takeover by outsiders 

(i) Vedic Period 

During vedic period there was no periodic oi annual examination system at the school stage 
and therefore there was no system of mass promotion of students Individual attention to an 
individual student was the dictum Teaching and Learning in the tlien educational system 
centered to the needs of an individual Capacity of each student in Mastery learning was the 
rule of the then system In case it was found that students have forgotten earlier lesson, 
furilier teaching was stopped It was necessary for maintaining the essential progress, 
continuously over a period of instruchon The essential components of learning were 
learning at ones own pace, continuously and in a compiehensive manner The evaluation of a 
students learning was done jointly by a galaxy of scholars The role of a concerned teacher 
was supreme in such an evaluation Oral evaluation in the form of questions and answeis 
was the mam strategy of evaluation Examination was not seen as an ordeal but an essential 
requiiement for keeping scholarship fresh and upto the maik 
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(ii) liuihlhist Period 

Dining Veclic peiiod eclucalion was basically meant foi pneslly class oi some olhei well lo ilo 
sections of the society and the language of instruction was Sanskrit During the Buddhist 
period education became a wider affair and the languages of instruction were local praknt 
languages Pah received a lot attention for its development during the period Lord Buddha 
imparted to life a peifectly practicable from much different from too much of idealism and 
iitualism Thus practical leligion and piactical education became available to common 
people Education w-as spread in Sanghas (Community Centers) Education consisted of two 
levels, piimar>’ and higher education Students at many iimveisities (Nalaiida, Taxila, 
Vikramshila, Nagaijuiia etc ) were admitted by Dwarpandits * 

The admission tests consisted of tough question which students were supposed to discuss to 
cei tify their necessary pre-reqiiisite knowledge The rate of success in such admission tests is 
reported to be (7-10)% At Vikiamshila University admission tests were conducted jointly by 
si\-dwai pandits and the Chairman of the University Examiantion thus emerged as a quality 
contiol mechanism but the nature of examination was individualized because of fewci 
luimbci of students The tools of evaluation were oral-iecitalion, queslion-answcis sessions, 
debates and discussions 

iii) Medieval Period 

Dining Muslim peiiod education was impaitcd in Muktabas/Madrasas and was basically 
leligioiis education in nature The examinations wore very much prevalent and weie 
internally conducted T!ie elements of assessment were memorization, oral testing, rending 
w'liting and Airthmatics 

iv) liritish Period 

Dining Biitish period there weie two types of school le Government established and 
Verneculai schools (government aided) In Goveinment schools western type uf education 
w'as impaited which is still continuing till this day The vernaculai schools consisted of 
(Patshalas, Miiktabas/Madiasas) etc The type of education which was impaited in 

* A scholai who was iiichaige of admissions and evaluations 
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Vernacular scliools was basically religious type Initially the evaluation winch was 
conducted in these schools was school based and was conducted by the teacheis 

In IS*!? first written examination in this country was conducted It was based on the pattern 
of Matriculation examination of Britian The examination had two objectives One was to 
idenlifv students for admission to university education The othei objective was to identify 
sliidenis for government (clencal) service Tins examination synchronized witli the 
establishment of three universities of Calcutta, Madias and Bombay in 1857 This lesiilted in 
start of tlie formal system of wiitten examinations m India 

The university education commission in 1902 gave authoiity to universities to conduct 
Maliiculation examinations and frame iiiles and regulations foi them Sadler commission 
lecominended foi separation of univeisity and secondaiy education It was on this basis 
Intel mediate classes were added to the high school and renamed them as Intel mediate 
colleges Separate Boards of Secondary and Intermediate Examinations were constituted to 
prepaieelTicient curricula and conduct the two examinations 

In 1921 all control and responsibilities of the provincial education were transferred to states 
and the stales were given autonomy to run their educational systems Hartlog committee in 
1921 suggested that educational standards below high schools should be improved It also 
suggested that promotion at lower classes should be given stiictly and less capable students 
should be diverted to professional and commercial classes It further suggested that public 
examination at the matiiculation level should be strict so that only capable students reach 
iiiiiveisilv foi further study 

No specific guidelines on evaluation system weie given to school stages yet a system of 
exalualion emerged since 1857 which remained operational for about a century This system 
laid foundation for ovei emphasis on examinations and memorization of knowledge The 
olhei result was that all examinations were geared to the evaluation of academic subjects only 
and ovei-emphasis of academic subjects slowly and gradually The first public examination at 
liigli bchool level controlled all teaching-learning at the lower levels The ills of examination 
A'^iem that are loudly talked of today gradually seeped into the system 
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The co-scholas(iccomponenl of learning which vvasorpaiamouiK impoitaiicc in eailiei tiinci 
was giaclually neglcclecl and ignoted On Ihe iccommendations ofllaillog Connmllce iIk* 
inaikmg system was introduced in tlie examinations along with Pass/fail system The 
examination became memoiy based and ncithei student nor teachei liad any concept oflnglioi 
mental abilities Because of limited coveiage of content the examinations became a matici of 
high chance Only Essay type of questions in the examinations question papers weie llie 
Older of day, therefore a high level of sub|ectivity became a part of evaluation system 

It IS dcsiiable to have a look at major lecommcndations of vaiious Commiliee aiul 
Commissions on evaluation in geneial and on evaluation piacliccs at all stages of school 
education in pailiciilai 

liiiivei'sity Education Commission (1948-49) 

• It pointed out that examiiiatiou refoim was a mallei of high piioiilv in ediicalioii.il 
icform as such, and that examinations should be made valid, leliahle .ind 
objective 

• ll recommended that a balteiy of psychological and achievement tests be 
developed for the use with highei secondaiy students foi the final lest at the eml 
of twelve ycais of schooling This would, togelhci with other lelcsaiii 
information seive the purpose of an admission examination to the first dcgiee 
course at the univeisily 

• The commission made specific lecoinmendation foi developing a set of objective 
piogicss tests for guidance and evaluating classioom progress 

• The commission, for the first time, obseived that ciedil foi class woik in course'; 
should be given along with the final examination This would be conducive to 
efficiency but in teaching and leaimng and make it possible to spiead the woik 
unifoimly duiing the academic year, and the common piaclice of woikingathigb 
piessure m the last few months pieceding the examinations, which is icsponsible 
foi undermining students’ health and causing severe neivous strain, would be 
effectively discouiaged Theieforc, the commission lecommended that one IhiiJ 
of the maiks allotted to each subject be reserved foi the woik done dm mg the 
course of instiiiction 

'llic Secondaiy L’diiciitioii Coiiiiiiissioii (l9o2-5J) 

It was the Secondaiy Eclucalion Commission which paved llie way foi exammalioii icfoiiiij 
at the school level Afici reviewing the defects of the existing examination system the 
Commission rerommended a new appioacli to school evaluation and made a mimbci of 



concrete jjroposals for the improvement of the external examinations and tlie methods of 
mtenial assessment Some of them aie 

• There should be only one public examination to indicate the completion of school 
courses It may be either the High School Final Examination or the Higher 
Secondary Examination depending on the nature of the school where the pupil 
completes his course There should be no other public examination before it 

• The certificate to be awarded to indicate the completion of Middle School or any 
other school class will be given by the school itself and it will be based entirely on 
the school records which will include the results ofjjeriodic and annual tests 

• Every pupil who complete the school course will get a school certificate based on 
school records testifying to this progress and attainments in different directions in 
school 

■ Diagnosing testing is necessary throughout the school stage 

■ Cumulative record cards intended for primary classes should be very simple, so 
that primary teachers can use them with just a little training 

t National standard of attainment should be defined at tlie end of the primary stage, 
commission does not think it necessary or desirable to prescribe a rigidly uniform 
level of attainment for all the primary school pupils in a state or even in a district, 
through an external examination 

• A common examination to be taken by the pupils of all the schools in a distiict at 
the end of the primary stage Tins common leaving examination will be diffeient 
from the school certificate 

• Tlie certificate regarding the completion of the course should be given by the 
school and not by the external agency 

• In addition to common exammation, special tests may be held at the end of the 
primary course for award of scholarships or certificate of merit or for the purposes 
of identifying talent and pupils may appear for tliese tests on a voluntary basis 

• Internal assessment should be built into the total educational programme of the 
school and should be used for improvement rather than for certifying the level of 
achievement of the student 

• It recommended the introduction of objective type questions in the examinations 
in order to minimize the element of subjectivity in essay type questions 

• It also recommended the provision of compartmental examination to facilitate 
retaking of examination in one or two subjects rather than being declared fail 

• It recommended the use of symbolic rather than numerical marking, for evaluating 
the student’s work in external and internal examinations and in maintaining the 
records 
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Iiidinn Kducalioii Coiiiiiiissioii (1964-66) 


• Seveial aspects of the studeiil’s gtowlh that cannot be measured by wiittcii 
e\aminations, other methods such as observation techniques, oral tests and 
pi actical examinations, have to be devised for collecting evidence for the pin pose 

• Objectives and their implications for evaluation at lower primai'y stage should be 
made clear to the teachers i e to help pupils to improve their achievement in ihe 
basic skills and to develop the right habits and attitude 

• It would be desirable to treat the lower primary stage covering I to IV as an 
ungraded unit, because this would help the children coming fiom diffeicnt 
backgrounds to advance at their own pace The experiment should be tried out in 
the beginning in Classes 1 and II which should be regarded as a single ungiailed 
unit 

• Observation technique, which is more reliable for assessing the pupil’s giowth at 
this stage (Classes I and 11) tlian meie foimal techniques of evaluation 

• The commission laid great emphasis on comprehensive internal assessment by 
schools in order to evaluate all aspects of pupil giowth including those not 
measured by public examinations 

• It suggested improvement in the written examinations so that it becomes a valid 
and reliable measure of student achievement 

• It also recommended that external examinations may be improved by raising the 
technical competence of paper selleis, orienting the question papers to objectives 
rather than the acquisition of knowledge, impioving natuie of questions, adopting 
scientific scoiing piocedures for optimum reliability in the assessment of student’s 
peifoimance 

• It recommended lliat the certificate issued by the Boaid on the basis of the lesults 
of the external examination should give the candidate’s peifoimance only in those 
subjects in which he had passed and Iheie should be no remark to the efl'ect that he 
has passed or failed in the whole examination The Boaid should also issue a 
statement of marks or grades in all tlie subjects 

• Tlie Commission fuilhcr recommended that the candidate should be permitted to 
appear again for the separate subjects or foi the whole examination depending on 
his wish, to improve his perfoimance 

National Policj on Isdiication (1968) 

• A major goal of examination reforms should be to impiove the icliabilily and 
validity of examinations and to make evaluation a continuous process aimed at 
helping the student to improve his level of achievement lather than at ‘ceilifving’ 
the quality of his performance at a given moment of time 
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( ABE Conimiltcc on Examinations (1970) 

. its reconiniendations regarding to public examination wherein reiteialing the 
recommendations of earlier commissions, it emphasized the use of grades for 
declaring results subjectwise, and use of model answers to serve as guidelines for 
tlie evaluation 

• It recommended tliat the certificate issued by the examining agency should show 
the result of tlie public examination as well as the internal assessment by the 
teacher 

• It recommended that the condition of passing in all subjects at one examination be 
done away with, and suggested elaborate measures for the pre-conduct, conduct 
and post conduct of examinations 

• Regarding malpractices, the Committee was of the opinion that there was a need 
for legislation to curb mall practices 

Tlic Cun iculum for the Ten - Year School - A Framework (1975) 

(ieiierai 

• In the framework (1975) some general lecommendations on evaluation practices 
and some recommendations specially at primary stage have been given these are 
as under 

• Evaluation should be done with a variety of tools and techniques Written tests, 
practical and oral tests, observation, rating scales etc, to measure different 
objectives and content 

• Evaluation should be at several points in time It should not be a one-shot affair at 
end of SIX montlis or one yeai 

• Pupils should have knowledge of the results of their learning as immediately after 
learning as possible 

• Pupils should know clearly what they have leamf? How much they have leamt 
and how well they have learnt if? 

• Teachers should know from evaluation - what his instruction has done*? Wheie 
his instruction has failed'’ And where his instruction needs change? 

• All the pupils are able to mastei tlie subject that the teacher teaches 

• Evaluation should be done by the teacher himself 

• Students do not develop wrong attitudes to evaluation, but take it in the right spiiit 
as a means of improving then own achievement 



Specific (U Primary Siai;c 


• Al primary stage, no rigid system of evaluation should be imposed Lvaluaiioii 
should be integrated witJi the process of learning, and a system of conliiuious 
recoiding of tlie progress and development of each child on the basis of 
observation and oral tests, should be prepared 

• Promotion should not be based on llie annual examination at the end ofeacli year 
but on the record of progiess as legistered over the session, and, normally, ail ilie 
children should be promoted 

• Continuous evaluation of the development of Ihp pupils m all aspects should be a 
legulai proceduie. 

Spccilic at Sccoiidaiy (i\Iid(IIc) Stage 

• There should be a vaiiety of ways of testing and not just essay tests 

• The written examination should have a place in evaluating the achievement of 
students in subject aieas 

• Observahon, check-lists, cial examination and evaluation of piodiicts should be 
used in addition as tools and techniques of evaluation 

• Annual examinations may also be held, if considered necessaiy, but these should 
not have an unduly greater weightage than the other assessments made dining the 
yeai 

• The emphasis should not be on foimal tests foi pass oi fail in the aggicgale, it 
should be on the assessment of pupil growth for the guidance of all concerned 

• Theie should not be any pass or fail in any examination 

• Letter grading on a five-point scale may be conveniently used 

• Utilize the evaluation foi the furlheiance of learning 

• The schools’ cumulative assessment in each subject/unit should be placed on 
lecoid and given to each student 

• Schools cumulative assessment should covei both scholastic and non-scholastic 
areas, and be \\ithout aggregate 

• Every' school should hold community meetings fiom time to time not only to 
involve the community in the school piogramme, but also to Id the comniuiulv 
know ho'v evaluation is done and used for the impiovemenl of pupil growth and 
learning as well as for the improvement of instruction by the teachcis 

The National Policy on Isducalion- 1986 

• Assessment of performance is an integral pait of any piocess of leaining and 
teaching 



• ExaminaHons should be employed to bring about qualitative improvements in 
education 

• Methods of assessment should be valid and reliable and it should be a powerful 
instrument for improving teaching and learning. 

• Continuous and Comprehensive Evaluation that incorporates both scholastic and 
non-scholastic aspects of education, spread over the total span of instructional 
time 

• Evaluation at the institutional level will be streamlined and the predominance of 
external examinations reduced 

• The use of grades in place of marks, and 

• Instruction of tlie semester system from the secondary stage in a phased mannei 
I’l ogi amnic of Action (POA) 1986 

• The Boaids of Education will lay down the levels of attainment expected at 
Classes V, VIII, X and XU 

• The Boards will also piesciibe the learning objectives coiresponding to these 
levels of attainments in terms of knowledge and comprehension, comimimcation, 
skills in the application of knowledge, and the ability to leam 

• Scheme of evaluation consisting of examinations to test those aspects of learning 
which can be assessed through formal examinations, the procedure for assessing 
those aspects which cannot be tested through such as examination, will be 
developed Abilities and proficiencies which can and should be assessed thiough 
institutional evaluation will be identified and procedure evolved for such 
evaluation 

• Along with external examination, continuous institutional evaluation of scholastic 
and non-scholastic aspects of education will be intioduced 

• Evaluation of students performance will move towards cumulative giading 
system, 

• The certificates of institutional evaluation may cover academic achievements as 
well as non-scholastic aspects 

• hitegration of evaluation widi the process of teachuig and learning will help 
diagnose the weaknesses and deficiencies in education This diagnostic aspect 
will be utilized to develop remedial programme for weaker sections 
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Nilfioiinl Curriciiliiin for I-lcmcntai'j' and Secondary Education —A rranicn’ork(i 9 j) 7 | 
(lenerul 

• Continuous and comprehensive evaluation of the growth and development of tlio 
learnei in each of the aieas of learning should be systematically conducied 
lliioiigli the total span of instructional time 

• Minimum learning outcomes in respect of cognitive, psychomotoi and affective 
domains of learning should as clearly and concretely spelled out as possible 

• Evaluation should cover all learning outcomes in all aicas of learning 

• Cone I etc, icliable and valid evidences of attainment of Minimum Lcamnu' 
Outcomes (MLOs) are to be collected 

• Ilvahiat'on should be constuied as a poweiful insliument foi impiovmg icacliiiig 
and luaining instead of using it mainly as a grading device 

• Evaluation should be used more as an effective feedback mechanism foi the 
benefit of teachers, learners and patents so that timely collective and icmedial 
measures c-nild be taken to ensure that minimum levels of learning laid down are 
attained by one and all learncis 

• The pill pose of e valuation should be diagnostic, that is, to asceitain strength and 
wealviiesses of the learner, it should be predominantly so at tlio eleinentaiy stages 
of school educal'on 

• Moie emphasis is laid on development assessment of basic skills (compclciicics) 
and desired attitudes and values rather than rote memoiizalion of information 
fiom books 

» Moic and more informal means of evaluation are adopted in ordei to reduce the 
anxiety and cxpoiienced by the learners at all stages of school educalioii 

At Primary Sta^e 

• Mo iigid and/oi Ibimal testing should be introduced at this stage 

• More use of oral testing should be made to assess the development of basic skills 
111 language, nuricracy, health, nutiition and sanitolion 

• Periodical check-ups of physical, social and emotional growth and developnicnt 
should be made ind caiefully lecorded 

• Cffoits should b' made to lecoid evidence legaiding psycho-niotoi skills lelaled 
to iion-scholaslio areas such as work expeiience, ait education and physical 
education 

• Sufrii-ient evidence should be collected with the help of formal and informal 
obsei vations am' olhei tools and techniques to prepaie a profile oflhc giowlh anil 
development of 'veiy learner 
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AI Sccondnry Stage 

• From middle stage onwards, written tests and examinations may be given moie 
emphasis and importance, without discaiding the good practices, modes, tools and 
techniques that are imtiated at primary stage 

• Continuation of the policy of non-detention 

• In place of marks the use of grades seems to offer a better alternative 

• Introduction of Semester System from the secondary stage will be immensely 
helpful 

Kiimamurtliy Review Committee Report oFNPE-lQSG (1990) 

• The knowledge in different disciplines needs to be viewed in an integrated 
manner, rather tlian m water-tight compartments By doing this it would be 
possible to avoid unnecessary repetition of facts 

• There is over-dependence on text book-based learning, rather than on inculcating 
efficient reading habits and capabilities of self learning Emphasis on 
supplementary reading material and library work as important elements in school 
education can help in reducing exclusive dependence on textbooks, without losing 
on quality of education 

• There is a fallacy which has guided formulation of curriculum, particularly in 
science subjects, for a long time and is one of the chief causes foi the load of the 
science books This is the principle of preparing the science material to catch up 
with tlie exponential growth of knowledge Instead, there is need to stress the 
scientific method of acquiring knowledge, rather than knowledge itself Equipped 
with the tool of the method of acquiring knowledge, the student should be in a 
position to learn throughout life according to his/lier needs 

Progrniiinic of Action (1992) 

• De-emphasis of memorization 

• The MLLs will be adapted/adopted by the concerned agency in each state and 
district to suit tlie local conditions 

• A flexible scheme of Comprehensive and Continuous Evaluation (CCE) at the 
elementary stage will be prepared by each state, so as to make the evaluation 
process as an integral part of teaching and learning 

• Employ a variety of tools and techniques of evaluation for collecting evidence on 
different dimensions of pupils growth 

• Evaluation will be reported in the form of grades on a comprehensive proforma 

• Appropriate procedures for ensuring reliability, validity, objectivity and 
transparency of the evaluations will be suggested by the concerned agency in each 
state 
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Jniiardliaii Reddy Conimiltcc Report (1992) 

• Picpaiatioii of a status repoit of examination leform measuies iindci taken bv ili« 
examining bodies 

• Piepaiation of a National Examination Reform Framewoik to serve as a set of 
guidelines to llie examining bodies which would have the freedom to innovate and 
adopt the framework to suit the specific situation 

• Developing an effective mechanism for coordination, monitoring and evaluation 
of the implementation of the examination reforms by the diffeient exainimini 
bodies 

• Documentation and dissemination of innovations and measures foi c\amiiiiiiion 
icforms 

National Policy on Ldi’cation- 1986 with [Modification undertaken in 1992 

• Assessment ('f performance is an integral part of any piocess of leaiiiiiig and 
teaching 

• ExaiiiinaUons should be employed (o bring about qualitative inipiovemciits in 
education 

• Methods of t ssessmenl should be valid and reliable and it should bo a powerful 
instrument foi improving teaching and learning 

• Coiitiiiuons a id Comprehensive Evaluation that incoiporales both scholastic and 
noii-scholastio aspects of education, spread over the total span of instiuclioiial 
time 

• Evaluation at the institutional level wall be streamlined and the predominance of 
c lernal examinations reduced 

• Insliiictioii ol the semester system from the secondary' stage in a phased manner 

• The use ofgiades in place ofmaiks, and 

• A National Examination Reform Framework would be prepared to serve as a set 
of guidelines to die examining bodies which would have the freedom to innovate 
and adapt the framework to suit the specific situations 

Vnslipal Conmiillee Report (1993) 

• The public e' animations taken at the end of class X and XII be icviewed with a 
view to ensuie replacement of the prevailing text based and ‘quiz tvpe’ 
questioning by the concept based questioning This single lefoim is surficenl to 
impiove the quality of learning and save the children ficn the tyianny of lotc 
memoiization 
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CiiiTicuIiini Framework for School Education (2000) 


l^imiiry Static 

« Formative evaluation with adequate emphasis on both continuity and 
comprehensiveness 

• Evaluating students using observations and oral techniques on the basis of their 
participation in classroom activities 

• Use of diagnostic test for identifying haid spots of learning and organizing 
remedial measures 

• Use of observation, rating scales and continuous reporting once in three months 
for assessment of co-scholastic attributes 

• Maintaining student’s poitfolios meticulously prepared for cumulative recoid of 
students’ progress both in scholastic and co-scholastic areas 

• Use of three-point absolute gradmg in respect of assessment in scholastic areas 
and three-point direct gradmg in respect of co-scholastic attributes for indicating 
performance of students 

Vpper Primary Stage 

• Apart from the oral and written tests, assignments and project work will also be 
used for the purpose 

• Continuous and Comprehensive Evaluation will also continue with special focus 
on diagnosis and remediation for weak students and enrichment for the brightei 
ones 

• Criterion-referenced tests will be employed periodically for ensuring the 
acquisition of competencies up to the mastery level in different curricular areas 

• The evaluation of so-scholastic attributes will be earned out continuously using 
observation, rating scale and check-lists and will be reported quarterly 

• Self evaluation by students and peer evaluation may also form part of the total 
evaluation procedure 

• At this stage, the five point absolute grading will be used for indicating students’ 
achievement level in scholastic areas and the three-point direct grading in co- 
scholastic areas 

Seumdary Stage 

• No student will be declared pass or fail 

• Courses will be modularized for the purpose of organizing them into foui 
semesters 
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• The evaluation will be predominantly school-based using the conliiuioiis and 
compiehcnsive evaluation mode with special emphasis on diagnosis and 
I (’mediation aiming at ensuring the mastery level 

• Students’ achievement in dilTeient subject areas will continue to be assessed 
pciiodically by employing criteiion-refeienccd tests 

• 1 he performance of students will be giaded on a nine-point scale using absolute 
giading 

• Attributes pertaining to the co-scholaslic areas will be assessed through 
observation, check-lists and rating scales and will be reported using a fivc-poiiu 
dll ect grading 

• Cumulative recoid cards for individual students will be maintained indicating then 
performance assessed thiough vaiious tests, rating scales, etc 

• The portfolios of individual students will also contain their self-appraisal and peei 
evaluation besides their cumulative recoid cards 

I iil’lier Secondary Stof’c 

• The courses will be organised in foui semesters but will be based on cicdil 
riystcm The first thiee semester examinations will be the responsibility of the 
school while the fouith semester examination will be conducted by the boaul 
The system so designed will provide for flexibility and thus enable the sludenis to 
eain credits at their own pace 

• Tutorials will also be introduced at this stage and given propei place in the final 
evaluation scheme 

• Schools will continue to focus on tlie mastery level learning thioiigh ciiterion- 
leforenced testing whereas the board w'dl focus on noim-ieferenced testing 

• The peifoimance in school-based examinations will be graded on a nine-point 
scale using absolute giading and grading by diiectly conveiting maiks into giadcs 
l-lowevcr, tlie boards may use nine-point grading on the curve for the pin pose of 
classifying the students in public examination 

• The assessment of co-scholastic areas will be carried out by the school using five- 
point direct giading which will be recoided seniestei wise 

• The grades foi si^holastic and non-scholastic areas for the thud semester and 
giades only foi co-scholastic areas for the fouith semester will be conveyed by the 
schools to the boards for the purpose of showing them on to the tiansciipt The 
system will provide for opportunities to improve upon the grades to those who 
wish to do so 
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\ Policy Fiainework Reforms in Education (2000) 

• Grants have to be linked to aclnevements of individual educational institutions 
Reforms in education are a continuing process 

. The institutions should be rated by independent agencies, as is done m the 
financial markets The process should be analogous to be credit rating foi 
financial institutions All institutions failing minimal quality tests to be given a 
pre-specified time to improve, failmg which these aie de-iecognized All 
institutions should obtain this rating each year This should be pioinineiilly 
disjjlayed in all communication and application foims This should stiengihen ilie 
accreditation process 

• Initially, higher educational institutions should comply with rating movements 
After a defined period of time, the ratmg system should be extended to schools as 
well 

Sai va Sliikslia Abhiyan (A Programme for Universal Elementary Education) (2001-2002) 

• The community leaders and groups need to be sensitized on issues ielated to 
inonitoiing of children’s’ progress and other quality related school activities 
Existing Village Educational Committees, Paient Teacher Associations, School 
Educational Committees, Teacher Associations, School Management Committees, 
etc, should be involved m this process by organizing fortnightly/monthly 
meetings in the schools 

• A periodic assessment after every tliree years should be done at primary and upper 
primary stages to assess enhancement in childrens’ learning achievement and 
progiess, using the BAS findings as a reference point 

• Research groups at the state, district and sub-district levels would be constituted to 
facilitate quality improvement in teaching learning 

111 view of the recommendations of various Commissions and Committees collected 

legardmg evaluation in general and evaluation practices in particular, following major 

concerns of evaluation practices at different stages of school education have emerged 

General: 

• Examinations should be made valid, reliable and objective 

• De-emphasis of memorization 

• Evaluation should be done with a variety of tools and techniques to measure 
different objectives and content 

• Evaluation should enable tlie teachers to see the effectiveness of his instruction 
and enable the pupils to judge the lesults of their learning efforts 
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Evaliialioii should acl as an instiument of improving boll) Ihe leaclimg and 
learning process including the content of couises and methods of leaching 

Continuous and comprehensive evaluation that incoiporales bolh scliolaslic and 
non- scholasUc aspects of education, spread ovei the total span of inslruciionai 
lime 

Sludenl’s portofolios should be maintained meticulously for cumulative recorder 
studenl’s progress bolh in scholastic and co-scholastic areas 

More and more informal means of evaluation should be adopted in oidei to lediice 
the anxiety and experienced by the leameis at all stages of school educalioii 

Emphasis on comprehensive internal assessment by schools in ordei to evaluate 
all aspects of pupil giowth including those not measuied by public exaniinaiions 

Exlcinal examinations may be improved by raising the technical competence of 
papci sellers, orienting the question papers to objectives lalhei than the acquisiiion 
of knowledge, improving nature of questions adopting scientific scoriiiii 
proceduies for optimum leliability ui the assessment of sludenl’s peiformancc 

Ceriificale issued by the board on the basis of lesults of the external examiiiaiioii 
should give the candidates peifoimance only in those subjects in which he hnd 
passed and there should be no remaik to the effect that he passed or failed in the 
whole examination 

The candidate should be peimilted to appeu' again foi the separate subjects or for 
(he whole examination depending on his wish, to impiove his peiformance 

Use of symbolic rather than iiumeiical maiking, for evaluating the student's woik 
in external and internal examinations and in maintaining records 

Use of giades foi declaring results subject wise 

Need foi legislation to curb malpractices 

Besides the annual examinations there must be icgular peiiodical tests to evaliiaie 
the progress of students 

Piedominance of external examinations should be reduced 

Inliodiiclion ofsemestei system fiom the secondaiy stage in a phased manner 

CcTlificalJS of institutional evaluation may cover academic achicvemenis as well 
as co-scholaslic aspects 

Emphasn. should be on supplementary leading inaleiial and libiaiy work ialti'’r 
lluin on ovei-dependence on text books 

A National Examination Reform Framewoik should be prepaied to seiveasasci 
of guidelines to the examining bodies which would liave the freedom to iiinmaic 
ami adopt the framework to suit the specific situation 



, An effective mechanism should be developed for coordination, momtoiing and 
evaluation of the implementation of the examination reforms by the diffeienl 
examining bodies 

• The institutions should be rated by independent agencies, as is done in the 
financial markets All institutions failing minimal quality tests to be given a pie- 
specified time to improve, failing winch these are de-recognized All institutions 
should obtain tins rating each year This should strengthen the accreditation 
process 

l^riimry stage • 

• National standard of attainment should be defined at the end of primary stage 

• Observation teclunques, which is more reliable for assessing the pupil’s growth at 

Class I and 11 than more formal techniques of evaluation should be used 

• Evaluation should be integrated witli the process of learning, and a system of 

continuous recording of the progress and development of each child on the basis 
of observation and oral tests should be prepaied 

• The puipose of evaluation should be diagnostic, that is, to ascertain strength and 
weaknesses of the learner 

• No rigid and/or formal testing should be mtroduced at this stage 

• More use of oral testing should be made to assess the development of basic skills 
111 language, numeracy, health, nutntion and sanitation 

• Periodical check-ups of physical, social and emotional growtli and development 
should be made and caiefully recorded 

• Sufficient evidence should be collected with the help of formal and informal 
observations and other tools and techniques to prepare a profile of the growth and 
development of every learner 

f ’ppcr Primary stage : 

• Apart from oral and written tests, assignments and project work should also be used in 
evaluation 

• The evaluation of Co-scholastic attributes should be earned out continuously using 
observation, rating scale and check-lists and should be reported quarterly 

• Self evaluation by students and peer evaluation may also form part of the total evaluation 
lirocedure 

• f'lve-point absolute grading should be used for indicating students achievement level in 
scholastic areas and the three-point direct grading in Co-scholastic areas 
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Secondury staj^c: 


• Vaiious ways of testing such as obseivalion, check-lists, oral examination and evalualioii 
pioducts should be used 

• Emphasis sliould not be on formal tests for pass oi fail in the aggregate, it should be on 
the assessment of pupil growth for the guidance of all concerned 

• School’s cumulative assessment in each subject unit should be placed on record and given 
to each student 

• Schools cumulative assessment should covei both scholastic aitd co-scholaslic aicas 

• In place of maiks grades should be used in scholastic and non-scholastic aieas 

• The evaluation should be predominantly school based using the continuous and 
comprehensive evaluation mode with special emphasis on diagnosis and icmediation 

Higher Secondary Stage: 

• The courses may be oiganized in four semesters but should be based on ciedil system 
The first Ihiee semester examinations should be tlie responsibility of the school while the 
foul 111 semester examination should be conducted by the boaid 

• Tutoiials should also be inli oduced and given proper place m the final evaluation scheme 

• The assessment of co-scholastic areas should be earned out by the school using five poiiil 
direct grading which should be recorded semestei wise 

• The peiformance in school-based examinations should be giaded on a nine-poml scale 
using absolute grading However, the boards may use nine-point grading on the curve foi 
the purpose of classifying the students in public examination 



CHAPTER HI 
PLAN AND PROCEDURE 

Iiilroduclioii 

for making c\alualioii more reliable, valid and humane many commissions and commillccs ha\c 
recommended ^a^ous rcfonns, allcr mdcpcndcnce of our counlry Many of Ihcsc reforms lia\c 
alrcad\ been implcmcnlcd but many more arc still not being in practice by dillcrent Stalcs/UTs E\cn 
^\licn llic broad framework of curriculum is almost same all over tlic country Howcicr 
uniilenicnlalion aspect is not being followed in same manner Keeping tins in imnd it was planed to 
collect information from dinbrcnt Slatcs/UTs of tlic countiy about the evaluation practices prciailing 
at dillciciit stages of school education 

Procedure 

Oiimig the session 2002-2003 in tlic project, tlic iiifomiatioii was collected in tlic form of write-ups 
lioin State Coordinator noniinatcd by State autliontics from various stales in the format dc\eloped 
and linali/cd in the dcpartmciil The following items were included in the foimat 

• What IS structure of school education 

• Whether Non-detention Policy is beuig followed 

• Whether Continuous and Comprehensive Evaluation Scheme (CCE) is being 
followed 

• Whether MLL is being followed 

• How many number of working days are in an academic session 

• What is average class size 

• What IS source of Text books in the state 

• Whether Parent Teacher meetings are organised 

• Whether Assessment of non-scholastic areas is carried out 

• Wliether different Techniques of Evaluation are being used for evaluation of students 
performance 

• Whether weiglttage to unit/term tests is given 

• Whether the performance of students is reported in Grades or Marks 

• Whether the scheme of grace marks/supplementary examination is followed 

• Whellier exlernal/pubhc examinalion is conducted 

• Whether the report card is provided to parents regarding the performance of then 
ward 
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Keeping m vic\\ llic rccoiiinicndtiUons of PAC foi collcclmg infomiatioii regarding c\alnaiioii 
piai liccs al all siagcs of bcliool education a detailed questionnaire (Appcndix-l) coscimg all aspects of 
evaluation in the liglit of coimnon recommendations of \anous commission and cominiiiecs nas 
developed in the department Tlic questionnaire was dispatched to Board of school education 
SC12RT/S1E and Department of Education in stales for providing relcv'anl infonnation The vanoiis 
aspects of evaluation covered in tlic questionnaire are as under 

• Classes covered at vanous stages of school education. 

• Iiisliuclional time foi vanous stages of school education 

• .Subjects being taught in scholastic areas and activities cov'cred under co-scholaslic areas 

• Co-scliolastics programmcs/activilics arc being orgaiuscd m schools 

• Sports and games arc being organised by schools 

• The mode of motivation of students for participating in vanous co-ciirncular acliv itics 

• 1 ist of personal and social qualities ate being developed and evaluated in die schools 

• Tools arc being used for assessment of students in personal and social qualities 

• flic list of V anous inccntiv c schemes being implemented in the schools 

• Status ol iioii-dclcntion policy ui die state. 

• Status ol Continuous and Comprehensive Evaluation Scheme in die slate 

• Sv stem of inspcclion/supcrvision of schools in the stale 

• Do teacher provide ‘Iiomcvvork’ to students 

• Nature olThc question papers arc being used al diflcrcnt levels 

• Number of term in a session 

• Sialus of iiiscrvicc naming programmes in slates 

• Status of diagnostic testing and remedial instruction in the slate 

• Stages at vv Inch public c.\ammations ai c conducted 

• Wcighlagc to oral and vvntlcn examination in public examination 

• LKc of grades al di [Icrent stages of school education 

• Aic icachcis piaclicing informal evaluation tccluuqucs'^ 

• W helhci the results arc being analvscd and being used for feedback'^ 

The inrornialion on the above slated points weie collected fioiii all the stales These 
inroiniaiion vvai analysed tind presc.ited in Chaptei IV 
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CHAPTER IV 

Evaluation Practices 


The information gathered through questionnaire for knowing evaluation practices being 
followed across the states at different levels of school education have been analyzed and 
tabulated in various tables The outcomes of these tables have been presented and 
discussed under the following heads 

• General 

• Primary Stage 

• Uppei Primary Stage 

• Secondary Stage 

• Higher Secondary Stage 

The highlights are provided at the end of each heading under findings 
General 

Information on some aspects such as classes comprises at various stages, status of non- 
detention policy Development and implementation of Continuous and Comprehensive 
Evaluation, Competency Based Teaching-Learning. Conduct of External/Public 
Esviminatioii at primary and upper primary stages, number of terms in an academic 
session, identification of hard sports in learning, assignment of project work and analysis 
of annual results for vanous purposes have been discussed under this heading These are 
as under 

Stages of School Education 

Tabic 1: Classes comprises at various stages of school education 


S.No. 

State/UT 

Pi'imai-y 


Secondary 

RWntfiRTW 

1 

Andhra Pradesh 

1-V 

Vl-Vll 

vin-x 

Xl-XTl 

1 

Arunachal Pradesh 

1-V 

vi-vm 

ix-x 

Xl-Xll 

3 

Assam 

1-IV 

V-VLl 

vm-x 

Xl-Xll 

4 

Bihar 


V-VUl 

ix-x 

Xl-Xll 

5 

Chhatisgarh 


vi-vm 

Xl-X 

Xl-XIl 

6 


1-V 

v-vm 

IX-X 

XI-XII 

7 


I-IV 

v-vu 

vm-x 

Xl-X 11 

8 


I-IV 

v-vu 

vm, IX-X 

XI-XIl 

0 

Haryana 

1-V 

Vl-VEl 

IX-X 

Xl-Xll 

10 

Himachal Pradesh 

I-V 

vi-vm 

DC-X 

XI-Xll 
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”l 1 

Jammu & Kashmii 

I-V 

vi-vm 


Xl-xif ■ 

12 

Jhaikhaiid 

1-V ^ 

VI-VUI 


XI-XI[ 

13 

Karnataka 

1-V 

vi-vm 

VUl/lX-X 

i’tXiitliyi-,,7 

14 

Kerala 

1-IV 

V-VII 

VIIJ-X 

XI-Xll 

15 

Madhya Pradesh 

1-V 

vi-viri 

IX-X 

Xl-Xll 

16 

Maharashtra 

1-lV 

v-vm 

IX-X 

Xl-Xll ' 

17 

Manipur 

1-V 

v-vin 

IX-X 

Xl-xil 

18 


■OSH 

V-VII 

vin-x 

xi-xii 

19 



V-VIl 

Vlll-X 

xi-xn 

20 

Nagaland 

l-iv 

v-vin - 

ix-x 


21 

Oussa 


vi-vm 

ix-x 


22 

Punjab 


vi-vm 

IX-X 


23 

Raiastlian 

I-V 

Vl-VUI 

IX-X 

XI-Xll 

24 

Sikkim 

1-V 

Vl-VlU 

IX-X 

Xl-Xll 

25 

Tamil Nadu 

1-V 

Vl-VlU 

IX-X 

XT-Xll 

26 

Tripura 

1-V 

VI-VITI 

IX-X 

Xl-Xll 

27 

Uttar Piadesh 

I-V 

vi-vm 

IX-X 

Xl-Xll 

28 

Utirnnchal 

i-V 

vi-vm 

IX-X 

Xl-Xll 

20 

West Bengal 

1-V 

Vl-VUl 

iX-X 

Xl-XU 

30 

A & N Island 

I-V 

vi-vm 


Xl-Xll 

31 

Chandigarh 

I-V 

vi-vni 


Xl-Xll 

32 

Pondicherry 

1-V 

Vl-VUl 

IX-X 

Xl-Xll 


• hi Kai nataka Clash Fill is considered both in upper pi unary and secondary kwl 


Table reveals that the enliio school education has been divided in four sages i e primary, 
upper primary, secondary' and higher secondary stage. Of the 32 states/UTs where from 
the mformation were collected indicate that the primary stage is covering classes 1 to V 
111 case of 24 siales/UTs In case of eight states, i e, Assam, Goa, Gujarat, Keiala, 
Maharashtra, Meghalaya, Mizoram and Nagaland primary stage having classes I to IV 
Tlic states/UTs who are having classes 1 to V in pnmary stage are having classes VI to 
\'lll at upper primaiy stage and slates who are having classes I to IV at primary level are 
having c'asses V to VII at upper primary stage How'ever, in Karnataka class Vlll is part 
of both upper primary as well as secondary stage 

The secondaiy stage is comprises of classes IX and X in the stiiles/UTs where uppei 
piimaiy stage is upto class Vni In contiast to this, wheie upper pnmary stage is iipto 
class Vll, the secondary Mage covers classes VIII, IX and X 

The higher secondary ;tage is uniformly covering classes XI and XII across the 
slates.^UTs except in case of slate of Karnataka where it is pie-umversily course (PUC I 
and 11) 
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^oll-I)ctcn(ion Policy 


Tabic 2: liuplenientatioii or Non-dctciilion Policy 


SI. 

No. 

Slates/U'I's 

Noii-Dclention Policy is followed nt 





I 

Andhra Pradesli 

V 

y 

2 

Aiunachal Pradesh 

X 

X 

3 

Assam 

X 

X 

4 

Bihar 

X 

X 

5 

Chhatisgarh 

X 

X 

6 

Delhi 


- 

7 

Goa 


X 

S 

Gmaiat 

V* 

y 

9 

Haryana 

v' itt 

X 

10 

Himachal Pradesh 

V 

X 

11 

Jammu & Kashmir 


y 

12 

Jharkhandh 


- 

13 

Karnataka 

y/ 

y 

Tsm 

Kerala 

V 

X 

wm 

Madhya Pradesh 

V 

V 

16 

Maliarashtra 

»✓ 

X 

um 

Main pur 

X 

X 


Meghalaya 

X 

X 

19 

Mizoram 

X 

X 

20 

Nagaland 

V' 

v* 

nm 

Orissa 

</ 

y 

22 

Punjab 


- 

23 

Rajasthan 


X 

24 

Sikkim 

- 

- 


Tamil Nadu 

X 

X 

26 

Tripura 

X 

X 

27 

UUar Pradesh 

V 

X 

28 

Uttranchal 

v 

X 

29 

West Bengal 

V' 

X 

30 

A & N Island 

v* 

X 

31 

Chandigarh 

V 

X 

32 

Pondicherry 

V 

X 


- Yes X - No - - No response * - Only in I & 11 classes 

Table 2 shows that non-detention policy is being followed in 22 slates/UTs at primary 
stage, however, in Haryana and Orissa states it is implemented only upto class II only 
In the remaining statesAJTs baring Sikkim it is not in practice The information 
regarding status of non-detention policy is not received from Sikkim 
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Tiil'le fiirlher indicates that only Andhra Pradesh, Gujaial, J&K, Karnataka, Madhya 
Pi,!<le;.h, Nagaland and Oiissa states have extended the non-delenlion policy iipto iippci 
piiinaiy stage 

Status of Continuous and Comprehensive Evaluation Scliciiic (CCE) 

Table 3: Status or Continuous and Comprehensive Evaluation Seliciiic 


?- 

1 

Slnlcs/U't’s 

Priiniirj 

Upper 

Piliiiarv' 

Sccoiulun 

Hlf'liei 

Sccniiilur} 

Widcli 

ClriiiiHlcil 

1 r.i'jit 

lt«fcr 

fiiin 

IJcv. 

Imp 

Uc^ 

imp. 

Dei 

imp. 


iiiip 


/viidhra Pradesh 

•J 

V 

y 

y 

y 


- 

- 

y 


2 

yViunachaJ Pradesh 


V 

y 

v 

y 

y 

y 

y 

y 


L3 

Assam 

X 

X 

X 

X 

X 

X 

X 

X 



A 

liihai 

V 

y 

y 

V 

y 

y 

y 

y 


¥ 

5 

Clihatisgnrh 

s/ 

V 

y 

y 


y 

y 

y 

y 

¥ 

6 

Delhi 

V 


y 

y 

y 

y 

y 

y 

y 

¥ 

7 

Goa 

X 

X 

X 

X 

X 

X 

X 

X 

X 

¥ 

8 

Gujarat 



V 

v* 

y 

y 

y 

y 

y 

¥ 

9 

1 laryana 



y 

y 

y 

y 

y 

y 

y 

¥ 

10 

Himachal Pradesh 



X 

X 

X 

X 

X 

X 

y 

\ 

11 

laminu & Kashmir 

V 


y 

y 

y 

s/ 

y 

y 

y 

¥ 

_L2 J 

Jhai khandh 

V 


y 

y 

y 

y 

y 

y 1 

y 

¥ 

13 

Karnataka 

v* 


y 

y 

y 

y 

X 

X 

y 

¥ 

14 j 

ICeiala 

V 

y 

y 

y 

y 

y 

X 

X 

y 

¥ 

15 

Madhya Piadcsh 

X 

X 

X 

X 

y 

y 

y 

y 

y 

\ 

161 

Maharashtra 


y 

v 

y 

y 

y 

y 

y 

y 

¥ 

17 

Manipur 

»/ 

B 

Hi 

B 

y 

y 

X 

X 

y 

¥ 

18 

Meghalaya 

X 

B 

B 

B 


X 

X 

X 

\ 

¥ 

19 

Mi/oram 

v 

y 

y 

y 

B 

X 

X 

\ 

y 

¥ 

20 

Nagaland 

X 

X 

X 

B 

B 

\ 

X 

K 

y 

¥ 

21 

Orissa 

v 

y 

y 


B 

B 

- 

- 

- 

_ ■ 

22 

Punjab 

- 

- 

B 

- 

- 

B 

- 

- 

- 


23 

Rajasthan 


y 

B 

y 

y 


y 


y 

1/ 

24 

Sikkim 

- 

- 

B 


- 

- 

- 

- 

- 

- 

25 

Tamil Nadu 

V 

y 

B 

im 

y 

y 

y 


y 

V 

26 

Tup lira 

X 

B 

B 

B 

X 

X 

\ 

X 

\ 

¥ 

27 

Ullai Piadesli 

V* 

y 

X 

X 

B 

X 

X 

\ 

y 

¥ 

128 

Utlianchal 

V 

B 

y 

y 

X 

X 

\ 

X 

y 

¥ 

'29 

West Bengal 

V 

B 

X 

B 


X 


\ 

X 

¥ 

30 

A & N Island 

X 


B 

B 

B 

,\ 

\ 


X 

¥ 

131 

Chandigarh 

X 


B 

B 

IB 

y 

X 

X 

y 

¥ 

^2 

Pondicherry 

v' 

'■QH 

B 

B 

iB 

y 


y 

_1 

y 



Table 3 piovides information regarding Continuous and Comprehensive Evaluation 
(CCE) acioss the states in the country It may beobserved that out of 32 states/UTs Gon, 











Mei'halaya, Nayaland, Punjab, Tripura, Andaman &Nicobai Islands and Chandigarh ihe 
scheme is neilhei developed nor implemented yet at any stage of school education Out 
of tlie remaining states/UTs tlie CCE scheme is implemented upto higher secondary 
rtagc of school education except Andhra Pradesh, Assam, Himachal Pradesh, Kainalalva, 
Kerala, Madhya Piadesh, Manipur, OnssaUttar Pradesh, Utlranchal and West Bengal 
'Ihe CCE scheme is implemented upto secondary level in Andhia Pradesh, Assam, 
Karnataka, Kerala and Manipur The scheme upto upjier piimary level in Mizoram, 
Oiissa and Ultranchal Pondicherry is the only state which has implemented the scheme 
at all stages of school education but has not developed the scheme Besides in 
Chaiuligaih, it is implemented in secondary and highei secondary stages Punjab and 
Sikkim have not provided information 

Further, table indicates that states claim tliat they have widely circulated the scheme and 
piovided in service training to teacher on CCE scheme particularly where the scheme is 
implemented 

Coiupctency Based Teachiug-Lcariiing 


Table 4: liiipleinentation of Competency Based Teaching-Learning 


SI 

No 

States/UTs 

Pi'iinary 

Up]>cr primary 

1 

Andhra Pradesh 

v 


2 

Arunachal Pradesh 

V 


3 

Assam 

V 

X 


Bihar 

V 

v' 

5 

Chhatisgarh 

V 

s/ 

6 

Delhi 

V 

✓ 

7 

Goa 

V 


8 

Gujarat 

V 

¥» 

9 

Haryana 

V 

X 

10 

Himachal Pradesh 

</ 

X 

11 

Jammu & Kashmir 

X 

X 

12 

Jharkhandh 

V 

- 

13 

Karnataka 



14 

Kerala 

V 

V 

\5 

Madhya Pradesh 

X 

X 

1(. 

Maharashti a 

1/ 


17 ^ 

Manipur 

- 

- 

18 

Meghalaya 

X 

X 


Mizoram 

>/ 

S/ 

20 

Nagaland 


V 

21 

Orissa 


X 


29 




'22 

23 

Punjab _ 

Raiasthan 

V 

V 

V 

24 

Sikkim 

- 

- 

25 

Tamil Nad a 

V 

V 

26 

Tiipura 

X 

X 

27 

Uttar Pradesli 

V 

V 

28 

Ullranchal 


X 

29 

JO ' 

West Bengal 

V 

V* 

A & N Island 

v* 

X 

31 

Chandigarh 

X 

X 

'3') 

L J 

Pondicheii'y 


\ 


'Kiblj 4 shows lliat m tlic States of Janiimi & Kashmir, Madhya Pradesh, lVIet;liala\ti 
'1 up II a and Chnndigarh UT compelency based leaching learning appioach is not 
followed at priinai'y stage of schooling The information icgarding it could not recoivcil 
liom MaiiipiJi and Sikkim stales In the lemaiiiing states/UTs compeicnev based 
teaching learning appioach is in practice 

Fiiithei table 4 shows that in the states Andhra Pradesh, Ariinachal Pradesh, Bihar, 
Chli.'.lisgarh, Delhi, Goa, Gujarat, Karnataka, Kciala. r ’ahaiashtia, Mizoiam, Nagaland, 
Paja dhan, Tamil Nadu, Uttar Pradesh and West Bengal compelency based tcachiiv;- 
kaii mg appioach is being followed at upper piini’ y stage of schooling Jhail.liaiul, 
Mail.pill, Punjab and Sikkim did not provide the infoiiiiation 

I'lihlic Examination 


Tables: Public Exaiiiiiialioii/Exlcriinl Exniniiiatiuii 


1 

blatcs/UTs 

Priniai'y 

Upper rriinai 7 

1 

Andhia Pradesh 

X 

V* 

2 

Aiunnchal Pradesh 

X 

X 

3 

Assam 

X 

\ 

4 

Dihai 

V 


5 

f'hhalisgarli 

v' 


6 

Delhi 

- 

V 

7 

Goa 

- 

- 

8 

Guniat 

- 

- 

9 

1 Iai\ana 


v' 

m 

1 iimachal Pradesh 


✓ 

11 

lammu & Kaslimii 

X 



3l» 








12 

1 Jharkhandh 

- 

- 

13 

j ICainataka 

X 


14 

Kerala 

X 

X 

15 




16 

Maharashtra 

X 

X 

17 

Manipur 

- 

- 

18 

Meghalaya 

X 

X 

19 

Mizoram 

V 

w* 

20 

Nagaland 

X 

v* 

m 

Oi issa 

- 


22 

Punjab 

- 

- 

23 

Rajasthan 

X 


24 

Sikkim 

V 

V 


Tamil Nadu 

X 

X 

26 

Tripura 

X 

X 

m 

Uttar Pradesh 

s/ 

V* 

28 

Uttranchal 



29 

West Bengal 

»/ % 


30 

A & N Island 

X 

X 

31 

Chandigarh 

»/ 


32 

1 f 

Pondicherry 

II 

X 

X 


I’ublic ICxmiiiiiation/External Exaniiiiatioii 

Table 5 indicates that in Assam, Bihar, Chhatisgarh, Haryana, Himachal Pradesh, 
Madhya Pradesh, Mizoram, Sikkim, Uttar Pradesh, Uttranchal and Chandigarli at the end 
of terminal class of primary schoolmg for promotioii/certincalion purposes public 
examination is bemg conducted by external examining agency However, in West 
Bengal, the board of primary education conducts an examination at the end of class II for 
the purposes of feedback and quality control Delhi, Goa, Gujarat, Jharkhand, Maniinir, 
Oiissa and Punjab did not supply the information in this regard 

Slntes/UTs those are conducting public examination at the end of primary stage are also 
conducting public examination at the end of upper pnniaiy stage Besides, Andhra 
Pradesh, Delhi, Jammu & Kashmir, Karnataka, Nagaland, Onssa and Rajasthan are also 
conducting public examination at the terminal stage of upper primary stage 
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NiimliL'r of'I'crnis in an Academic Session 


Table 6: Number of Terms iii an Acaiciiitc Session 


SI. 

No. 

States/Uiiion 

Territories 


Primaiy 


Secondary 

Higher 
SecondaiY 

I 

Andhra Pradesh 

3 

3 

3 

- 

2 

Aiunachal Pradesh 

2 

2 

2 

2 

3 

Assam 

2 

2 

2 

? 


Bihar 

2 

2 

2 

2 


Chhalisgaih 

3 

3 

3 

3 


Delhi 

3 

3 

3 

3 

eMi 

Goa 

2 

2 

2 

2 

nr 

Giijaiat 

2 

2 

2 

2 

B 

Haryana 

2 

2 

2 

2 

B 

Himaciial Pradesh 

3 

3 

3 

3 

IB 

Jammu & Kashmir 

2 . 

2 

2 

2 

19 

JharlJiand 


4 

4 

4 

n 

Karnataka 


2 

2 

- 

14 ' 

Kei ala 


1 

1 

1 

15 

Madhya Pradesh 

3 

3 

3 

3 

16 

Maharashtra 

2 

2 

2 

2 

D 

BggljBMIBMBI 

2 

2 

2 

2 

mm 


2 

2 

2 

2 

19 

Mizoi am 

3 

3 

3 

3 

20 

Nagaland 

3 

3 

3 

- 

21 

Orissa 

2 

2 

2 

2 

22 

Punjab 

- 

- 

- 

- 

El 

Rajasthan 

4 

4 

5 

5 


Sikkim 

3 

3 

3 

3 


Tamil Nadu 

3 

3 

3 

J 

26 

Tiipuin 

'BBB 

'BBI 

2 

2 

27 

Uttar Pradesh 

lEBI 


2 

2 

28 

Uttranchal 

2 

2 

2 

2 

29 

West Bengal 

3 

3 

3 


30 

A & N Island 

3 

3 

3 

3 

31 

Chandigarh 

3 

3 

3 

3 

32 

Pondicheriy 

3 

3 

3 

3 


it may be observed in Table 6 tlial (hcie is a lot of vaiialions in m mbei of terms m an 
acnclcmic session, i e , 1 to 5 There is only one term in all slajjes of school education in 
Koiala In contrast to this in Rajasthan State 5 has terms at secondary and hiyliei 
secondaiy stage and 4 terms at primary and upper primary stage Jharkhand also lias 4 
teims at all stages Remaining all staies/union terrilories linve either 2 or 3 terms at all 
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stayes of scliool education Besides, Punjab state has not supplied information in tins 
regal d 

lilciitincation of Hard Sports in Learning 

Table 7: Identification of Hard Spots in Learning 


“ 

States/Union 

Tci'i'itories 

Stages 

Sl- 

No. 

Primary 

Upper 
Primary ' 

Secondary 

Higher 

Secondary 

~i 

Andhra-Pradesh 

X 

V 

V 

X 

EH 

Ariinachal Pradesh 

X 


X 

X 


Assam 

V 

BS 



£■1 

Bihar 

X 



X 

5 

Chhatisgarh 

r 



" V 


Delhi 


V 

X 

X 


Goa 


V 

V 

X 


Gujarat 


V 

V 

V 

9 

Haryana 


V 

V 

X 

10 

Himachal Pradesh 

V 

V 

V 

V 

11 

Jammu & Kashmir 

X 

X 

X 

X 

12 ' 

Jharkhand 

- 

- 

V 

- 

Mm 



V 



14^ 

Kerala 

i 

V 


■BuB 

15 

Madhya Pradesh 

X 

X 

V 


16 

Maharashtra 

- 

- 

X 

X 

17 

Manipur 

X 

X 

X 

X 

18 

Meghalaya 


SBB 


V 

19 

Mizoram 


SB 


V 

20 


hhhh 



- 

21 

Orissa 



V 

- 

22 

Punjab 

- 

- 

- 

- 

23 

Rajasthan 


V 

V 


24 

Sikkim 

X 

X 

X 

X 

25 

Tamil Nadu 


v 

X 

X 

26 

Tripura 


X 

X 

X 

27 

Uttar Pradesh 



V 


28 

Uftranchai 



V 

X 

29 

West Bengal 

V 

—^ 

V 


30 

A & N Island 

V 

V 


iBBBI 

31 

Chandigarh 

V 




[32 

Pondicherry 

X 

X 

iBdBI 

SEB: 


V-Yes x-No --No Response 


Table 7 shows tliat Assam, Chhatisgarh, Gujarat, Himachal Pradesli, Kerala, Meghalaya, 
Mi/oram, Rajasthan, Uttar Pradesh, West Bengal, Andaman & Nicobar Islands and 
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Cliandigarli hard spoils in learning arc identified during (he leaching learning pioccss al 
all stages ofscliool education 

In Goa, Haiyana, Karnataka, Oiissa and Uttranchal haid sports in learning are idcnliried 
iiplo secondary stages In Dellii and Tamil Nadu it is done uplo upper pnniary' stage In 
Pondicheiry in secondary and higher secondaiy stages But in Jharkliand had spoils in 
learning are identified only at senior secondary stages 

Tabic 8: Assip' nients of Project Work 


fil. 

No. 

Stntcs/lJnioii 

Territories 


Project Work 


Print" ry 

Upper 

F’riniary 

Secondary 

Higher 

Sccaiidarv 

33 

Andhia Pradesh 

V 

V 

V 

X 

3-1 

Ai'inaclial Pradesh 

X 

X 

X 

X 

35 

Assam 

V 

X 

X 

1 

36 

Bihai 

V 

V 

V 

■ V — 

37 

Chhatisgaih 

x 

X 

V 

V 

38 

Delhi 

V 

V 

V 


39 

Goa 

V 

V 

V 


'10 

Gujarat 

V 

V 

V 

r- 

dl 

Haiyana 

X 

X 

V 

X 

*12 

Himachal Pradesh 

V 

V 

V 

■ ■ V 

m 

Jammu & Kashmir 

X 

X 

> 


oai 

Jluukliand 

- 

- 

- 


45 

Karnataka 

X 


V 


46 

Keiala 

•V 


/ 


47 

Madhya Pradesh 

x 

X 

V 


48 

Maharashtia 

V 

X 

V 

\ 

49 

Manipur 

X 

X 

"V “ 

- - V -■ 

51) 

Meghalaya 

X 

X 

V 

X 

‘il 

Mi7oraiTi 


X 

X 

v 


Nagahuid 

N 

X 


X 

'■>3 

Oiissn 


v 

V 

X 


Punjab 

- 

- 

- 

- 

S5 

Rainsthan 

^ ' 

V 

V 

V 

■^6 

Sikkim 


>/ 

■ ■ V 

X 

^7 

Tamil Nadu 

V 

V 

V 

V 

‘•8 

Tnpuia 

V 

V 

V 

V 


Ultai Piadesh 

V 

' 

v 

v 

(.0 

Ultianchnl 

X 

X 

X 


1 I 

West Bengal 

>/ 

V 

■V 


(-2 

A tk N Island 

X 

X 


V 

(.3 

Chandigaih 

X 

X 

-- ^ - 

V 

'.4 

Pondicheri-y 

X 

V 

V 

V 
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Table 8 shows that majority of states/union territories are giving project work to students 
for evaluating their performance at different stages of schools Mizoram and Ultianclial 
give project work only at higher secondary stage, whereas Haryana, Meghalaya and 
Nagaland give project work only at secondary stage Assam gives at primary and highei 
secondary stages Besides, Chhatisgaih, Madhya Pradesh, Manipur, Andaman & Nicobai 
Islands and Chandigarh use this technique at both secondary and higher secondary 
singes 

Fuilher, Andhia Pradesh, Goa, Orissa and Sikkim give project woik from primaiy to 
secondary stages Bihar, Delhi, Gujarat, Himachal Pradesh, Kerala, Rajasthan, Tamil 
Nadu, Tripuia, Uttar Pradesh and West Bengal give pioject work at all stages of school 
education There are some exception such as Karnataka at upper primary and secondaiy, 
Maharashtra at primary and secondary and Pondicherry upper primary to higliei 
secondaiy 

The information regarding use of project work techniques was not provided by 
Jharkhand and Punjab Tlie project technique is not being used in Arunachal Pradesh and 
Jammu & Kashmir at any stage of school education 


Table 8: Analysis of Annual Results 


SI 

No 

Slate/1 JiiKiii 

I crnloi-v 

Pnmarv 

Upper I’nmarv 

Secondary 

IJi(dici 

Sccondiirs 



iXniilyzcil 

I cc(lb«iuk 
riu\idul 

Allah ^c(l 

I'gwdback 

I’roviilcd 

Anal>;ru(] 

I'cvdbnck. 
Pr»\ idrd 

Ajinh^cd 

1 ucdhiitk 
Pii)\ idt.d 

1 

AiiJhra PraJesh 



s* 

mm 


mm 

- 

BH 

HI 



■3 

mm 

Ei 

V 

Ei 

>/ 


S 

Assam 



X 

X 

X 

X 

>/ 

Eh 

4 

Mihiir 

'~r~ 

X 

'~r~ 

X 

tSm 


V 

BI 

5 

Cliliaii.sgarh 

X 

X 

X 

X 

n 

Bi 

X 

iB 

G 

IX'lhi 

v 


X 

■H 

mm 


X 


7 

Ciuu 




B 

mm 

■B 

X 

* 

8 

Liuiiiral 

V 




mm 

Bi 

v 

♦ 

0 

I larviina 

X 

X 

X 

Bi 



X 

X 

10 

1 limuctiiil Prudusti 

V 






V 


II 

l.iiiiiiiii & Kiishinir 


X 

X 


X 

mm 


Hi 

12 

Jliaitwliiind 



- 


- 

Hi 

Hi^l 


13 


■EH 


V 

H^EHI 



Bi 

B' 

14 


X 

X 

X 

X 

X 

X 


X 

15 


X 

X 

X 

X 

X 

|9i 

Hi 

X 

16 


X 

X 

X 

X 

~T“ 


■PH 


17 





_ 


■HE 

mm 



35 

































IK 


B 

Si 



X 

X 

X 

X 

!'> 

Mi/nr.'i'i 


mm 

Bi 


V 



+ 

20 

Nritial.iiK.1 


mm 

mm 

mm 

V 

A 

X 

\ 

21 

(lllbSlI 



V 




- 


oo 

l'iiii|.ili 

- 

- 

- 


BSB 


- 

• 

23 


SB 




EB 


~r~ 


2d 

Sikkini 


- 

- 




- 


2S 

1 iinnl N.kIu 

V 

A 

V 

A 

V 

A 

V 

A 

26 

1 IlplIKI 

\ 

x 

X 

X 

X 

X 

X 

X 

27 

1 llUir I’liiilosli 

V 

□ 

V 

13 

' V 

n 

V 

1 ' 

2R 

Uilr.inclMl 


A 

V 

A 

V 

A 


A 

29 

West Ociip.il 



V 

* 

V 

t 

-V “ 

+ 

30 

A I't N likiiul 

iDi 

X 

X 

■■ 

X 

\ 

\ 


31 

CliiiiiUiiidih 

mm 

•1* 

V 


V 

H< 


"■ ■' ^ 

32 

I’llllJlI.lll.II’N 

X 

X 

X 

X 

V 

X 


X 


^ Not piovided 

"7 To gel feedback 

• To improve teachiny-learmtig piocess and remedial measures 

A To idcntifY weak areas and planning for remedial stiategies 

II To update cuniculum and teachers training programme 

Analysis of Aiim'al Results 

Table 9 shows that many sfatcsAimon teiritones take the task of analysis of lesults foi 

various purposes and provide feedback The purposes are summarized as under 

• impioving leaclimg-lcaniing process and remedial measures 

• identifying the weak areas and put extra efforts thiough additional classes ninl 
more practices 

' updating ofcuiiicukim and teachers training 

e giving chance to slow learners to take some extra classes 

Findings 

• Thcic are mainly h\o patterns of school education across the stalcs/UTs i e I' 
Pniiian l-V' Upper Piiiiian VI-VIII, Sccoiidaiy IX-X, Hnjlici Sccoiid.iiA \I-XII 2"' 
I’nmarv 1-lV, Upper I’nniaiy V-VIl, Sccondarv VIII-X, lliglici SctoncLin' X'l-MI 

• Appioximutely 2/3 sl.ites/UTs have implemented iioii-deleniion policy at pnmaiv 
stage 

» Only Andhia Pradesh, Gujarat, Jammu & Kashmii, K.unataka, Madliya Piadcsli, 
Nagaland and Orissa have extended non-delenlion policy upto upper primaiy 
stage 

» Coiiliiuious and Comprehensive Evaluation Scheme is in piactice iiplo diffeiciil 
levels of school education in stales/UTs 
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. Competency based teachuig-leaniing approacli is not being followed m ilie 
stales/UTs of Jammu & Kashmir, Madhya Piadesh, Meghalaya, Tiipuia and 
Chandigarh 

• Competency based leaching learning approach is being followed in 16 slates/UT 

• Assam, Bihar, Chhatisgarh, Haryana, Himachal Pradesh, Madhya Piadesh 
Mizoram, Sikkim, Uttar Piadesh. Uttianchal and Chandigaih are conducing 
public examination at the end of termmal class of primary stage 

• More than 50% states/UTs are conducting public examination at the terminal 
stage of upper primary stage 

. Mostly'states/union territories have divided full academic session m either 2 or 3 
terms baring JharkJiand, Kerala and Rajasthan states 

• 111 moie than 50% stales/UTs haid spots in learning are being identified at all 
stages of school education. 

• Only in some states project work lecluiiques is being used at all stages ofscliool 
education for assessing students’ performance 

• Approximately half in numbei of states/union territories analyses the lesults foi 
different purposes. 

Primary Stage 

Of the 35 States/UTs, tlie infomialion was collected from 32 states/UTs about the 
eva/uatiori practices prevailing at the primary stage The information could not be 
collected from Lakshadweep, Dadra & Nagar Haveli and Daman & Diu Some of the 
states/UTs did not provide the complete information The analysis of data received from 
tlie states/UTs is presented below under different headings 

Subjects taught-Scholastic and Co-schoiastic aieas 

Of the 32 states/UTs, required information was not ava lable from Madhya Pradesh and 
MaJiarashtra In all die states, mother tongue, mathematics ai d EVS (which includes 
social science and science) is taught at primaiy stage Other than Hindi speaking states, 
Hindi IS being taught in Arunachal Pradesh, Assam, Nagaland. Punjab. Andaman & 
Nicobar Islands and Chandigarh English language is taught in 17 states/UTs Tliese are 
Andhra Pradesh. Arunachal Pradesh. Assam. Delhi, Goa, Haryana. Himachal Piadesh, 
Karnataka, Kerala, Nagaland, Orissa, Rajasthan. Sikkim, Tamil Nadu. Uttranchal, 
Aadanian & Nicobar Islands and Chandigarh 

In most of the slates games, art, health and physical education are covered in co- 
scholastic areas In Mizoram, diawing, fine arts and music are given more importance 
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Iiisli'uc(iu]i:«l Time 

In 17 slales/UTs, the average woiking days were between 209 to 241 days Cliaiidigarli 
lias tlie liiglicst number of working days (241) wheieas Clibatisgaih has 235 working 
flays Janinni & Ivasliiiuie has only 150-160 working days in a yeai The Andaman &. 
Nicobai Islands has 187 working days for classes I & 11 and 190 for classes 111 to V The 
stales of Assam, Bihar, Gujarat, Madhya Pradesh, Maliaiaslhia, Nagaland and Punjab did 
iiol provide any inroimation 

The diiialioii of a period varied fioni 30 minutes to 45 minutes In llaijana and 
Delhi, there is no period system in primary classes In classes I and II mimbei of periods 
weie less as compared to classes 111, IV and V hi scholastic aicas number of peiiods pei 
\sre), vaiicd riom2‘l to 36 For co-scholastic areas, in Maghalaya, number of pci lods for 
clauses 1 and 11 wcie one and for classes Ill and IV two periods per week In Sikkim, it wns 
3 to 4 peiiods per week In Dellii SO/o tune is devoted foi scholastic areas and I 1% forco- 
scl'olnstic areas In other slates, it varied from 6 to 19 periods per week 

Coiiipulsoiy :iiu] Optional Subjects in Scholastic and Co-scliolastic Aieas 
At prnnaiy stage, in scholastic areas, all subjects aie compulsoiy in all Ihe slales/UTs In 
Co-scliolaslic ateas, in Arunachal Piadesh, di awing, sports and games, plivsic.il 
education aic oplional aieas In Jammu &Kashmjr and Jhiukhand, woik experience and 
III Mi/oiam, games and sports are options In other states, all areas in co-scliolaslic 
apliliidcs are compulsory 

Activities organised under co-scliolnstic areas 

All the SIX major activities like Debate, Elocution, Recitation, Skils/Play, Dance and 
Quiz coinpclilions are organized m the stales of Andhra Pradesh, Arunachal Pradesh, 
Assam, Biliar, Dcdhi, Gujarat, Haryana, Himachal Pradesh and West Bengal In Bihar 
lecilation, dance and quiz competitions are organized In Clihatisgaili, Kerala ami 
Uilranchal all of the six except Debate and Elocution aie organized vhcieas in Uttar 
Pradosh all except debate is organized In Goa, only recitation and Dance, in Jammu & 
Kashmir, elocution and recitation, in Karnataka, debate, elocution and recilaliou are 
oigani/ed In Miu.ipur only lecilation and dance are organized In Meghalaya, Mizoram, 
Raja .than, Tiipuia, West Bengal, Chnndigaih and Pondicheiry only lecilalion, skils/play 
and dance me organized Besides these activities, in Andhia Pradesh, exhibitions, salad 
making, subject club, national festival, clean & green and Janma B!iomi arc oigamzcd In 
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Arunachal Pradesh song are given importance In Assam, essay competitions, exhibitions 
and sisumala aie organized In Haiyana, suluch pratiyogita, quiz competition and 
drawing are organized In JharkJiand, debate and Recitation and in Orissa, Debate, 
Recitation and Skits/Play are organized In Tamil Nadu, competitions and drawing and in 
Uttar Pradesh, drawing, craft and handwriting are organized In Andaman & Nicobar 
Islands, painting and in Cliliatisgarh, scouts & guides, NCC, rangoli, mehandi and salad 
making aie organized 

Games and Spdiis Organized in Schools 

Regarding intei-school competitions, cricket competition is organized only in Delhi. 
Gujarat, Tiipura and West Bengal Foot ball tournaments are organized in Auinachal 
Piadesh, Delhi, Goa, Mizoram, Sikkim, Uttar Pradesh, Uttranchal, West Bengal and 
Andaman & Nicobar Islands Hockey competitions are organized in Delhi, Meghalaya 
and West Bengal only and badminton in Delhi, Haryana, Himachal Pradesh, Mizoram 
and West Bengal Tennis and basketball competitions aie organized only in Delhi and 
West Bengal Table-tennis competitions are organized in Delhi, Haryana, Mizoram and 
West Bengal whereas volleyball is organized in Arunachal Pradesh, Delhi, Haryana, 
Himachal Pradesh, Mizoram and West Bengal Swimming competitions are organized in 
Delhi, Uttar Piadesh and West Bengal only Racing and athletic competitions are 
oiganized in most of the states except Assam and West Bengal, kabaddi and kho-kho 
compeiitions are organized in Clihatisgarh, Haryana, Himachal Pradesh, Karnataka, 
Rajasthan, Uttar Pradesh, West Bengal and Chandigarh In Chandigarh, judo/karate and 
yoga competitions are organized 

Activities Developed and Evaluated at Primai'y Stage 

The library club activities are developed and evaluated in the states of Andhra Pradesh, 
Gujarat and West Bengal These are only developed in Assam, Karnataka, Uttranchal 
and West Bengal but not evaluated Sports and games activities are developed and 
evaluated in most of the states which have given information except Jammu & Kashmir 
and Manipur However, these activities are not evaluated in Bihar, Arunachal Pradesh, 
Gujarat, Jharkhand, Meghalaya, Mizoram and Orissa Art and painting activities are 
developed and evaluated in almost all stales except Manipur and Orissa. The drama 
activity IS developed in Assam, Chhatisgarh, Delhi, Haryana, Karnataka, Orissa, 
Rajastlian, Tamil Nadu, Uttar Pradesh, Uttranchal, West Bengal, Chandigarh and 
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Poiicliclieriy However, these are not evaluated in Assam, Ultranchal and Pondicherry 
The dance activities are developed and evaluated in most of the states In Bilmi 
Meyhalaya, Ultianchal, Andaman & Nicobar Islands and Pondicherry the dance activitv 
IS only developed but not evaluated In the states of Andhra Piadesh, Goa, Giijarai 
Jammu & Kashmir, Kerala, Manipur and Mizoram the dance activities are not developed 
at piimaiy stage Tlie music activities are developed in Assam, Delhi, Haiyana, Himachal 
Pindesli, Jharkliand, Karnataka, Kerala, Mizoram, Orissa, Tiipura, Uttar Piadesh. 
Utlranchal, West Bengal, Andaman & Nicobar Islands, Chandigarh and Poiidicheiiy 
However, these are not evaluated in Jhaikhand, Uttianchal and Andaman & Nicobai 
Islands In Aruiiachal Pradesh, music activity is not developed but evaluated The 
elocution activities are developed and evaluated in Andhra Pradesh, Assam, Delhi, 
Haryana, Himachal Pradesh. Karnataka, Orissa, Uttar Pradesh, West Bengal and 
Pondicheriy but not evaluated in Orissa Quiz activity is developed and evaluated in 
Andhra Piadesh, Assam, Bihar, Delhi, Haiyana, Himachal Piadesh, Karnataka, Kerala, 
Uttar Pradesh, Uttranchal and West Bengal The yoga activity is developed in Delhi, 
Karnataka, Tripura, Uttar Pradesh, Utlranchal, West Bengal and Chandigaih Madhya 
Piadesh, Maharashtra, Nagaland and Punjab did not provide any information 

Mulivnlioii by Schools to Participate in various Co-rurriciilar Areas 
For participation in co-curricular areas, certificates are awarded in all states except iii 
Bihai, Gujarat, Jammu & Kashmir, Jharkluind, Manipui, Meghalaya, Mizoram, Tiipura 
and Pondicherry Tlie prizes are awarded :c students in all states except in Bihai, Janiiim 
& Kashmir, Manipur and Tripuia The lepoiting of pailicipalioii is done in all the stales 
except Delhi, Goa, Jammu & Kashmii, Jharkhand, Manipur, Orissa, Sikkim, Tamil 
Nadu, Andaman & Nicobar Islands, Chandigarh and Pondicherry The stales ofMadhva 
Piadesh, Maharashtia, Nagaland and Puniab did not piovide the information 

Intel-Scliool Coinpclitioiis 

In Andhra Pradesh, inter-school competitions arc organized in the area of science 
exhibilioii, spoils and games, quiz, science seminar and talent tests In Aiiinaclial 
Piadesh, Goa, Orissa and Tripura competitions are oiganized in athletics only In Assam, 
inlei-school competitions are organized in games and spoils, essay wiiling, debate and 
quiz In Bihai, mler-sdiool competitions are organized in athletics, dance and music In 
Clihatisgarh, athletics, kabadi and kho-kho, in Delhi, games, cultural activities, essay 
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competition and drawing and painting, in Gujaiat, sports and balmela are the events in 
which inter-scliool competitions are organized In Haiyana, debate, skils/play, dance and 
quiz, in Himachal Pradesh, athletics, games, quiz, debate and dance, in Jammu & 
Kaslinnr, seminars and cultural programmes, in Jharkhand, debate, quiz, dance and 
music are the areas in which inter-school competitions are organized In Karnataka, 
cultural activities, model preparation, in Kerala, sports and games and cultuial activities, 
in Meghalaya, drawing and in Mizoram, sports are the areas in which inler-school 
competitions are, organized In Sikkim football, m Tamil Nadu, sports, drawing, 
elocution, essay writing, science exhibition and cultural activities, in Uttar Piadesh, 
games and cultural activities, in Uttranchal, racing, in Andaman & Nicobai Islands, 
athletics and painting, in West Bengal, debate, elocution, music, recitation, games & 
sports, exhibitions and m Chandigarh, group songs, group dance, sports, quiz, clay 
modeling and recitation are the activities in which inter-school competitions aie 
organized Madhya Pradesh, Maharashtra, Manipur. Punjab, Rajasllian and Pondicheiiy 
did not provide the information 

Pei’sonal and Social Qualities 

In Sikkim, none of tliese qualities are developed or evaluated In Andhra Piadesh, 
Chhatisgarh, Delhi, Gujarat, Haryeina, Jharkhand, Kainalaka, Orissa, Rajasthan and West 
Bengal all these qualities are developed and evaluated In Bihar, Tamil Nadu, Tripura, 
Andaman & Nicobar Islands and Chandigarh none of these qualities are evaluated 
Madhya Pradesh, Maliarashtra and Punjab did not provide the information The 
discipline is developed in all the states except Arunachal Pradesh but not evaluated m 
Himachal Pradesh and Mizoram Reguiarily and punctuality is developed in all stales 
except Arunachal Pradesh and evaluated in all states except Assam and Himachal 
Pradesh Self-cleanlmess is developed m all stales except Arunachal Pradesh and 
Manipur but not evaluated in Himachal Pradesh and Manipur Environmental cleanliness 
IS developed in all states except Arunachal Pradesh and Manipur but are not evaluated m 
Himachal Pradesh, Maharashtra, Manipur and Pondicherry The quality sense of 
responsibility is developed in all stales except Aiiinachal Pradesh, Bihar, Jammu & 
Kashmir and Manipur but not evaluated in Assam, Himachal Piadesh, Jammu & 
Kashmir, Manipur, Meghalaya, Mizoram, and Pondicherry Leadership quality is 
developed in all states except in Arunachal Pradesh, Bihar, Jammu & Kaslinnr and 
Manipur However, these are not evaluated in Assam, Jammu & Kashmir, Manipur, 
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Mcghaliiya, Mizoram aixl Pondicheny Tiie initiative quality is not developed m 
A;unaclial Piadesli, Biliai, Jammu & Kashmir, Manipur, Meyhalaya and Uiiianclial 
'riiese aie not evaluated in Arunadial Pradesh, Himachal Piadesh, Jammu & Kashmir 
Manipur, Meghalaya, Mizoram, Uttrancha!, and Pondicheriy The cooperation is noi 
developed in Anmachal Piadesh, Bihar and Manipur and not evaluated in Aiunachal 
Pradesh, Manipur, Meghalaya and Mizoram Sharing is not develojied in Jamnui i 
K.i'^'imir and Manipur and not evaluated m Arunacjial Piadesh, Jammu & Kashmir 
Jliaikhand, Manipur, Meghalaya, Mizoram and Pondicherry The civic sense is evaluated 
111 all states except Arunachal Piadesh, Bihar, Jammu &. Kashmir and M.uiipur These are 
not evaluated in Himachal Piadesh, Jammu & Kashmir, Manipur, Meghalaya and 
Mizoram Truthfulness is not developed in Arunachal Piadesh only and not evaluated m 
Mcglialaya, Mizoram and Pondicheny. Palnolism is not developed in Aiuiiaclial 
Piadesh, Bihai and Jammu & ICashmir and not evaluated in Meghalaya, Mizoram, and 
Pondiclieiiy Piotection of environment is not developed in Arunachal Piadesh, Jamiiui 
& Kashmii and Karnataka and not evaluated in Assam, Jammu & Kashmir, Kerala, 
Meghalaya, Mizoram and Pondicheny 

'luols Used fur IDvnluatioii of Social Personal Qualities 

In Andhra Pra'lesh, Assam, Bihai, Tamil Nadu, Ultai Piadesh, Chandigaih, Himachal 
I’ladosh and Pvandicheny only observation schedule is used to evaluate personal and 
social qualities In .Arunachal Pradesh observation schedule and peei evaluation is done 
In Chandigarh peei evaluation, anecdotal lecoid is used In Gujarat observation scliedule, 
check list, rali"g scale and peei evaluation is done In Haryana, observation schedule, 
checklist peel evaluation and anecdotal records are used In Jammu & Kashmir 
obsei vation schedule and anecdotal records are used for evaluation of these qualities In 
Karnataka and Uttianchal, observation schedules, checklist and rating scale and m 
Kerala, obseivation schedule, checklist and anecdotal iccords are used In Manipur, 
observation schedule, checklist, rating sc.ale and anecdotal records, in Meghalaya onlv 
clieck list and i i Mizoram, observation schedule and self appraisal are used In Rajasthan 
only anecdotal records and in W'csl Bengal, observation schedule, check list and pew 
evaluation are used to evaluate personal mid social qualities In Goa, JJiarkliand, Onssa, 
Sil.kim and Tripiua, these qualities are nut evaluated In Delhi and West Bengal all the 
tools aic used for evaluation of these qualities 
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Iiuplciiicntnlion of Vnrioiis Sclienies like OBB, DPCP and SSA 
The Operation Black Boaid (OBB) scheme is available in all the states except Keiala 
The Disincl Primary Education Programme (DPEP) was not implemented in Aiunachal 
Piadesh, Delhi, Goa, Jammu & Kashmir, Manipur, Mizoram, Nagaland, Punjab, Sikkim, 
Tripura, Andmnan & Nicobar Islands, Chandigarh and Pondicherry The mid-day meal 
facility IS available in all the states of llie country Tlte mciil scholarsliip is piovided in 
Andhra Pr.idesh, Assam, Delhi, Goa, Gujarat, Himachal Pradesh, Jammu & Kashmii, 
Karnataka, Kprala, Manipui, Meghalaya, Orissa, Rajasthan, Sikkim, Tiipuia and 
Chandigaih Free uniform is provided m Arunachnl Pradesh, Bihar, Chhatisgarh, Delhi, 
Goa, Gujarat, Haiyana, Jammu & Kashmir, Karnataka, Jhaikhand, Sikkim, Tamil Nadu, 
Tiipura, West Bengal, Andaman & Nicobar Island, Chandigarh and Pondicheriy Fiee 
tCNtbooks aie piovided in all the states except Manipur, Meghalaya and Mizoiam In 
Onssa, free umfoim and te,.tbooks are piovided to only SC and ST sludeiils Scholarsliip 
foi attendance is given in Dellii, Gujarat, Haryana, Himachal Pradesh, Karnataka, 
Tripura, West Bengal and Chandigarh In Andaman & Nicobar Island, scliolaisliip for 
attendance is given to only ST students In Andliia Piadesh fiec bus pass facility is 
available In Rajastlian, scholarships is given to SC'ST students The information was not 
.nailable fiom the states of Madhya Pradesh, Maharashlia and Nagaland 

Status of iluincwork 

\t priiiuiy stage, the homework is assigned to students in all the slates/UTs except in 
Cnijarat The homework is regularly checked in Andhia Piadesh, Aiunachal Piacicr-li, 
Aisam, Haryana, Himachal Pradesh, Jharkhand, Maharashlia, Manipui, Mizoinm, 
Onssa, Rajasllian, Sikkim, Tamil Nadu, Uttar Pradesh, West Bengal, Andaman & 
Nicobar Islands, Chandigarh and Pondicherry The homework is checked sometimes in 
Bihar, Chhatisgarh, Goa, Jammu & Kashmir, Karnataka, Keiala, Meglialaya, Tiipuia and 
! i.lranchal The states of Madliya Piadesh and Nagaland did not provide the mformalion 

• Nc of Uirrci cat foniis of Questions in Test Question Pnpci s 

I lio questions in test/questioiis p'lpeis can be of supply lype oi selection type The supply 
iNpe questions can be furthei divided into long answei/essay type, shot I answei type, 
very shell answer lype or fill in the blank type The selection type questions can be of 
alternative response type or matching typo or multiple choice type In most of the stales 
each type of questions aie being asked in question papers In Bihai, Chhatisgaih, Delhi, 
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Jlinikhand, Kerala, Mizoram, Punjab. Sikkim, Tamil Nadu, Uttar Pradesh and 
Pondicherry all types of questions except essay type are asked In Jammu & Kashmir, fill 
111 llie blank, alternative response and matching type questions are not asked In Manipur 
long answer type and multiple choice type questions are not asked. There was no 
lesponse from the states of Madhya Pradesh, Maharashtra and Nagaland 

Status of Balanced Question Paper 

Regarding the status of balanced question paper which includes awareness of 
iiisti uctional-objectives, preparation of design and blue print, preparation of niarkiiii; 
scheme and checking of answer scnpts, it is observed that only the state of Chliatisgarh 
IS not aware of instructional objectives All the states, except Amnachal Pradesli, 
Chliatisgarh, Jammu & Kashmir, Meghalaya, Uttranchal and Andaman & Nicobar 
Islands do not use design and blue print m pieparmg question papers All the stales 
except Bihar, Chhatisgarh, Tripura and Andaman & Nicobar Islands follow marking 
scheme Checking of answei scnpts is done in all slates except Chhatisgarh, Kerala, 
Tnpura and Andaman & Nicobar Islands The information was not received from ihe 
states of Punjab and Sikkim 

Frequency of Tests in an Academic Year 

Regarding the conduct of tests in primary classes, tests are divided into four categories 
These are class tests, unit tests, monthly tests and term tests In a year, m Andhra 
Piadesh, 4 tests, in Orissa, Tamil Nadu and Pondicherry 20 class tests are conducted In 
Chhatisgarh and Sikkim tlie conduct of class tests depends on the teacher Regarding unit 
tests, 4 each in Andhra Pradesh and Goa, 6 in Assam, 10 each in Chhatisgarh, Tamil 
Nadu and Pondicherry, 3 each in Haiyana, Himachal Pradesh, Jammu & Kashmir, 
Kerala and Orissa are conducted In Gujarat, oral tests are prepared. In Mizoram, unit 
tests are conducted once m a week and in Sikkim, it depends on tlie teacher As far as 
monthly tests are concerned, eight tests each in a year are conducted in AriinaclKil 
Pradesh and Chandigarh In Himachal Pradesh, Mizoram and Andaman & Nicobar 
Islands one lest each is conducted in a month In Tamil Nadu seven monthly tests and in 
Uttianchal six monthly tests are conducted In Sikkim, it depends on the teachers 
Regarding the term tests, 3 term tests each in Andhra Pradesh, Chliatisgarh, Himachal 
Piadesh, Mizoram, Sikkim, Tamil Nadu, Andaman & Nicobar Islands and Pondicherry 
are conducted In Assam and Rajasthan, 4 term tests, in Goa, Gujarat, Haiyana, Jammu 
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& Kashmir, Tripura, Uttar Pradesh and Uttranchal, 2 term tests eacli in Goa, Gujaiat, 
Harj’ana, Jliarkhand, Orissa, Tripuia, Uttar Pradesh and Uttranchal In Kerala only one 
temi test is conducted In Delhi and West Bengal, class tests, unit tests, monthly tests and 
term tests are conducted but their frequencies was not given Otlier states did not provide 
the information 

l,cvel at which questions papers are developed for term tests 
In the stales of Arunachal Pradesh, Haiyana and Chandigarh tlie question papers are 
developed at school level In Chhatisgarh, Himachal Pradesh, Kerala, Manipur, Sikkim, 
Tripura, Uttranchal and West Bengal, the question papers are developed at cluster level 
In Assam and West Bengal, question papers are developed at District level as well as 
slate level In Bihar, question papers are developed at Block level In Goa question 
papers are developed at Block level and in Gujarat, Jharkhand, Orissa, Uttar Pradesh and 
Pondicheiry they are developed at district level In Rajasthan question papers are 
developed at both cluster level and Block level In Andhra Pradesh, Delhi, Jammu & 
Kashmir and Meghalaya question papers are not developed at cluster, block, district or 
state level Probably tltey are developed at school level In Tamil Nadu question papers 
are prepared at cluster level and district level The information was not indicated by 
Karnataka, Madhya Pradesh, Maliarashtra, Nagaland, Punjab and Andaman & Nicobar 
Islands 

Question Banks 

1 he question banks are available only m tlie stales of Andhra Pradesh, Assam, Haryana, 
Rajaslhan and Chondigaih in all subjects at primary level These are available to teachers 
III these states Only in the state of Assam, question banks are available to both teachers 
and students 

In-scrvicc Training by Stale Education Department on evaluation 
The major themes on various aspects of evaluation include concept development, 
development of tools for evaluation, administration of tools, recording procedure, 
decision making and lepoiting In Andhra Pradesh, 1,38,147 teachers were trained during 
tlie last academic year covering all aspects of evaluation The maximum duration of 
training course was upto four days In Arunachal Pradesh two training programmes were 
organized in the area of continuous and comprehensive evaluation (CCE) Each 
programme was attended by 30 participants In Assam, two days training programme 
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was oiganizcd foi 50 teachers in the areas of concepts, development of tools, recorclinn 
p ocedure and decision making In Delhi, 2 tiaining programmes were oiganized for 21 
d lys each covering all aspecl of evaluation In Goa, 17 tiaining programmes of 
maximum seven days duration were organized covering all aspects of evaluation In 
Gujarat two training progiamines of four days duration were organized covering all 
aspects of evaluation Fifty participants at distnct level attended the course In Kerala 
one 5 day training programme organized in all aspect except development of tools of 
evaluation In Orissa, 50 teacheis were trained for a duration of 7 days in all aspects of 
evaluation In Tamil Nadu, 35,172 teachers were trained in the aiea of concept 
development and development of tools for evaluation Each programme was of 
maximum five days In Uttar Pradesh 3 to 5 days programmes were organized, however 
complete data is not available In Chandigarh 5 training progiammes of S-day durntion 
weie organized foi concept development, new spelling in 1-Lndi, pot painting working 
and ail of leaching aids Each piogrammc was attended by 130 leaches In Pondiclierr\', 
30 progi ammes of maximum duration of 11 days were organi^’ed in concept 
dexolopmont, recoiding proceduie, decision making and reporting The progi ammo w.is 
attended by 1215 teacheis. In West Bengal, training programmes aic organized but 
details were not available Ollier stales did not provide any information 

Dingnosi.'. of Learning Diflicultics 

In DlIIii, Gujarat, Haiyana, Himachal Pradesh, Kainatal'va, West Bengal and Cliandigirli 
learning difficulties are diagnosed using observation, oral testing as well as diagnostic 
testing 111 Aiidliia Pradesh, Assam, Goa, Kerala, Meghalaya, Mizoi am, Rajasthan, Tamil 
Nadu and Andaman & Nicobar Islands, observation ai:I oral testing is used to diagnose 
loaiiung difficullies hi Madhya Pradesh and Oiissa only through observation leaiiiini; 
difficulties aie identified Other states did not provide any iiiforniatioii legaidiiiK 
duigiiosis of learning difficulties 

I'l ovidiiig Ucnicdial Instructions 

III Delhi, Goa, Cujaiat, Haiyana, Meghalaya, Mizoram, Rajasthan, West Bengal, 
riianclig.uh and Pondicheny remedial instructions are piovided to individual studentsai 
well as to weak students m groups The common problems are discussed in the class aiiii 
lopo/led to parents In Andhra Pradesh, Clihatisgarh and Himachal Pradesh remedial 
instructions are given to weak students, problems are discussed in classroom and 





reporled to parents In Assam, remedial instructions are provided to individual students, 
10 weak students in groups and discussed in class However tliese are not reported to 
parents In Karnataka, Kerala, Manipur and Andaman & Nicobar Islands remedial 
iiistiuctions are given to individual students as well as in groups to weak students and 
mailer to reported to parents In Tamil Nadu, remedial instructions aie given to 
individual students and reported to parents In Arunachal Pradesh, Jammu & Kashmir, 
Jharkhand, Orissa and Tnpura remedial instructions are^not provided to students Bihar, 
Madliya Piadesh, Maliarashtra, Nagaland and Sikkim did not provide any information 
legardiiig remedial teaching 

Types of Evaluation Used 

In most of the slates, both formative as well as summative evaluation is done in primary 
classes In Chhatisgarh, Jammu & Kashmir, Meghalaya, Tnpura and Uttai Pradesh only 
summative evaluation is done Madhya Pradesh and Maharashtra did not provide any 
iiiformation regarding the type of evaluation used in their states 

Public Eianiination/Extcmal Examination 

Andhra Pradesh, Arunachal Pradesh, Bihar, Delhi, Goa, Gujarat, Jammu & Kashmir, 
Karnataka, Manipur, Meghalaya, RajasUian, Tamil Nadu and Andaman & Nicobai 
Islands do not conduct public/extemal exammalion at primary stage In Assam public 
examination is conducted by SCERT at the end of class IV for gradation of schools In 
Chhatisgarh, public examination is conducted by district board at the end of class V for 
promotion to next class In Haryana, exammation is conducted at the end of class V by 
Heads of schools to maintain quality In Himachal Piadesh public examination is 
conducted at the end of class V by Himachal Pradesh Board of School Education for 
iimformal In Jharkhand, public examination is conducted at the end of class IV by the 
Directorate of Public Examinations for promotion to next class. In Mizoram public 
examination is conducted at the end of class IV by Manipur Board of Secondaiy 
Education for learning and providing scholarships In Sikkim, public examination is 
conducted at the end of class V by the Department of Education to maintain uniformity 
in standards In Uttar Pradesh public examination is conducted at the end of class V by 
Assistant Basic Shiksha Adhikari (ABSA) for Uie purpose of impartial evaluation In 
Uttranchal, public examination is conducted by Block Level Board for quality in 
evaluation In West Bengal, public exammation is conducted at the end of class I and II 
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by West Bengal Doaid of Piimary Education to tiack tlie progress of (he child In 
f 'lianJigaili, public examination is conducted at the end of class V bj- DEO, foi die 
prcpaialion of annual results Kerala, Madhya Pradesh, Mahaiashlia, Nagaland, Orissn 
Pnniab, Tiipuia and Pondicherry did not piovide the mfoiniation 

'I echniques Used at Public Examination and Wciglitagc given to them 
In Assam, Chhatisgarh, Mizoram, Sikkim and Tamil Nadu, 100% weighlagc is given to 
\' niton tests In Gujaiat 75% weightage is given to written test, 12 5% to oral tests ami 

I I 5‘'o to practicals In Hary'ana, 65 weightage is given to wiillen tests and 35% to oi il 
Ir^ls In I Iimachal Pradesh 75% weightage is given to written tests and 25% to oral tests 

III K;,in,.laka, 20% weightage is given to written tests and 80% to oial tests In Raiasihati 
(iC>% vveiglilage is given to wiilten tests and 40% to oral tests In Delhi and Chaiidigarli. 
P i"n weightage is given to wiitten tests and 20% to oral tests In Bihai, Janiniu 
I.ashmn and Pondicherry no wiitten or oral tests aio conducted at piiniaiy stage In 
Ciissa, 9()'Jo weiglitage is given foi written tests and 10% foi oial tests In West Dengal, 
P'ibhc examination is conducted at the end of class !I and 100'’o weighlagc is given to 
\. I It ,’11 test 

Weightage given to iiiteriinl and External Assessment 

Fegaidiiig the weightage given to inteinal and external assessment, infennalioti have 
been received only fiom ten slates In Aiunachal Piadesh lUid Andaman & Nicobai 
I.lands 20% weightage is given to internal wiitten assessment and 80% to c'lei/inl 
\Millcn a'’sessmeiil in Assam 50% weightage is given to internal assessment of wliicli 
‘0'%) IS fii wiitten test and 5% for oral test The 50% weiglitage is given to c\lernal 
v iitlon test Ill Delhi, for written tests, 20% weightage is given to iiiteiniil and 60% to 
c^tclnal tests In oral testing, 5% and 15% weightage is given to internal and external 
I Ms lespectively In Jammu & Kashmir and Tripuia, 100% weightap.e is given to 
iiiteiii.il wiitten tests In Jharkhand, 80% weighlagc is given to external xMilt'ii Iceland 
(0 external oral test In Kamataka, 20% weightage is given to internal written lest 
n :d .S0''o to inteiiial oral lest In Keiala 70% weightage is gi/cii io mteinril wiillcii tests 
a 1(1 30% to iiileiiial oial tests 

l.viduatrm of Peisoiiiil and Social Qualities 
he Personal and Social Qu.dities are not evaluated m Andhia Pradesh, Ariiiiachal 
I’.adesh, Cldialisgarli, Jammu & Kashmir, Madhya Pradesh, Manipur, Oris>a, Sikkim, 
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Tripura, Andaman & Nicobai Islands ajid Chandigaih Li Assam, leadeiship and 
cleanliness are evaluated through different school activities using observation and grades 
are given to students In Delhi, discipline and regularity are evaluated using obseivation 
and checklist It is reported in report card in terms of grades hi Goa. discipline is 
evaluated through observation using anecdotal records and no grades or marks are 
assigned In Gujarat, all types of Personal and Social Qualities are evaluated using 
different modes and grades are assigned in classes I and n In Haryana, all types of 
Personal and Social Qualities are evaluated through observation and no grades oi marks 
aie assigned In Himachal Pradesh, some of the Personal and Social Qualities are 
evaluated through observation and grades are assigned hi Jharkhand, discipline, 
sincerity and punctuality are evaluated through observation and grades are given in the 
report card In Karnataka, values are evaluated tlirough observation and grades are 
provided In Kerala, these qualities are evaluated through observation and giades aie 
assigned to students hi Meghalaya, discipline, regularity and punctuality are evaluated 
and grades are given In Mizoram, regularity, punctuality and environmental cleanliness 
are evaluated by inspection and recoids are maintained by tlie teacher and grades are 
given 111 Rajasthan, truthfulness, cleanliness, simplicity are evaluated continuously and 
grades are given In Tamil Nadu, discipline is evaluated though attendance and 
observation and marks are given accordingly In Uttar Pradesh, leadership, cooperation, 
discipline, patriotism are observed tlirough group work and cultural activities and grades 
are given In West Bengal personal and social qualities are evaluated through observation 
and grades are awarded In Pondicherry, some of the activities are evaluated lliiougli 
obseivation and grades are given Bihar, Maharashtra, Nagaland, Punjab and Ullranclial 
did not provide tlie information 

Reporting of Personal and Social Qualities 

The personal and social qualities are reported by giving marks, grades or using 
stalements In Delhi, Social and Personal Qualities are reported in terms of marks, grades 
as well as in terms of statements In Kerala, both marks and grades are used for reporting 
these qualities In Assam, Chhatisgarh, Gujarat, Haryana and Uttranchal both grades and 
sialements are used for reporting personal and social qualities In Goa, Himachal 
Pradesh, Meghalaya, West Benged and Pondicherry, only grades are assigned In 
Rajasthan and Uttar Pradesh, personal and social qualities are reported in terms of 
qualifier statements only 
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IiiCuiiUii] Eviiluutioii 1'ccliniquc 

The informal evaluation is geneially done using Peer Evaluation, Self Evaliialion 
Anecdotal Recoids, etc In Bihar and GujauU oial and written methods are used for llic 
puipose of evaluation In Chhatisgaih and Gujaiat, obseivalion technique is used in 
J-Jniyana, Peei Evaluation and Anecdotal Records are used foi evaluation In Delhi 
Kciala and Chandigaih, anecdol il records aie used as informal evaluation techniques In 
W'’st Bengal, pcei evaluation i. used for students evaluation In oilier states, infoimal 
ev iluation icchmqiif's are neilhni used nor the inforinalion was provided. 

Inroriuntiuii tu Paiciits ; boiit i-crrormarce of their Winds 

In all the states, except Jammu & Kashmir, the parents aie iiiFoimed about the 
peiformance of their waid by llie schools In most of the slates, the pciformaiicc is 
icpoiled by the leport card and through Parent Teachei Association/Mother Teacher 
A'socialions, In Chhalisgarh, paients are informed by the laltei about the pei formaiice of 
til 'll ward 

I'liidiiigs 

• Mod of the slales/UTs aic teaching inolliei longue, mathematics, enviroiiiiieiilal 
studies in scholastic areas 

• Mostly states/UTs are organizing activities mainly in work cdiicalioii, arl 
education and Health and Physical education in co-scholastic aioas 

• The number of periods per week \aries fiom 22 to 30 in scholastic areas across 
the slates 

» III most of the states/UTs, the numbei of peiiods in co-scholastic areas aie 6-8 in 
a w cak 

• The duration of a peiiod varies from 35-45 minutes baring some slates 

• In most of ihe states/UTs Recitation, skil/play, dance and quiz compelilions are 
oigam/ed 

• Racing and allilelic activities are oiganized by majoiily of slates/UTs 

o Ciickel, foulball, hockey, badminlun, tennis, table tennis, volley bull, baskel ball 
and swimming activities aie organized in few stales 

• Games & sports and ait & printing activities are developed and evaluated in most 
of the slates/UTs 

• Diama, dance and mu ic activities aie developed and evaluated in approMinalely 
half of the slates/UTs 

• ApproMiiiah'ly 2/3"' of the slaies/UTs motivate students foi parlicipalion in co- 
cun icujar activities by awarding certificates/prizes, and/or reporting pcrforinance 
in report cai d 
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• Observation schedule is mostly used as a tool for assessing personal and social 
qualities 

• Incentive scheme such as OBB, mid day meal and fiee textbooks, are provided in 
most of the slates/UTs 

• All most all states/UTs are having structured system of school inspection/ 
supervision 

• hi almost in all states/UTs, the homework is assigned to students 

• In 213"^ of the states/UTs homework is corrected regularly 

• Different forms of supply and selection types questions are used in question 
papers 

• Almost all slates/UTs claim for following the steps required for development of a 
balanced question paper 

• Term tests are conducted in more than 2/3'** states/UTs 

• In more than half states/UTs question papers are developed at school level or 
cluster level 

• Question banks are available in only few States/UTs. 

• Learning difficulties of students are diagnosed mostly by observation or oral 
techniques 

• Remedial measures are provided to students in more than 2/3"* states/UTs 

• Majority of states claim that tliey conduct botli formative and summative 
evaluation. 

• Written as well as oral techniques are used in external examination with diffeient 
wieghtages in different states/UTs 

• Personal and social qualities are reported in terms of grades 

• Informal evaluation techniques are used in very few states 

• In most of the states/UTs students’ performance is reported to parent through 
report cards 

Upper Priniai-y Stage 

Of the 35 States/UTs, the information was collected from 32 states/UTs about the 
evaluation practices prevailing at the upper primary stage The information could not be 
collected from Lakshadweep, Dadra & Nagar Haveli and Daman & Dm Besides, some 
of the states/UTs did not provide the complete information The data received fiom the 
Slates/UTs were analysed and presented below under different headings 
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Subjects taught-Scliolastic and Co-scholastic Areas 

or tlie 32 stales/UTs iTiost of the slates are teacliing motliei tongue, l-iincli, Iinghsh 
JVlatliematics, Science, Social Science, Sanskrit, Agriculture, Home Science, Music 
HislOA', Civics, Geogiaphy, Art and Cieative Education, Drawing, Moral Education, 
Environmental Science, Physical Education under scholastic area Other tlian Hindi 
speaking iMlcs, Hindi is being taught in Andhra Piadesh, Auinachal Pradesh, Asiani, 
Keiala, Mahaiashlra, Meghalaya, Nagaland, Orissa, Punjab and A&N Islands L'nglisli i-: 
being taught in most of the states 

In mo^l of the stales health and physical education, art education, value education, woik 
experience, diawing, crafl, yoga, socially useful productive work (SUPW), moral 
cilucalion, carpentiy, knitting, gardening are covered under co-scholaslic areas 

C'onipulsury and Optioiinl subjects und* r Scholastic and Co-schulastic Aicas 
The data leveals that in most of the talcs/UTs, moilier longue, IIiiuli. Eiiglis!], 
Eiivironnienlal Science, Mathematics, Science, Social Science, Sanjkrit, Diawing, Home 
Science, Physical Education, Art Education are compulsoiy subjects under sclioi.riic 
aieas Subjects like Fine Arts, Home Science, Music, Duiwing, Agriculluie, Health ami 
Physical Education are optional subjects in some slates Huwevci, under co-scliolaslic 
mens, subjects like work experience, physical educ: lion art education, viiluc ediicalion, 
drill, crafl, >oga, socially useful productive woik, moral education, drawing kmlliiig, 
carpciUi;)- and life oriented education occupied prominent place in the category of 
compulsory activities Scouts and guides, and National Cadet Coips (NCC) occupied 
jilace unclei optional aieas in co-scholaslic areas 

liistriirliotuii Time 

The cluialion of a peiiod varied from 35 nunutes to 45 minutes In Bihar, Delhi, Goa, 
Guiarat, Haryana, Himachal Pradesli, Jammu & Kashmir, Nagaland and Uliai Piadcsli 
duration of a period is 35 minutes Wheieas, in Jhaikhaiid, Keiala, Meghalaya, Tamil 
Nadu and Pondicherry' the duration of a pciiod is 45 minutes In scholastic areas miniber 
of periods per week varied from 2 5 to 4 ' the nuinbei of peiiods are less than 30 in a 
week 111 Chhalisgarh, Kerala, McHialaya, Nagaland, and Poiidicliciry In Biliai, Delhi. 
Himachal Piaclesh, Jhaikhand ann tlci Piadesh these weic more lliaii 40 pei week In 
Co-scholaslic areas number of peiiods per week varied frnn 2 to 18 The total periods 
pel week including both scholastic and co-scliolastic areas weie fiom 27 to 52 



Activities orgiHiized under Co-scholastic Areas 

All the SIX major activities like Debate, Elocution, Recitation, Skits/Play, Dance and 
Quiz, competitions are organized in the states of Andhra Pradesh, Arunachal Pradesh, 
Assam, Delhi, Gujarat, Haryana, Himachal Pradesh, Karnataka, Kerala, Tamil Nadu, 
Tiipura, Uttar Pradesh, Uttranchal, West Bengal and Chandigarh In Chhatisgarh, 
Manipur and Rajasthan all the six except Elocution are organized whereas in Goa and 
Meghalaya four activities are organized Further, in Jammu & Kashmir and Mizoram 
only recitation and Skits/Play are organized respectively Besides, some states are 
organizing activities m music, drawing, craft and vocal music activities 

Games and Sfiorts Organized in Schools 

In schools different kinds of sports and games are being organized The Cricket is 
oiganized in Andhra Pradesh, Arunachal Pradesh. Gujarat, Haryana, Karnataka, Madhya 
Pradesh, Tripura, Uttar Pradesh, Uttranchal and Chandigarh Football is organized in 
Arunachal Pradesh, Bihar, Chhatisgarh, Goa, Haryana, Jammu and Kashmir, Karnataka, 
Kerala, Madhya Pradesh, Manipur, Meghalaya, Mizoram, Nagaland, Orissa, Rajasthan, 
Sikkim, Uttar Pradesh, Uttranchal, West Bengal, A & N Island, Chandigarh Hockey is 
organized m Chhatisgarh, Haiyana, Karnatedta, Rajasthan, Tripura, Uttar Pradesh, 
Uttranchal and Chandigaih Badminton is played in upper primary schools of Andhra 
Piadesh, Arunachal Pradesh, Chhatisgarh, Delhi, Goa, Haryana, Himachal Pradesh, 
Keiala, Karnataka, Nagaland, Orissa, Rajasthan, Sikkim, Uttranchal and Chandigarh 
Tennis is organized m Dellii, Haryana, Karnataka and Chandigarh. Table Tennis is 
played in Arunachal Pradesh, Delhi, Haryana, Madhya Pradesh, Nagaland and 
Chandigarh Volley Ball game is organized in Schools of Arunachal Pradesh, Delhi, 
Haiyana, Himachal Pradesh, Karnataka, Kerala, Madhya Pradesh, Nagaland, Rajasthan, 
Sikkim, Uttar Pradesh, Uttranchal, A & N Island, Chandigarh and Pondicherry Basket 
Ball IS organized in Cliliatisgarh, Haryana, Himachal Pradesh, Karnataka, Kerala, 
Madhya Pradesh, Meghalaya, Nagaland, Uttar Pradesh and Chandigarh Swimming 
activities are organized m school of Himachal Pradesh, Kerala, Karnataka, Rajasthan, 
Tiipura, Uttar Pradesh and Chandigarh Racing and athletics activities are organized m 
majority of the states 
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Besides (licsc games & spoils some othei indooi and outdooi activilies such as kabbadi 
khol ho. Base Ball and Hand Ball etc aie also organized in some stales 

Tools used for ICvaluation of Personal Social Qualities 

111 Andhra Piadesh, Jammu & Kashmir, Madhya Pradesh, Uttar Piadesh and Poiidiclierr\' 
only obsei vation schedule is used as tool for evaluation of personnel and social qualities 

i^Iotivalioii by Schools to Participate in various Co-curricular Aions 
I or particijiation in co-curiiciilar areas, certificates is awarded in all stales except m 
j.imiiui & Kasliinii and Meghalaya Tlio piizes are awarded to sliidciils m all slates 
except 111 Jammu & Kashmii The reporting of participation is done m all the stales 
c'ccpl in Chlialisgarh, Manipur, Oiissa, Tamil Nadu, A & N Islands and Pondiclicnv 
'1 be data was not available of Assam, Maharashtra and Punjab Tlie states of Jliail.liaiul, 
Madhya Piadesh and Nagaland did not piovide tiie mfoimation 

S.'.tcr-Sclioul Caiiipctitioiis 

Cut of 32 states/UTs infoimation regarding this aspect was not provided by Maliaraslilrn 
Manipur, and Nagaland It seems that inter school competitions aie not being orgnni/ed 
at iippct jjiimaiy level in these slates In most of the slales/UTs iiilcr-schools 
competitions aic organized in the activities such as games and sports, ail, diawing, 
imisic, I'lciaiy, scientific, cullutal and aesthetic areas Chhalisgaili, Jammu Ivnsliniir 
I’ajasthan, Uttranchal states and Chandigarh are organizing intei-school compctilioiis 
cniy in games and sports Besides these activities Goa, Mizoiain, Oiissa and A & N 
I .land aic oigaiiizing competitions in quizzes and painting However, Sil.kim reported 
iiilei-school compclilions only in football Only few stales such as Aiidhi i Piadesh 
/'lunachal Piadesh, Bihar, Haryana, Himachal Pu.desh, Jharkhand, Kaiiialaka, Kerala, 
Madlija Piadesli, Punjab, West Bengal, Chandigaih md Pondiclieiry aic oig.iiiizinti 
compctili ms in Music and Dance Some states aic organizing competitions m vnncly of 
activities 

Personal Social Qualities (PSQ-s) 

Out .i2 slatcs/UT Maharashtra, Punjab, SikKim have not supplied infoiuialion legaicliii". 
development and evaluation of peisonal and social qualities hi Assam stale 3 q’laliUc'' 
I c ciiviionmeiital cleanliness, sense of responsibihlies and cnviionmenl piclcction arc 
developed but not evaluated Six personal social qualities such as discipline, legularilics 
ai'd piinclualilies, self & einironmental cleanliness, sense of responsibilities aiul 
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leadership are being developed and evaluation in Andhra Pradesli, Arunachal Pradesli, 
Bihar, Chhatisgarh, Delhi. In the remaining states/UTs 8 to 13 personal social qualities 
are developed Only in 4 states 8 to 10 personal social qualities are developed In 
Assam, Jammu & Kashmir, Madhya Pradesh. Manipur, Mizoram, Tripura, A&N Island 
are Chandigaih personal social qualities are development but not evaluated In 
remaining states/UTs personal social qualities aie developed and evaluated. Discipline 
and regularities and punctualities are developed and evaluated in 29 states/Uts except 
Assam In general at least 4-5 personal social qualities are evaluated in almost all 
stales/UTs 

Tools Used Tor Evaluation of Personal and Social Qualities 

The required information was not supplied by Maliarashtra, Mizoram and Punjab slates 
Arunachal Pradesh is the only state which reported the use of all the six tools i e 
observation schedule, check list, rating scale, self appraisal, peer evaluation and 
anecdotal record sheet for tlie purposes of evaluation of personal and social qualities 
Observation schedule is used in 20, check list in 9, Peer Evaluation in 7, Rating Scale in 
6. Anecdotal Record in 5 and Self evaluation in 3 states/UTs Besides, Orissa, Rajasthan 
and A&N island aie not using any tool Andhra Pradesh, Arunachal Pradesh, Assam, 
Bihai, Himachal Piadesh, Jammu & Kashmii, Jharkliand, Madhya Pradesh and 
Pondicherry states are using only observation schedule as tool for evaluating personal 
social qualities Check list is used by Arunachal Pradesh, Haiyana, Karnataka, Manipur, 
Meghalaya, Nagaland, Uttranchal, West Bengal and Chandigarh Rating scale is used by 
Arunachal Pradesh, Karnataka, Manipur, Nagaland, Uttranchal and Chandigarh Self 
appraisal is used by Arunachal Pradesh, Nagaland and Tamil Nadu Peer evaluation is 
used by /Arunachal Pradesh, Chhatisgarh, Gujarat, Haiyana, Nagaland, Tamil Nadu and 
West Bengal Anecdotal Record is used by Arunachal Pradesh, Clihatisgarh, Haryana, 
Kerala, Manipur 

Impicmciitiilioii of various Incentive Scheme 

Information regarding implementation of various incentive scheme such as Mid-day 
meal. Merit scholarship, free uniform, free textbooks, attendance scholarship and other 
scliemes were collected from states/UTs, out of 32 states/UTs tlie information was not 
obtained from Maharashtra and Punjab states Many states reported implementation of 
Serva Shiksha Abhiyan Mid-day meal provision is reported by Andhra Pradesh, Delhi, 
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Gujarat, Keiala, Nagaland, Tamil Nadu, West Bengal, A & N Island and Poiulicliert\ 
Merit scholaiships aic prosuled in Andhia Pradesh, Arunachal Piadesh, Assam, Bihar 
Cliliatisgarh, Dellii, Gujarat, Goa, Himachal Pradesh, Janiimi & Kasliniir, Jhaikliand 
Kaiiuilaka, Kerala, Meghahy i, Mizoram, Orissa, Rajasthan, Sikkim, Tripura, Htlianclial 
and Chandigarh Free iiniro in and free textbooks are distributed in Andhra Pradesh 
Auinachal Pradesh, Bihar, CNiatisgaih, Gujarat, Haryana, Jlraikhand, Karnataka, Orissi 
Tamil Nadu, Tripura, West Bengal, A «& N Island, Chanchgarh and Pondicheriy Besides 
111 Assam, Himachal Pradosli and Ullranchal only free textbooks are distubuled In 
Ihijasthan fiee textbook s h- me is only for giils Attendance scholaiship scheme ii 
implemented in Gujarat, J1 ai ‘.hand, Tiipura, West Bengal, Chandigaih and Poi.diclicriv 
Besides the above schemes l.ee bus pass in Andlira Pradesh, poor boys scholarship in 
^ ladhya Piadcsh, Bolder scholarship in Meghalaya are piovidod 

.'Miools ’nspectiosi/Supci vi.don 

The iiifoimation legarduig sUuctuied sy 'e i of schools inspection/supei vision was not 
provided by Madhya Pradesh Mizoram. nd Punjab In the remaining slntcs/UTs there is 
' 'lucturcd system of schools !ispeclion/$ ip rvision except Andaman & Nicobar Islands 

Home Work 

1 loincwoik IS given to stiu'eiUs in all 32 1 ‘a; js/UTs Home woik is collected legulaily in 
Aiidliia Pradesh, Aiunaclia! Pradesh, Assam, Delhi, Gujarat, H.-ryana, Himachal 
Piadesh, Jammu & Kasim ir, Madhy. 1 radesh, Maliaiashtra, Manipui, Mizoram, 
Nagaland, Oiissvi, Rajaslhaii. Sikkim, ’ioinil Nadu, Uttar Pradesh, Utlianchiil, West 
Bengal, A & N Island, Cli indigarh ai. J 'ondicherry In Bihar, Ciihalisgaih, Goa, 
Jhaikliand, Karnataka, Kciala Meghv'aw and Tnpura homo woik is coirecld 
sometimes Punjab did noi provided infc.m ition in this regard 

Use of Biffeici t foi'iiis of Question in t ' QiiesUon Tapers 
The question in test papcis can be of I'lp' ly type or selection type 'I he supply l\t‘f 
question: can be further div ded into h .aiiswer/essay type, short answer type, vciy 
shoit anc-vei hpe or fill in he blank t pe The selection type questions may be of 
. ''oinati'.c icspi use lype or i latching ty,or multiple choice type In most of the; slaic'i 
ch type of qir sitons are bo ig asked i ■ questio" papers In Arunachal Piadcsh, Bihar 
/elhi, Madhya Piadesh, Mui ipur, Tripr i, Ullranchal, Mizoiam all types of supply hpc 
questions except essay I',]■ are askei Under selection type qu'^stions, allcriialive 



response lype queslioiis ai - not asked i.i Dclln, Haryana, Punjab MatclnnH type 
qiieslions are not used in nL-'lii, Haryana, Manipur and Punjab Multiple choice 
questions are not given in As ,am, Delhi. Manipur and Punjab states Fill in blank 
questions arte not asked m Delhi and Punjab Besides Karnataka state is using some 
more vaiieties 

Status of Balanced Question 1' iper 

Regarding the status of balaneei! question paper which includes an awareness and use of 
instructional objectives, prepai.-'lion of design and blue print, preparation of marking 
scheme and checking of ans'.vei scripts It is observed that except CWiatisgaih, Jammu 
& Kashmir and Jharkhand teachers use msliuctonal objectives All the states except 
Bihar, Chhatisgarh, Jammu & Kashmir, Jharkliand, Meghalaya, Tripura, Uttranchal and 
Andaman & Nicobar Islands, blue print and making scheme is prepared for question 
paper Besides, Chhatisgarh, Meghalaya, Uttranchal do not piepare design and blue 
print Further, Bihar and Tripura do not prepare marking scheme The information was 
not received from the states of Maharashtra, Punjab and Sikkim 

Niinibcr of Tests in an Academic Year 

RSgaiding the conduct of tests in upper piimary classes, tests are divided into foui 
categories Tliese are class tests, umt tests, montlily tests and term tests hi an academic 
year, in Andhra Pradesh 4 tests, in Orissa 7, in Tamil Nadu and Pondicherry 20 class 
tests are conducted In Chhatisgarh the conduct of class tests depends on individual 
teacher In Himachal Pradesh tliree class tests are conducted Besides, in Arunachnl 
Pradesh, Madhya Pradesh, Maharashtra, Meghalaya, West Bengal and Chandigarh class 
tests are conducted but actual number is not provided Regarding unit tests, 4 in Andhra 
Pradesh, 6 in Tamil Nadu, 10 each in Chhatisgarh and Pondicherry, 3 each in Haryana, 
Jammu and Kashmir , Kerala and Onssa are conducted In Himachal Pradesh only one 
and in Goa 2 unit tests are conducted However, in Delhi 25 unit tests are conducted 
Unit tests are also conducted in Arunachal Pradesh, Gujarat, Maliarashtra, West Bengal 
and Chandigarh but number is not provided About the monthly tests, eight tests in a 
year are conducted in Chhatisgarh In Himachal Pradesh three class tests are conducted 
in a month In Tamil Nadu and Nagaland 7 monthly tests and m Uttranchal 6 monthly 
tests are also conducted in Arunachal Pradesh, Madhya Pradesh, Manipur, Maliarashtra, 
Mizoram, West Bengal and Chandigarh. Regarding the term tests, 3 term tests each in 
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Aiidliia Pradesh, Cliliafisgarh, Gujaial, Nar .la id, Sikkim, Taiiiii Nadu, A & N Islands 
and Pondulieriy arc conducted In Rniasih ni term tests, in Goa, I faiyoiia, Jamiiui & 
Kashmii, Ilariialaka, Tiijnira, uttai Piadesh -ni' Ultranchal 2 term tests are conducted 


Techniques used a( I’lihhc Cxaiiiinalions "u*' Wcigiitagc given to (hem 
Tlie data leveals that in Andhra Piadesh, fli! itisgarh, Gujaiat, Jammu and Kashmir, 
Madliya Piadesh, Mizoram, Oiissa, Sikkim ’mi' Tamil Nadu 100% weiyhtagc is given to 
wiitten tests In Chandigarh 90%, in Ha ,t a 80%, in- Kainataka yS-SOIti and m 
Rajastlian 80%, m I'lnia hal Pradesh 75%, mt’ in Nagaland 60% wcightage is "iven to 


wiilten tests Ilaiyana is giving 17% weigl 
tests Himachal Pradesh is providing 25 
pioviding 20-25% weightage to oral testing 
^^olghtagc to piactical tests Chandigaih is ; 

not available fiom Arunachal Piade 
Keiala, Mahaiaslitia, Manipui, Punjab, 
Pondichciiy 

{’'valuation of Personal and Social QualiP 
Goa, Ilaryann, Htiiiachal Pradesh, Jltaikha 
Tamil Nadu aic evdlualing tlie qualities 
discipline, patiiolism, values, punctuality t 
qualities are being evaluated by using ol 
slales/UTs which have lesponded are repoit 

Keporliiig (T Personal and Social Qualiti' 
111 Chhalisgaih, Haryana, Uttar Pradesh aiu’ 
aie lepoiled by using both grades and sla 
Meghalaya and Nagaland are using grade 
Rajasthan aie using only statements in icpoi 

IMctliods used Fur indicating pcrforniaiic 
In Aiidliia Piadesh, Chhalisgarh, Madhya Pi 
and exieinal maiks are used to indicate the 
Haiyann stales used external marks in 
scholastic aieas Delhi, Manipur and Meglr 
both in scholastic and co-scholaslir areas i 


la- * to oral and 3% weightage to |naclical 
o iveiglitage to oral tests Kainalaka is 
F’ajasthan is pioviding 15% to oial and ‘'"o 
•' :g 10% weightage to 01 al tests The data 
I, Assam, Bihar, Delhi, Goa, Jhiiikhaiul. 
ii.Hira, West Bengal, A&N Islands and 

I Karnataka, Meghalaya, Rniasthan and 
jf legulaniy, self cleanliness, IcaJcislitp, 
k' sense of icsponsibihly Most of these 
.'^.vation and anecdotal lecouls All die 
r these qualities in teini of guides only 

ll'tianchal the porsonal and social qualities 
•I lents Delhi, Himachal Piadesh, Kciala, 
• 3 report these qualities Karnataka and 
••I g the pcisoir.il and social quahlics 

. 1 Scholastic and Co-scholaslic Areas 
'i'esh, Mizoram and Rajtisth.an bolli intcinal 
p'lfoimance in scholastic areas Dihai and 
I’-'lastic areas and internal yiacles in co- 
'aya used internal marks and internal grades 
r. ccUvely Gujaial used both internal and 



external marks to indicate tiie performance in scholastic areas. Haryana is using external 
marks in scholastic areas and internal grades in co-scholaslic areas Himachal Pradesh, 
Karnataka and Nagaland are using internal and external marks in scholastic areas and 
internal and external grades in co-scholastic areas Jammu and Kashmir and Uttar 
Pradesh are using both internal and external marks m scholastic areas and internal grades 
in co-scholastic areas Jharkliand is usmg external marks and external grades to indicate 
the performance of students under scholastic areas Kerala is using internal marks and 
giades in scholastic areas and internal marks and grades in co-scholastic areas Orissa is 
using external marks in scholastic areas Sikkim is using both mtemal and external 
marks and grades in scholastic areas Tamil Nadu is using external marks in scholastic 
areas whereas Tripura is using internal marks in scholastic areas Uttranchal is using 
external marks and grades in scholastic aieas and internal grades in co-scholastic nieas 
A&N Islands are using internal and external marks and grades in scholastic areas and 
internal grades ui co-scholastic areas Pondicherry is using only mtemal marks in 
scliolastic areas to indicate the performance of students 

Iiifoniial Evaluation Techniques 

Out of 32 states/UTs, 24 slates/UTs have not provided infonnation In Chhatisgarh 
observation, in Delhi and Chandigarh anecdotal records, in Gujarat peer evaluation, m 
Haryana peer evaluation and anecdotal records, in Karnataka peer evaluation, in Kerala 
homexvork and in Orissa oral questionmg in the classroom are used as informal 
evaluation teclmiques 

Level at Which questions paper arc developed for term tests 
hi Kerala, Manipur, Mizoram, Nagaland, Rajasthan, Tripura and Chandigarh papers are 
developed at cluster level. In Bihar, Chhatisgarh, Madhya Pradesh and Nagaland papers 
are developed at Block level In Andhra Pradesh, ArunachaJ Pradesh, Assam, 
Chhatisgarh, Delhi, Goa, Gujarat, 1-iimachaI Pradesh, Jammu & Kashmir, Karnataka, 
Madliya Pradesh, Tamil Nadu, Uttar Pradesh, Uttranchal, West Bengal and Pondicherry 
tiapers are developed at District level However, in Arunachal Pradesh, Assam, 
Himachal Pradesh, Mizoram, Orissa and West Bengal papers are developed at state level 

Aiuiiachal Pradesh reported tliat term papers are developed at Block, District and Stale 
levels Wliereas Rajasthan reported that papers are developed at cluster. Block and 
District levels Besides, m Assam, Chhatisgarh, Himachal Pradesh, Madhya Pradesh, 
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Mizoiam, Naynland and West Bengal repoi xl (liat term tests aie developed at two 
dineient levels In Haryana and A&N Island teim tests are developed at school level 
Information was not provided by Maharashtra tii'l Punjab states 

Question Bank 

Question banks aie developed tn Andhra Vadesli, Assam, Haryana, Maliarashtia, 
Nagaland. Rajasthan, Tripura, West Bengal ai’ I Chandigarh Howevci, in Karnataka it is 
only foi class VII 'fhese questions banks a e mostly available in all school subjects 
Questions banks arc available to teachers 11 > lese states/UTs In Andhra Piadcsh, 
Aiunachal Piadesh, Assam, Karnataka, Nag: 'a.'d, Tnpiiia and West Bengal questions 
bank arc also available to students 

Diagnosis of Lcuniing Difficultu's 

The infoimation is not provided by Maliarash la, Punjab and Sikkim stales in this regaid 
Besides, learning difficulties are not diagn iff I in Arunachal Pradesh, Chhatisgaili, 
Jammu & Kashmir, Tiipura and Pondichtiry Delhi, Gujarat, Himachal PiaJesli, 
Kninataka, Rajasthan, West Bengal and Cha' di';aih are using observabon nieiliod, oial 
tests and diagnostic tests for identifying I ai-img difTicullics of students Ai.Jlii.i 
Piadesli, Goa, Keiala, Meghalaya, Tamil Nac u, Jllar Pradesh, Ullranchal and Andanidii 
<S. Nicobai Islands are employing observati* n 'chnique and oial lesls for idcnlilying 
learning dilTioullies In Nagaland both oial 'o'. > and diagnostic lest" are used foi this 
pmpuse Bihai and Onssa aie using only e'e.r valid technique fen diagnosis of linul 
spots in learning Bc jidcs, Andhia Piadesh, ji!_ iial, Manipin and Andaman & Nicobai 
Islands arc using peifotmance m acliieveniei ■ tf'.ts for diagnosis in leaning difficulties in 
gencial 

Reiiiedinl liisli iKti<'ii.s 

Remedial instiiiclions are used to icmovc ! 'oi ing difficullies of the Icameis In this 
diieclion, Assam, Ddhi, Gu|aia(, Haryana, v? iialaka, Manipiii, Nagaland, Raiastli.iii, 
Tamil Nadu, Uttar Pradesh, Ullranchal, V.' .'Sl Bengal, Andaman <SL Nicobai Islands, 
Cha'idigaili and P( ndiHiorry provide len :c! >I inrtructions to in iividual students 
Andlira Piadesh, As am, Chlialisgaih, Delhi G a, Guiarat, Haiyana,) linathal Piadosli, 
Kninataka, Kerala, Manipur, Meghalaya, ’.j sthan, Ullianchal, W :t Bengal, Ai'LN 
Islands, Chaiidigarh and Pondklieriy pro vidi r. nednil instructions on I to weaksUidcnls 
in a gioup Aiidlva Piadcsli, Assam, Ci.ha isgarh, Delhi, Goa, Giijaiat, llarj'ana. 
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Himachal Pradesh, Karnataka, Meghalaya, Nagaland, Rajasthan, Tamil Nadu, Uttar 
Pradesh, West Bengal, Chandigarh and Pondicherry discuss common problems of the 
students in class These states do not deal students problem individually Besides, 
Andhra Pradesh, Chliatisgarh, Delhi, Goa, Gujarat, Haryana, Himachal Pradesh, 
Karnataka, Kerala, Manipur, Meghalaya. Nagaland, Rajasthan, Tamil Nadu, Uttar 
Pradesh, Uttranchal, West Bengal, A&N Islands, Chandigarh and Pondicherry reports 
difficulties of the students to their parents 

Type of Evaluation 

Chhatisgarh, Jammu & Kashmir, Maharashtra, Mizoram, Sikkim, Tripura and 
Uttar Pradesh mostly use only summative evaluation Remaining states/UTs use both 
formative and summative methods for evaluation of performance of students 

In-service Training to Teachers 

Approximately half number of states/UTs have organized in-service training courses for 
teachers The number of traimng courses as well as number of teachers participated m 
these courses varies from state to state The naximum duration of the course is 21 days 
In most of the states the traming courses were on conceptual aspect, development and 
administration of tools However, some stales covered recording, decision making and 
reporting aspects 

Findings 

• There was a lot of variatiom in number of periods were week across the states 

• Mostly states/UTs are orgaiiizing activities such as debate. Elocution, Recitation, 
Skit/Play, Dance, and Quiz Competition in co-scholastic areas 

• At least 2 or 3 games and sports are organized in all states/UTs 

• Inter-school competitions in games and sports are organized in almost all 
states/UTs 

• Only in few states inter-schooi competitions are organized in activities covering 
literary, scientific, cultural and aestlietic aspects 

• Most of states are using observation schedule as a tool for evaluating personal 
social qualities 

• Self appraisal is used only in Arunachal Pradesh, Nagaland and Tamil Nadu for 
evaluating peisonal and social qualities 

• Mostly states are developing and evaluating personal and social qualities 


61 



• The states of Andhra Pradesh, Chhalisgarh, Gujarat, Jammu & Kaslimir, Madhya 
Pradesh. Mizoram, Orissa, Sikkim and Tamil Nadu and giving 100% weighiage 
to written tests, 

• Many stages are evaluating the personal and social qualities like regularity, self- 
cleanliness, leadersliip, discipline, patnotism, values, punctuality and sense of 
responsibility by using observation and anecdoted record techniques and reportini; 
them in grades 

• Most of the states are not using tnfoi mal evaluation techniques 

• At least one incentive scheme is implemented in all states/UTs 

• Almost all states/UTs have strucliiied system of schools inspection and 

supervision 

• In all states/UTs homework is assigned to students 

• In majority of the states home work is t orrected regularly 

• Mostly States are using different foi iit; of questions in test/paper 

• Long answer questions are not used in Arunachal Pradesh, Bihar, Delhi, Madhya 

Pradesh, Manipur, Mizoram, Tnpura and Utlranchal states 

• Instructional objectives are used in most of the states for preparation question 
paper 

• Paper setters use Design and Blue piini for developing test 

• Number of class tests, unit tests, monthly tests and terms tests varies from slate to 
state 

• Term tests are developed at different levels in different states/UTs 

• Out of 32 states/UTs questions bank aie developed all subjects in ten states/UTs 

• Formal diagnostic tests are used only ui Delhi, Gujarat, Haryana, Himachal 
Pradesh, Karnataka, Nagaland, Rajasthan, West Bengal and Chandigarh for 
identifying learning difficulties 

• Delhi, Gujarat, Karnataka, Rajasthan, West Bengal, Chandigarh and Pondicherrj' 
adopt various strategies to overcome learning difficulties of students 

• Mostly states/UTs make an atten.pl to resolve the difficulties in learning of 
students 

• Majority of state/UTs use both foriiialive and summative evaluation methods for 
evaluating the performance of students 

• In-sei vice training courses are organi/cd only in half of the states/UTs during the 
last three years 

Secondnry Stage 

Of the 35 states/UTs, the information is collected about the evaluation practices 
prevailing at the secondary stage The information could not be collected from 
Lakshadweep, Dadra and Nagar Haveli, Daman & Diu Some of the states/UTs did not 
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provide the complete information The analysis of the data received from the statesAJTs 
IS presented below under different headings 

Subjects taught - Scholastic and Co-Scholastic Areas 

Of the 35 states/UTs, data is not available from Punjab, Sikkim and Andaman & Nicobar 
Islands In the remaining states either any one of the modem Indian language or mother 
tongue, Hindi, English, Mathematics, Physical Science, Chemistry, Biology, Social 
Science, Home Science, Economics, Music, Dance, Drawing, Agnculture, Information 
Technology, Vocational Education, Environmental Education, Computer Science, 
Commerce, History, Geography, Botany, Zoology, Statistics, Accountancy, Business 
Mathematics, Political Science, Sociology, Logic, Philosophy, Indian Culture, Physical 
Education and Health Education are being taught m most of the states 

Other than Hindi speaking states, Hindi is bemg taught in Arunachal Pradesh, Assam, 
Karnataka, Kerala and Orissa English is bemg taught in all most all the states/UTs 

In most of the states health and physical education, art education, work experience, 
vocational education, sports and games, music, moral education covered under co- 
scholastic areas Yoga is covered in Chhatisgarh, Gujarat and Tamil Nadu 

Instructional Time 

Out of 30 states/UTs which have provided mformation, 19 states/UTs have on an 
average working days between 210 to 241 Jammu & Kashmir, Kerala, Sikkim, Tamil 
Nadu and West Bengal have 200 working days m an academic year. The states of 
Manipur, Nagaland and Tnpurahave 180 working days in a year Pondicherry have 195 
working days, Chhatisgarh is having 207 workmg days per year Assam and Punjab have 
not provided mformation 

The duration of a penod vanes from 35 mmutes to 45 minutes Majonty of the states are 
having 40 minutes penod. In scholastic areas, the number of periods per week varied 
from 25 to 48 For co-scholastic areas, majonty of the states/UTs have six periods per 
week Andhra Pradesh is having highest number of periods per week in Co-scholastic 
areas whereas West Bengal is having only two periods per week which is the lowest 
number among the states/UTs Assam, Delhi, Kerala, Meghalaya, Punjab have not 
provided information 
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Conipulsoiy and Optional subjects under Scholastic and Co-Scholastic Areas 
The data shows that in most of the states/Ul's, Modern Indian Language, Hindi, English, 
Mathematics, Physical Science, Chemistry, Biology and Social Science are compulsoiy 
subjects under scholastic areas Subjects hke Home Science, Economics, Music, Dance, 
Drawing, Agnculture, information technology, vocational education, environmental 
education and computer science are optional subjects However, under co-scholastic 
area, the subjects like physical education, ait education, work experience, yoga, music, 
moral education i^nd drawing occupied prominent place in tlie category of compulsory 
subjects In co-schoIastic areas. National Cadet Corps (NCC), Scouts and Guides, 
National Service Scheme (NSS), Carpentry' and Socially Useful and Productive Work 
(SUPW) activities occupied prominent place 

Activities organized under co-scholastic Aicas 

The data received from the states indicated Uiat the debate activity is taking place in all 
most all states/UTs except in Jammu and Kashmir, Nagaland , Punjab and Pondicherry 
The elocution activity is prevailing in majorily of Uie states/UTs except in the stales of 
Bihar, Madhya Pradesh, Manipur, Meghalaya, Nagaland and Punjab Recitation aclivily 
is not prevailing in tlie states of Arunachal Pradesh, Karnataka, Meghalaya and 
Pondicherry The skits/plays are being perfoniied in all most all tlie states except in Goa 
and Mizoram The dance activity is also being performed in all tlie states/UTs except 
Meghalaya, Mizoram and Orissa Except in Maharashtra and Orissa, the quiz 
competition is organized in all the states/UTs 

Games and Sports organized in Schools 

The data received from tlie states/UTs indicated that cricket and football competitions are 
organized in all most all states except Cricket m Himachal Pradesh, Kerala, Pondicherry, 
Manipur and Mizoram and football in Himachal Pradesh Hockey competilions are 
organized in 50 per cent of the states/UTs Bad iiuiton activity is organized in all niosl all 
states except Jammu and Kashmir, Jharkhand, Manipur and A & N Islands Tennis and 
Table Tennis activities ai e being organized in majority of the states/UTs except Tennis in 
Andhra Pradesh, Arunachal Pradesh, Bihai, Chhatisgarh, Goa, Himachal Pradesh, 
Jammu and Kashmir, Jharkhand, Kerala, Madliya Pradesli Manipur, Meghalaya, 
Mizoram, Oiissa, Tamil Nadu, Uttar Pradesh, A &N Islands and Pondicherry and Table 
Tennis in the states of Andhra Pradesh, Bihar, Himachal Pradesh, Jammu and Kashmir, 
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Jliarkhand, Kerala, Orissa and Uttar Pradesh Volley Ball activities are organized in all 
the statesAJTs Basket Ball competitions are organized in majority of tlie states other 
lhan in Arunachal Pradesh, Assam, Bihar, Jammu and Kashmir, Jharkhand, Manipur, A 
&. N Islands and Pondicherry Swimming competitions are organized in the statesAJTs of 
Chhatisgarh, Delhi, Gujarat, Haryana, Jammu and Kashmir, Kerala, Madhya Pradesh, 
Maharashtra, Rajasthan, Tripura, Uttar Pradesh, Uttranchal and in Pondicherry Racing 
and athletics competitions are organized in most of the states except Delhi, Goa, 
Jharkhand, Nagaland, Orissa, Andaman & Nicobar Islands and Pondicherry in racing 
However, some of the states organized mter school activities in kabbadi, klio-kho, chess, 
cycling. Judo, karate and skiing 

Activities Developed and Evaluated in the Schools 

The library club activities are developed and evaluated in the Chhatisgarh, Gujarat, 
Karnataka, Kerala, Manipur, Uttranchal and West Bengal These activities are developed 
but not evaluated in Arunachal Pradesh, Assam, Maharashtra, Tamil Nadu, Uttar 
Pradesh, Chandigarh and Pondicherry Sports and games activities are developed and 
evaluated in most of the states but they are not evaluated in Jharkhand, Madhya Pradesh, 
Meghalaya, Mizoram and Onssa Art and Painting competitions are developed and 
evaluated in almost all states These activities are developed but not evaluated in 
Jharkhand, Madhya Pradesh, Mizoram and A&N Islands However, Manipur is neither 
developing not evaluatmg these activities whereas Nagaland is not developing but 
evaluating these activities 

The drama activity is developed and evaluated in majority of the statesAJTs But these 
activities are developed and not evaluated m Arunachal Pradesh, Maharashtra, 
Meghalaya, Tripura, Uttar Pradesh West Bengal and Chandigarh However, these 
activities are neither developed nor evaluated in Goa, Jharkhand, Manipur, Mizoram and 
A&N Islands Andhra Pradesh, Punjab and Sikkim have not provided any information 
The dance activities are developed and evaluated in most of the states except in Goa, 
Maharashtra, Manipur, Meghalaya, Mizoram and A&N Islands However, these 
activities are developed but not evaluated in Arunachal Pradesh, Tripura, Uttar Pradesh 
and Chandigarh Music activities are also developed and evaluated in most of the states 
except in Maharashtra and Manipur. However, these activities are not evaluated in 
Arunachal Pradesh, Goa, Meghalaya, Mizoram, Nagaland, Tnpura, Uttar Pradesh, A & 
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N Islands and Chandigarh The elocution competitions are developed and evaluated m 
majority of the states except Bihar, Delhi, Jharkhand, Madhya Pradesh, Meghalaya, 
Uttranchal and Chandigarh. However, this activity is developed but not evaluated in Goa, 
Mizoram, Tripura, Uttar Pradesh and A & N Islands 

Quiz activity is developed and evaluated in majority of the states/UTs In the states of 
Madhya Pradesh and Orissa, this activity is neither developed nor evaluated However, 
this activity is developed but not evaluated in Goa, Meghalaya, Mizoram, Nagaland, 
Tripura, Uttar Pradesh and Andaman & Nicobar Islands Yoga activity is neither 
developed nor evaluated in majority of the slates Tlie states which have developed and 
evaluated Yoga activity are Chhatisgarh. Delhi, Goa, Gujarat, Haryana, Himachal 
Pradesh, Jammu and Kashmir, Karnataka, Maharashtra, Rajasthan and Uttranchal 

Motivation by the Schools to pai-ticipatc in various co-curricular activities 
For participation in co-curncular activities, certificates are awarded in all the states/UTs 
Kerala is the only state where prizes are not distributed The report of participation is 
being done in most of the states except Arunachal Pradesh, Assam, Bihar, Goa, Madhya 
Pradesh, Manipur, Nagaland, Orissa, Sikkim, Tamil Nadu, A & N Islands and 
Pondicherry Punjab has not provided information 

later Scliool Conipctidons 

Most of the states/UTs are conducting inter school competitions in the areas of science 
exiiibiliotis, sports and games, quiz, science seminars, essay writing, diawuig, debate, 
music, fancy dress, folk dance, painting elocution and clay modeling 

Personal and Social Qualities 

Tlie data reveals that m Andhra Pradesh, Chhatisgarh, Gujarat, Haryana. Himachal 
Pradesh, Jharkhand, Karnataka, Rajasthan, Uttranchal and West Bengal all these 
qualities are developed and evaluated Sikkim is the only state where none of these 
qualities are developed and evaluated The quality of discipline is developed in all the 
states except m Assam but not evaluated in Arunachal Pradesh, Assam, Bihar, Madhya 
Piadesh, Maharashtra, Mizoram, Nagaland, Orissa, A & N Islands and Pondiclierry 
Regularity and punctuality are developed in all the states except m Assam but not 
evaluated in Assam, Bihar, Madhya Pradesh, Maharashtra, Mizoram, Nagaland, Orissa, 
Tiipura, A & N Islands and Pondicherry Self cleanlmess is developed in most of the 
slales/UTs except m Assam and Manipur whereas it is not evaluated in Assam, Madhya 
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Pradesh, Manipur. Mizoram, Nagaland, Ti'pura, A & N Islands, Chandigarh and 
Pondicherry Environmental cleanliness is de- oloped in all the states except in Manipur 
wliereas it is not evaluated in Assam, htadhya Pradesh, Maharashtra, Manipur, 
Meghalaya, Mizoram, Nagaland, Tripura, A ti N Islands, Chandigarh and Pondiclieriy 
Sense of responsibility is developed in all most all states except Jammu & Kashmir, 
Madhya Pradesh and Manipur, whereas it is not evaluated in the states of Assam, Jammu 
and Kashmir, Maharashtra, Madhya Prade-Ji, Manipur, Meghalaya, Mizoram, Nagaland, 
Tamil Nadu, Tnpura, A & N Islands, Chandigarh and Pondicherry Leadership quality is 
developed in most of the states except in Assam, Jammu & Kashmir and Madhya 
Pradesh, whereas it is not evaluated in Assam, Jammu & Kashmir, Madhya Pradesh, 
Maharashtra, Meghalaya, Mizoram, Nagaland, Tnpura, Andaman & Nicobar Islands, 
Chandigarh and Pondicherry The quality of initiative is developed in almost all the 
slates except in Assam, Bihar, Jammu and Kashmir, Madhya Pradesh, Meghalaya, 
Andaman & Nicobar Islands, Chandigarh and Pondicherry whereas it is not evaluated in 
Arunachal Pradesh, Assam, Bihar Jammu and Kashmir, Madliya Pradesh. Maharashtra, 
Meghalaya, Mizoram, Nagaland, Tarml Nadu, Tripura, Andaman & Nicobar Islands, 
Chandigarh and Pondicherry 

The cooperation quality is developed m almost all the states except m Assam However, 
tins quality is not evaluated in Arunachal Pradesh, Assam, Bihar, Madhya Pradesh, 
Maliarashtra, Manipur, Meghalaya, Mizoram, Nagaland, Tamil Nadu, Tnpura, Andaman 
& Nicobar Islands, Chandigarh and Pondicherry Shanng quality is not developed in 
Assam, Jammu and Kashmir and Madhya Pradesh and also not evaluated in Arunachal 
Pradesh, Assam, Bihar, Goei, Jammu and Kashmir, Madhya Pradesh, Maharashtra, 
Manipur, Meghalaya, Mizoram, Nagaland, Tamil Nadu, Tnpura, Andaman & Nicobar 
Islands, Chandigarh and Pondicherry The civic sense quality is developed in almost all 
the states except Assam, Delhi and Jammu and Kashmir It is also not evaluated in 
Assam, Delhi, Goa, Jammu and Kashmir, Madhya Pradesh, Maharashtra, Manipur, 
Meghalaya, Mizoram, Nagaland, Tamil Nadu, Tnpura, Uttar Pradesh, A & N Islands, 
Chandigarh and Pondicherry Truthfulness is not developed in the states of Assam and 
Sikkim The states of Assam, Bihar, Goa, Madhya Pradesh, Maliarashtra, Manipur, 
Meghalaya, Mizoram, Nagaland, Sikkim, Tamil Nadu, Tnpura, Uttar Pradesh, A &N 
Islands, Chandigarh and Pondicherry are not evaluatmg tins quality Patnotism is neither 
developed nor evaluated m tire states of Assam, Delhi, Jammu and Kashmir and Kerala 
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States like Goa, Jammu & Kashmir, Madhya Piadesh, Maliarashtra, Manipur, 
Meglialaya, Mizoram, Nagaland, Tamil Nadu, Tripura, Uttar Pradesh, A & N Islands, 
Chandigarh and Pondicherry are not evaluatmg the patriotism quality Protection of 
environment quality is developed m all the si ites except in Kerala and Sikkim Assam, 
Goa, Madhya Pradesh, Maharashtra, Manipui, Meghalaya, Mizoram, Nagaland. Tamil 
Nadu, Tripura, Uttar Pradesh, A &N Islands, Chandigarh and Pondicherry are not 
evaluating this quality 

Tools used for Evaluation of Social Person;*! Qualities 

The data reveals that all the tools are used to evaluate personal and social qualities in 
Haryana, Manipur, Uttranchal and Chandigarh In Andhra Pradesh, Assam, Delhi. 
Himachal Pradesh, Madhya Pradesh, Miz**raiii and Uttar Pradesh only the observation 
schedule is used In Goa, Orissa, Sikkim, 'Pripura and Andaman & Nicobar Islands and 
Pondicherry these qualities are not at all e''alfated Observation schedule and anecdotal 
records are used by Arunachal Pradesh am' Korala In Bihar observation schedule, died 
list and anecdotal records; m Chhatisgarh pjer evaluation and anecdotal records, in 
Gujarat observation schedule, check list, self apprmsal and peer evaluation, in Jammu 
and Kashmir observation schedule and pe-'i evaluation, m Jharkhand except self 
appraisal and peei evaluation, in Karnataka and Maliarashtra observation schedule, check 
list and rating scales, m Meghalaya only check list are used Similarly observation 
schedule, check list, rating scale and peei evaluation in Nagaland, anecdotal record in 
Rajasthan, observation schedule, self appraisal and peer evaluation in Tamil Nadu, 
observation schedule, check list and peer evaluation in West Bengal are used to evaluate 
pel sonal and social qualities 

Inipleniciitalioii of OBB, Mid-day Meal, Merit Scholai'ships etc. 

Tlie Operation Black Board (OBB) scheme is implemented only in Bihar, Dellii, 
Himachal Pradesh, Karnataka, Meghalaya and Nagaland Except Tamil Nadu and 
Pondicherry no other states/UTs have iini'lemented nud-day meal scheme Merit 
scholaiship is provided in almost all the sl,ites except in Assam, Kerala, Manipur, 
Nagaland, A & N Islands and Pondicherry Fiee umforms are provided in Clilialisgarh, 
Haryana, Karnataka, A & N Islands and Pondicherry However, Bihar provides uniforms 
to SCs/STs and Jliarkhand provides to girls Fiee textbooks are provided in the states of 
Delhi, Gujarat, Haiyana, Himachal Pradesh, Karnataka, Andaman & Nicobar Islands and 
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Pondicherry However, Bihar provides free text books only to SC/ST students wliereas 
Jharkhand provides to girls and SC/ST students Scholarships for attendance is given in 
Delhi, Gujarat, Haryana, Karnataka, Chandigarh and Pondicherry However, many states 
have been providing different kinds scholarships e g loan scholarships in Gujarat, pre- 
matnc scholarships in Haryana, poor boys scholarship in Madhya Pradesh, border 
scholarship in Meghalaya, SC/ST scholarships m Rajasthan and Tamil Nadu, and 
backward class scholarships in Pondicherry 

School Supervisioii/Inspection 

The data revealed that majority of the states are supervising the school system through 
DEOs/SDEOs/ADEOs However, in Arunachal Pradesh DDSE with a team of SIT 
pnncipals, SACG, DACG, BACG in Assam, DDE, SIE and ADEI in Goa, DDPI, EOs 
and Sis in Karnataka; Block Resource Centres m Kerala; senior principals in Madhya 
Pradesh, Cluster Resource Centres, Block Resource Centres, School Inspectors in Orissa, 
Directors, Deputy Directors of SCERT, dislnct education officers at distnct level, block 
education officer at block level and headmaster at school level in Rajasthan, assistant 
DIOs, Deputy Director, Joint Directors in Uttar Pradesh, Cluster Resource Centres and 
Block Resource Centres, ABEOs, BEOs, and DEOs in Uttranchal, SIE team led by 
Director of Education or Pnncipals of SIE m A N Islands are supervising the school 
system 

Use of Different Forms of Questions in Question Papers 

In Andhra Pradesh, Bihar, Delhi, Goa, Gujarat, Himachal Pradesh, Kerala, Maliarashtra, 
Meghalaya, Onssa, Tamil Nadu, Uttar Pradesh, West Bengal Pondicherry both supply 
and selection type questions are used by tlie teachers In Arunachal Pradesh, Madhya 
Pradesh and Mizoram only long answer, short-answer and very short answers questions 
are used In Assam, Haryana Jammu & Kashmir and Manipur, long answer, short 
answer, very short answer under supply type and multiple choice under selection type are 
asked In Chhatisgarh, Tnpura and Uttranchal except long answer other type of questions 
are asked In Nagaland and Rajasthan otlier than matching type, all other forms of 
question are asked In Karnataka all forms of question otlier than alternative response 
type are asked In Andaman & Nicobar Islands only supply type of questions and in 
Chandigarh except matching and multiple choice all other forms of questions are used 
Punjab and Sikkim have not provided information 
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Status of Balance Question Paper 

All most all the states^UTs are following the procedure of balanced question paper All 
the states except Arunachal Pradesh, Jammu and Kashmir, Meghalaya, Uttranchal and 
Andaman & Nicobar Islands are using design and blue pnnt in preparing question 
papers All the states except Chhatisgarli, Delhi, Tripura, West Bengal and Andaman & 
Nicobar Islands follow the marking scheme Checking of answer of scripts is done in all 
the states/UTs except in Chhahsgarh, Delhi, Kerala, Tripura, West Bengal and Andaman 
& Nicobar Islands Punjab and Sikkim did not provide any information 

Number of Tests in an Academic Session 

The data reveals tliat Tamil Nadu is conducting 40 class tests in a session vdiere as in 
Maliaraslitra is conducted only 2 class test*; in a session In Andhra Pradesh 4 class tests, 
in Nagaland 7, in Orissa 10, in Chandig.'ih 3 and in Pondicherry 20 class tests are 
conducted m academic session. Regarding unit tests, 2 tests each in Goa and 
Maharashtra, 3 tests each in Haryana, Himaclial Pradesh. Jammu and Kashmir, Kerala 
and Chandigaih, 4 tests in each in Andhra Pradesh and Assam, 10 tests each in 
Chhatisgarli and Pondicherry. 8 tests in 'famil Nadu are conducted in an academic 
session 

As far as monthly tests are concerned, I in Chhatisgarli and Orissa, 1 in Himachal 
Pradesh, Mizoram and Andaman & Nicobar Islands, 4 in Karnataka, 7 each in Nagaland 
and Tamil Nadu, 3 each in Uttar Pradesh, West Bengal and Chandigarh, 6 in Ullranclial 
are conducted in on academic session. 50 pci cent of tlie states conduct two terms tests 
whereas the remaining 50 per cent states coiulucts three term tests in a year. Kerala and 
Rajasthan are tlie exceptions where these slates conduct one and five term tests 
respectively in an academic session 

Level at which Question Papei's arc dcvelojicd for Term Tests 
The available data from the states/UTs indical -d that Gujarat develops question papers at 
cluster and state level, Manipur develops i nly at cluster level, Nagaland develops 
question papers for term tests at cluster, bloclv and state level Rajasthan develops at all 
stages except at block level At district level Assam, Goa, Sikkim, Tamil Nadu, West 
Bengal and Pondicherry develop question papers for term tests Arunachal Pradesh. 
Diliar Clihalisgarh, Delhi, Himachal Pradesh, Jharkliand, Karnataka, Kerala, Madhya 
Piadesh, Maharaslitra, Mizoram, Orissa, Punjab, Tripura, Uttar Pradesh, Ullranchal. 
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West Bengal develops question papers at state level Andhra Pradesh, Haryana, Jammu 
and Kashmir, Meghalaya, A &N Islands and Chandigarh have not provided any 
information 

Question Bank 

Tlie question banks are available in Andhra Pradesh, Delhi, Gujarat, Haryana, Jammu 
and Kashmir, Karnataka, Maharashtra, Mizoram, Nagaland, Tamil Nadu, Tripura, 
Uttranclial, West Bengal and Chandigarh hi majonty of the states these question banks 
are available in Science, Social Science, Mathematics, English Question banks are 
available to both students and teachers in Andhra Pradesh, Gujarat, Haryana, Jammu and 
Kashmir, Karnataka, Maliarashtra, Nagaland, Tamil Nadu, Tripura and Uttranchal Tliese 
question banks are available only to the teachers m Delhi and Chandigarh w^iereas these 
are available to students in West Bengal 

lii-sci*vicc Training of Teachers 

In Delhi, two training courses of 21 days duration for ten persons were held covenng all 
aspects of evaluation In Goa, 12 traimng courses of six days duration are held covering 
all aspects of evaluation In Gujarat, three training programmes of tliree days duration for 
all the teachers were held covenng all aspects of evaluation In Haryana tliree training 
course of five days duration for 93 teachers were held covenng all aspects of evaluation 
except administration of tools Karnataka organized 20 traimng courses of two days 
duration for 1000 teachers covering conceptual aspects of evaluation In Kerala, one 
training programme of three days duration was held covering all aspects except 
development of tools of evaluation Maharashtra organized one traJnmg programme of 
six days duration for 1588 teachers covering all aspects of evaluation except conceptual 
aspects Mizoram organized one training course of five days duration for 400 teachers 
covenng all aspects of evaluation In Nagaland, two training programmes of ten days 
duration were held covenng conceptual aspects and development of tools of evaluation 

In Orissa, 59 training courses of 7 days duration for 50 teachers were held covering 
aspects of evaluation 

Rajasthan organized two training courses of 6 to 15 days duration covering all aspects of 
evaluation Uttar Pradesh organized three to five days duration of training courses at 
diet level covenng all aspects except conceptual aspects of evaluation Chandigarh 
organized one trammg programme of 5 days duration for 47 teachers covenng 
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conceptual aspects of evaluation In Pondicherry, 8 training courses of 10 day duration 
for 200 teachers were held covering all aspects of evaluation The information was not 
available from Andhra Pradesh, Arunachal Pradesh, Assam, Bihar, Chhatisgarh, 
Himachal Pradesh, Jammu and Kashmir. Jharkliand, Kerala, Madhya Pradesh, Manipur, 
Meghalaya, Punjab, Sikkim, Tamil h'adu. Tripura, Uttranchal, West Bengal and 
Andaman & Nicobar Islands 

Diagnosis of Learning Difncuilics 

In Ilaiyana, Himachal Pradesh, Karnataka, Rajastlian, West Bengal and Chandiyarli 
learning difficulties are diagnosed usmg all lire three techniques i e., observation, oral 
tests and diagnostic tests In tlie states of Andhra Pradesh, Goa, Mizoram, Uttar Pradesh, 
Uttranchal and Andaman & Nicobar Islands learning difficulties are diagnosed using 
both observation and oral tests In Bihar. Jharkhand and Orissa observation techniques, 
in Delhi, Gujarat, Madhya Piadesh, Maharashtia, Meghalaya diagnostic tests, and 
Nagaland oral and diagnostic tests used to diagnose learning difficulties 

Providing Remedial Instructions 

Tlie data shows that Dellu, Haryana, Karnataka, Mizoram, West Bengal, Chandigaili and 
Pondicherry provide all types of remedial instructions to individual as well as to weak 
students In these states, the teachers discuss common problems in classroom and inrorni 
to parents also Andhra Pradesh, Bihar, Himachal Pradesh, Manipur, Rajasthan and A 5. 
N Islands provide all types of remedial instructions except io mdividual studenis 

The states of Assam, Goa, Kerala, Maharashtra and Meghalaya discuss common 
problems in the classroom and inform to the parents Clihatisgarh piovides remedial 
instiuctions to weak students and also discuss common problems in the class Gujarat 
provides remedial instructions only to weak studenis Uttranchal provides remedial 
instructions to botli mdividual and weak students Nagaland, Tamil Nadu and Ullar 
Pradesh provides remedial instructions to individual students, discuss common problems 
111 tlie class and report to parents Madhya Pradesh provides remedial instructions lo 
individual as to well as weak studenis and also discuss common problems in the class 
The infoimation was not available from Arunachal Pradesh, Jammu and Kashinit, 
Jliaikliand, Orissa, Punjab, Sikkim andTnpnia 
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Types of Evaluation Used 

In about 50 per cent of tlie statesAJTs formative evaluation is being used. However, in all 
the states/UTs summative evaluation is being done. Punjab did not provide information 

Public Examinations/External Examinations 

All the states/UTs are conducting public examinations at class X with die exception of 
Nagaland where public examination is being conducted both DC and X classes Most of 
the states are conducting these public examinations either te see the achievement level of 
the students or to promoter to higher class or for the purpose of certification In majority 
of the states/UTs, Boards of Secondary Education, conducts tliese examinations 
However, in Arunachal Pradesh, Delhi, Sikkim and A & N Islands, Central Board of 
Secondary Education conducts these public examinations 

Techniques used at Public Examinations and Weightage given to them 
In Andhra Pradesh, Arunachal Pradesh, Assam, Bihar, Gujarat, Jammu and Kashmir, 
Karnataka, Kerala, Maharashtra, Nagaland, Orissa, Tamil Nadu, Tripura, Chandigarh and 
Pondicherry 100 per cent weightage is given to wntten tests In Manipur 97 5%, in 
Rajasthan 90%, in Goa 80%, and in Chhatisgarh, Delhi, Himachal Pradesh, Madhya 
Pradesh, Mizoram and Andaman & Nicobar Islands, 75% weightage is been given 
Haryana is giving 86% weightage to wntten tests 

In Haryana, 10% weightage to oral and 4% to practical tests is given In Himachal 
Pradesh, 5% to oral and 15% to practical tests is given In Rajasthan, 10% weightage is 
given to oral tests In the states of Chhatisgarh, Delhi, Madhya Pradesh, Mizoram and 
Andaman & Nicobar Islands and Chandigarh 25% weightage is given to practical tests 
20% weightage to practical tests is given in Goa and Maharashtra Jharkhand, Punjab 
and West Bengal have not provided any information 

Weightage given to Internal and Extcixial Assessment 

In Arunachal Pradesh 75% weightage is given to written external assessment and 25% 
weightage is given to practical external assessment In Bihar, 100% weightage is given to 
wriiien external assessment In Gujarat, 5% weightage to written internal, 90% 
weightage to written external and 5% weiglitage to oral internal assessment is given. In 
Himachal Pradesh, 75% weightage to written external, 5% to oral internal and 20% 
weightage to practical internal assessment is given In Jammu and Kashmir, 84% to 
WTitten external and 16% to practical external assessment is given In Jharkhand 80% to 
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written external and 20% to practical external assessment is given In the states/UTs of 
Karnataka, Kerala, Maliarashtra, Nagaland, Tripura and Andaman & Nicobar Islands, 

100 percent weightage is given to written external assessment 

In Madhya Pradesh, 75% weightage to wntten external and 25% to practical external 
asses external assessment is given. In Mizoram, 25% to written internal and 75% to 
written external weightage is given. In Rajasthan 10% to written mtemal and 90% to 
written external weightage is given In West Bengal, 90% weightage to written internal 
and 10% to oial internal lest is given In Chandigarh, 75% weightage to wntten external 
and 25% weightage to practical external test is given. The mformation was not available 
from Andhra Pradesh, Assam, Cliliatisgaih, Delhi, Goa, Haryana, Manipur, Meghalaya, 
Oiissa, Punjab, Sikkim, Tamil Nadu, Uttar Pradesh, Uttranchal and Pondicherry 

Evaluation of Personal and Social Qualities 

Bihar, Delhi, Goa, Haryana, Himachal Pradesh, Jharkhand, Karnataka, Meglialaya, 
Mizoram, Tamil Nadu, and Uttar Piade*-!! are evaluating leadeiship, discipline, 
legulanty, civic sense, patnotism, cleanliness, obedience, values, truthfulness and 
cooperation qualities Most of these qual lies are evaluated by using observation, 
checklist, self-appraisal techniques All the states/UTs which have responded are 
reporting these personal and social qualities in terms of grades only 

Reporting of Personal and Social Qualitic > 

In Assam, Cliliatisgaih, Delhi, Haiyana, Uttu Pradesh and Uttianchal only grades and 
statements are used to report tliese peisoii il and social qualities Li Gujarat marks, 
Himachal Pradesh and Meghalaya grades, Karnataka, Rajasthan statements used to 
report these qualities In Kerala marks and grades are used to report these personal and 
social qualities Mizoram, Punjab and Tamil Nadu have not provided information 

Infoinial Evaluation Techniques 

In Delhi peer evaluation is used Cor the purpose of evaluation In Haryana both peer 
evaluation and anecdotal records are used In Maliarashtra and Chandigarh anecdotal 
lecords aie used to evaluate students achievement In Assam oral and wntten tests, in 
Chhatisgarh assignments and project work, in Karnataka group evaluation; and in Orissa 
oral questioning in the classes are used as informal evaluation techniques 
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Mode or Informing parents about the performance of their children 
In all the states/UTs except m Punjab, the parents are informed about the performance of 
their children In most of the states, the performance is being reported througli progress 
report cards. Parent Teacher Associations, school committee meetings, letters, report 
books, students’ profiles and special messengers 

Findings 

• All the states/UTs teach subjects like mother-tongue, one modem Indian 
language,.English, Mathematics, Social Science and Science 

• In most of the states/UTs health and physical education, art education, work 
expenence, vocational education, and sports and games are covered under co- 
scholastic areas 

• Majonty of the states/UTs have 210 to 241 working days in an academic year 

• Majority of the states/UTs are having 40 mmutes period 

• In co-scholastic areas, majonty of tlie states/UTs have six periods per week 

• In scholastic area subjects like Home Science, Economics, Music, Dance, 
Drawing, Agriculture, Information Technology, Computer Science, Vocational 
education and environmental education are optional subjects 

• Activities such as physical education, art education, work expenence, yoga and 
moral education are compulsory m co-scholastic areas NCC, Scouts and Guides, 
SUPW occupies prominent place in co-scholastic area as optional 

• In most of the states/UTs, debate, elocuhon, recitation, skit/plays and dance 
activities are organized 

• Cricket, Football, Badminton and Volley Ball activities are organized in almost 
all tlie states 

• All the states/UTs award certificates for participating m co-curricular activities 
except Kerala. 

• Most of the states/UTs are conductmg inter school competitions in science 
exhibition, sports & games, quiz, science seminars, essay wnting, drawing, 
debate, fancy dress and elocution 

• Personal social qualities are developed and evaluated m Andhra Pradesh, 
Chhatisgarh. Gujarat, Haryana, Himachal Pradesh, Jharkhand, Karnataka, 
Rajasthan, Uttranchal and West Bengal 

• All the tools are used to evaluate personal and social qualities in Haryana, 
Manipur, Uttranchal and Chandigarh 

• Mid-day meal, ment scholarship, free uniform, free textbooks and attendance 
scholarships are provided in majority of the states 

• Majority of states/use both supply and selection type questions 
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• Majority of the states/UTs prepare question paper by using design, blue print and 
marking scheme 

• All the stalesAJTs are conductmg class, unit, monthly and term tests, 

• In majority of tlie states, question banks are available in science, social science, 
mathematics and English 

• Less than half of the states are providing in-service training to teachers 

• Only in Haryana, Himachal Pradesh, Karnataka , Rajasthan, West Bengal and 
Chandigarh learning difficulties are diagnosed by using all the three techniques 
1 e observation, oral tests and diagnostic tests 

• All the states/UTs are conducting public examinations at class X 

• About 50 per cent of the states are evaluating personal and social qualities These 
qualities are evaluated by usmg observation, check list and self appraisal 
techniques 

• Majority of the states/UTs are not using informal evaluation techniques 

Higher Secondary 

Subjects taught —Scholastic and Co-scholastic Areas 

Of the 35 states/UTs, the information v-as collected about the evaluation practices 
prevailing at the higher secondaiy stage fiom 26 states/UTs Tlie infoimation could not 
be collected from Andhra Pradesh, Bihai, Dadra Nagar Haveli, Daman & Deu, 
Lakshadweep, Meghalaya, Nagaland, Onssa and West Bengal Some of the states/UTs 
did not provide the complete information The analysis of data received from the 
states/UTs is presented below under differeiit heading 

Subjects Taught - Scholastic and Co-scholastic Ai-eas 

In all die 26 states/UTs who provided the information, eillier any one of the Modem 
Indian Language or mother tongue, English, Physics, Chemistry, Biology, Mathematics. 
Economics, Political Science, History, Geography, Logic, Agriculture, Vocational 
Education, Psychology, Commerce, Sociology, Computers, Statistics, Philosophy, 
Music, Dance, Fine Arts, Drawing, Ho ne Science, Military Science, Home 
Management, Child Development, Textiles, Dock Keeping, Secretarial Practice, Design 
and colour. Composition, Animal Science, Defence Studies, Rural Development, 
Modelling are taught at Higher Secondary lev jl Other than Hindi speaking states, Hindi 
IS taught 111 Aiunachal Pradesh, Kerala and Mizoram English language is taught in 
Aiunachal Pradesh, Assam, Chhatisgarh, Ciuirat, Haryana, Himachal Piadesh, Jammu 
and Kashmir, Madhya Pradesh, Maharasl.'r;., Manipur, Mizoram. Punjab, Rajasthan, 
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Tamil Nadu, Tnpura, Uttar Pradesh, Uttranchal, Andaman & Nicobar Islands, 
Chandigarh and Pondicheriy 

In most of the states health and physical education, moral education, art education, work 
experience are covered under co-scholastic areas In Kerala, yoga is given importance 
In Pondicherry value education has been given more importance 

Instructional Time 

Out of 24 states/union territories which have responded 19 states/UTs have an average 
working days between 200 to 241 days Chandigarh uas the highest number of working 
days (241) whereas Assam has the least number of working days (156) Five states/UTs 
have an average workmg days between 156 to 190 days Andhra Pradesh, Bihar, 
Karnataka, Manipur, Nagaland, Onssa, Punjab and West Bengal did not provide any 
information 

The duration of penod varies from 30-50 minutes Out of 23 states/UTs, which have 
provided information, six states have 45 mmutes durahon of a penod, 14 stales have 40 
minutes duration and only two states, i e Himachal Pradesh and Jammu & Kashmir have 
35 minutes duration 

In scholastic areas number of periods per week vanes from 29 to 48 In co-scholastic 
areas the number of periods per week vanes from 0 to 12 Assam has not provided even 
a single penod for co-scholastic aspects. 

Activities organized under Co-scholastic areas 

The data received from the states/UTs mdicated that at higher secondary stage under co- 
scholastic areas, debate activity is takmg place m 25 states/UTs The states winch are 
not organizing debate activity are Andhra Pradesh, Karnataka, Nagaland. Punjab and 
Sikkim Bihar and Onssa did not provide any information The elocution activity is 
prevailing in Arunachal Pradesh, Chhatisgarh, Delhi, Goa, Gujarat, Haryana, Himachal 
Pradesh, Jammu and Kashmir, Jharkhand, Kerala, Maharashtra, Mizoram, Rajasthan, 
Tamil Nadu, Tnpura, Uttar Pradesh, Uttranchal, West Bengal, Andaman and Nicobar 
Islands, Chandigarh and Pondicherry Recitation activity is prevalent m 21 states/UTs 
whereas skits/play is prevalent m 23 states/UTs The dance activity is being performed 
in 22 states/UTs but Quiz competition is being organized in as many as 24 states/UTs 
Apart from these activities song m Arunachal Pradesh; poster, essay wnting, drama in 
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Gujarat, science exhibition, paper reading, seminar m Haryana, drawing, meliandi, 
rangoli in Maliarashtra, seminar, science fair in Rajasthan, drawing competition in Tamil 
Nadu, drawing, story wnting in Uttar Pradesh, painting in Andaman Islands; NCC, 
Scout, rangoli are organized in Chandigarh 

Activities under which Intci' School Competitions are being organized at Higher 
Sccondni'y Stage 

In Inter School Competitions, cricket competitions are organized only in Arunachal 
Piadesh, Chhatisgarh, Delhi, Goa, Gujaiat, Haryana, Jharkhand, Madhya Pradesh, 
Maharashtia, Manipur, Meghalaya, Rajasthan, Tamil Nadu, Tripura, Uttar Pradesh, 
Ultranchal, West Bengal, Andaman & Nicobar Islands, Chandigarh and Pondicheny 
Football tournaments are organized in 22 states/UTs Hockey competitions are 
organized in Arunachal Pradesh, Chhatisgarh, Delhi, Goa, Gujarat, Haryana, Jhaikliand, 
Maharashtia. Mizoram, Rajasthan, Tamil Nadu, Tripura, Uttar Pradesh, Uttranchal, West 
Bengal, and Chandigaih Badminton competitions are not organized in West Bengal, 
Andaman & Nicobar Islands, Assam, Manipur and Jharkhand Tennis and table tennis 
competitions are organized in Arunachal Pradesh, Delhi, Gujarat, Haryana, Maliarashtra, 
Meghalaya, Uttranchal, Chandigarh, and Rajastlian Table tennis competitions are 
organized in Chhatisgarh, Goa, Jammu and Kashmir, Madhya Pradesh, Manipur, 
Mizoram, Tripura, Uttranchal, Andaman & Nicobar Islands, Chandigarh, Pondicherry 
and Tamil Nadu Most of tlie states/UTs organize volleyball competitions except West 
Bengal and Keiala Most of the states/UTs organized Basket ball, swimming, laciiig, 
athletics and volleyball competitions 

Activities Developed and Evaluated at Higher Secondini'y Stage 
The library club activities are developed and evaluated in Chhatisgarh, Gujarat, Manipur, 
Uttar Pradesh, Uttranchal and West Bengal These are developed but not evaluated in 
Assam, Tamil Nadu and Chandigarh Wliereas in the states of Arunachal Pradesh the 
library activity is evaluated but not developed Sports and games activities are 
developed and evaluated in majority of states However, these activities are not 

evaluated in Arunachal Pradesh, Delhi, Jliarkhand, Kerala, Madhya Pradesh, 
Maharashtia, Meghalaya, Mizoram and Tripura Delhi is tlie only slate where these 
activities are neither developed nor evaluated Art and painting activities are developed 
and evaluated in 15 states/UTs States hke Kerala, Madhya Piadesh, Maharashtra, 
Mizoram, Tripura, Uttar Pradesh and Andaman & Nicobar Islands have develop these 
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activities but do not evaluate However, these activities are evaluated but not developed 
in Arunachal Pradesh Manipur is the only state where these activities are neither 
developed nor evaluated The drama activity is developed and evaluated in Assam, 
Chhatisgarh, Delhi, Goa, Gujarat, Haryana, liitnachal Pradesh, Jammu and Kashmir, 
Madhya Pradesh, Rajasthan. Tamil Nadu, Uttranchal and Pondicherry States like 
Arunachal Pradesh, Kerala, Meghalaya, Tripura, Uttar Pradesh, West Bengal and 
Chandigarh develop these activities but do not evaluate. However, states like Jharkhand, 
Maharashtra, Manipur, Mizoram and Andaman & Nicobar Islands neither develop nor 
evaluate the drama activity The dance activities are developed and evaluated in 13 
states/UTs whereas states like Goa, Jharkliand, Kerala, Maliarashtra, Manipur, 
Meghalaya, Mizoram and Andaman & Nicobar Islands have neither developed nor 
evaluated these activities In the states of Arunachal Pradesh, Tripura, Uttar Pradesh and 
Chandigarh these activities are developed but not evaluated 

The music activities are developed and evaluated in the states of Assam, Chhatisgarh, 
Delhi, Gujarat, Haiyana, Himachal Pradesh, Jammu and Kashmir, Madhya Pradesh, 
Rajasthan, Tamil Nadu, Uttranchal, West Bengal and Pondicherry However, states/UTs 
like Kerala, Maliarashtra, Manipur and Meghalaya neither develop nor evaluate But 
these activities are developed and not evaluated in Arunachal Pradesh, Goa, Jharkliand, 
Mizoram, Tnpura, Uttar Pradesh, Andaman & Nicobar Islands and Chandigarh The 
elocution activities are developed and evaluated in most of the states/UTs but these were 
neither developed nor evaluated in Arunachal Pradesh, Jharkhand, Madhya Pradesh and 
Meghalaya However, these activities are developed but not evaluated in Goa, Mizoram, 
Tnpura, Uttar Pradesh, Andaman & Nicobar Islands and Chandigarh Quiz activity is 
developed and evaluated m majority of the states/UTs However, these activities are 
neither developed nor evaluated m Kerala and Madhya Pradesh The yoga activity is 
developed and evaluated m Assam, Chliatisgarh, Dellu, Gujarat, Haiyana, Himachal 
Pradesh, Jammu and Kashmir, Rajasthan and Uttranchal But they are neither developed 
nor evaluated in Jharkhand, Kerala, Madhya Pradesh, Maliarashtra, Manipur, Meghalaya, 
Mizoram, Andaman & Nicobar Islands and Pondicherry 

Motivation of the Schools to participate in various Co-curricular Activities 

For participation m Co-cumcular activities certificates are awarded in all states/UTs and 

except ui Kerala Pnzes are also distnbuted in all the states. The reporting of 
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paiticipation is done in majority of the states/UTs except Assam, Goa, Manipur, Tamil 
Nadu, Andaman & Nicobar Islands and Pondicherry The data was not available from 
Andhra Pradesh, Bihar, Karnataka, Nagaland, Orissa, Punjab and Sikkim 

Iiilcr-Scliool Competitions 

Most of the states/UTs organized inler-school competitions in the area of football, 
volleyball, cricket, klio-kho, kabbadi, badminton, quiz, debate, dance, song, athletics and 
science exhibitions Out of 32 states/UTs, Andliia Pradesh, Bihar, Karnataka, Manipur, 
Mizoiam, Oiissa and Punjab did not provide any information 

Personal and Social Qualities 

Ail tlie personal and social qualities are developed and evaluated ui Delhi, Gujarat, 
Haryana, Himachal Pradesh, Jharkhand, Rajasthan, Uttranchal and West Bengal In 
Sikkim, none of these qualities are developed and evaluated In Kerala only the quality 
of regulauty and piuictuality developed In Aiunachal Pradesh, Assam, Jammu & 
Kashmir, Madhya Pradesh, Mampur, Meghalaya, Mizoram, Tamil Nadu, Tiipura, Uttar 
Pradesh, Andaman & Nicobar Islands, Chandigarh and Pondicherry, the personal and 
social qualities are developed but not evaluated In the state of Goa all most all the 
qualities are developed and evaluated except die evaluation of sharing, civic sense, 
truthfulness, patriotism and protection of environment The remaining states of Andlira 
Pradesh, Bihar, Chhatisgarh, Karnataka, Maharashtra, Nagaland, Orissa and Punjab have 
not provided information. 

Tools used for evaluation of Personal and Social Qualities 

In evaluating the personal and social qualities, most of the states/UTs used observation 
schedule Of the 32 states/UTs, only Jharkhand, Manipur, Uttranchal and Chandigarh are 
using all the tools The check-list is used by Arunachal Pradesh, Gujarat, Haryana, 
Maharashtra, Meghalaya, West Bengal and Chandigarh Rating scale is used by 
Maharashtra, Marupui, Uttranchal and Chandigarh and self appraisal tool is used by 
Arunachal Pradesh, Gujarat, Manipui, T,uinl Nadu, Uttranchal and Chandigarli Peer 
evaluation is also done by Arunachal Pradesh, Chliatisgarh, Gujarat, Haryana, Jammu & 
Kashmir, Manipur, Tamil Nadu, Ultianchal, West Bengal and Tamil Nadu The 
Anecdotal Record are used by Chhatisgarh, Haryana, Manipur, Rajasthan, Ultranclial 
and Chandigarh The states/UTs of Andhra Pi rdesh, Bihar, Karnataka, Nagaland. Orissa 
and Punjab have not provided infoimation The states/UTs of Assam, Goa, Kerala, 
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Sikkim, Tripura, Andaman &, Nicobar Islands and Pondicheriy are not using any of the 
tools to evaluate personal and social qualities 

Implementation of Various Schemes like OBB, DPEP, SSA 

The Operation Black Board (OBB) scheme is implemented only m the states of Dellii 
and Himachal Pradesh The Mid-day Meal Schemes are not implemented in any of the 
states/UTs. The ment scholarship is provided m Assam, Chhatisgarh, Delhi, Gujarat, 
Haryana, Himachal Pradesh, Jammu & Kashmir, Jharkhand, Madhya Pradesh, 
Maharashtra, Meghalaya, Mizoram, Rajastlian, Tamil Nadu, Tnpura (post-metric 
scholarship), Uttar Pradesh, Uttranchal and Chandigarh Free umforms are given in the 
states/UTs of Delhi, Haryana, Jharkhand and Andaman & Nicobar Islands Free 
textbooks are provided m the states/UTs of Delhi, Gujarat, Haryana, Himachal Pradesh, 
Jharkliand and Andaman & Nicobar Islands. Attendance scholarships are also given in 
the states/UTs of Delhi, Gujarat, Haryana, Jharkhand, Mizoram and Chandigarh Other 
than these Gujarat is giving loan scholarships for study purpose, Andaman & Nicobar 
Islands is givmg ST scholarship, Madhya Pradesh is providmg scholarship to poor 
students, Meghalaya is giving border scholarship, Rajasthan and Tamil Nadu are giving 
scholarships to SC/ST students 

School Supervision/lnspection 

School supervision/mspection activities have been done by academic inspectors in 
Assam and best awardee teachers and lecturers of B Ed colleges m Gujarat In majority 
of the states/UTs school supervision activity has been the responsibility of the District 
Educational Officers (DEOs), Block Resource Centres (BRCs), Cluster Resource Centres 
(CRCs), School Inspectors (Sis), Deputy Directors, Joint directors (School Education), 
Directors of Pubic Instruction (DPI) and District Inspectress for Girls’ Schools in 
Jharkhand 

The information was not available from the states of Andhra Pradesh, Bihar, Mizoram, 
Orissa and Punjab 

Status of Homework 

The homework is assigned and corrected regularly in Assam, Delhi, Gujarat, Haryana, 
Himachal Pradesh, Maharashtra, Rajasthan, Tamil Nadu, Uttar Pradesh, Andaman & 
Nicobar Islands, Chandigarh and Pondicherry However, m Arunachal Pradesh, 
Chhatisgarh, Kerala, Meghalaya, Tnpura and Uttranchal, the homework is assigned but 
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ils coirection is not regular Tlie information was not available from the slates of Andhra 
Piadesh, Biliai, Goa, Jammu & Kusliniir, Karnataka, Madhya Pindcsh, Manipui 
Mizoiam, Nagaland, Orissa, Punjab, Sikkim and West Bengal 

Use of Oirfcrciit Forms of Questions 

Of the 27 states/UTs whose responses indicate tliat all most all the states/UTs except 
inmmu & Kashmir, Mizoram and Punjab are using long answer, shoit answer and ver\' 
'.hort answer type questions All the selection type questions are used liy the states of 
Chhalisgaili, Oujaiat, Himachal Pradesh, Kerala, Maharashlia, Meghalaya, Tamil Nadu, 
Tripura, Uttar Pradesh, West Bengal and Pondicherry However, Assam, Haryana 
Jammu & Kashmir, Jharkhand and Manipur are using only multiple choice type, Biliai is 
using alternative response and multiple choice type, Delhi is using all the selection type 
questions except multiple choice type, Goa is using only the fill in the blanks, Mizoram 
is using all the selection type questions except fill in the blanks, Rajasthan and 
Utlianchal aie using all the selection type questions except matching, Chandigarh is 
using fill in the blanks and alternative response questions Information was not available 
fiom Andhra Pi adesh, Karnataka, Nagakuid, Oiissa and Sikkim 

Status of Balanced Question Paper 

The data reveals that all most all the Mates/UTs are aware of instructional objectives 
except the state of Chhatisgarh which seems to be unaware of balanced question paper 
All the states/UTs, except Arunachal I’ladesh, Delhi, Jammu & Kashmir, Jharkhand, 
Meghalaya, Uttianchal and Andaman & Nicobar Islands prepare design and bluepiinis 
in setting a balanced question paper Othei than Tiipura and Andaman & Nicobai Islands 
all the states/UTs prepare marking scheme and check answer scripts Bihai, Oiissa, 
Punjab and Sikkim did not provide any iiifurmation 

Difrci'cnt Tests in an Academic Session 

The data leveals that most of the stales arc not conducting class tests Only thiee stales 
indicated the number of class tests lliey have conducted In an academic session 
Maliaiashlra conducted 2 tests, Tamil Nadu conducted the highest number, i e, 40 tests 
and Pondicheiry is conducting 20 tests West Bengal acknowledges the presence of class 
lests Goa and Maharashtra are conducting 2 unit tests in a session However, the stales 
of Assam, Haryana, Himachal Pradesh, Jammu & Kashmir and Kerala indicated that 
they are conducting thiee term tests in an academic session Tamil Nadu is conducting 8 



unit tests whereas Pondicherry is conducting 10 term tests Himachal Pradesh, Mizoram 
and Andaman & Nicobar Islands are conducting one monthly test In Uttar Pradesh 3 
tests, in Uttranchal 6 tests, in Tamil Nadu 7 tests and in Chandigarh 8 monthly tests are 
conducted m an academic session Almost 12 states conducted two term tests and 9 states 
indicated that they are conducting 3 term tests However, Rajasthan is the only state 
which conducts 5 term tests in a session Jharkhand is conducting 4 term tests m an 
academic session 

Level at wliich'Question Papers ai-e Developed for Tenn Tests 
The data indicates that Gujarat and Rajasthan states develop question papers at cluster 
level Rajasthan is the only state wlio develop question papers at cluster, district and state 
level None of the states/UTs develop question papers at block level Rajasthan. West 
Bengal and Pondicheny develop question papers at district level Majority of the states 
develop question papers at state level for term tests 

Question Bank 

The data available from the table denotes that the question beinks are available in Delhi, 
Gujarat, Haryana, Himachal Pradesh, Maharashtra, Tamil Nadu, Uttranchal, West 
Bengal and Pondicherry. Most of these question banks are available in mathematics, 
sciences and social sciences However, these question banks are also available in 
statistics, logic and psychology in the state of Gujarat Only m Delhi state Hindi 
language question bank is available 

These question banks are available to the teachers in all the states who responded except 
West Bengal These question banks are also available to students in Gujarat, Himachal 
Pradesh, Maharrishtra, Tamil Nadu, Uttranchal, West Bengal and Pondicherry, Tlie 
information is not available from other states 

In-scrvicc Training to Teachers on Evaluation 

The data received from the states revealed that the state of Assam conducted five tiaining 
programmes for about 200 teachers of 17 days duration covering conceptual 
development In Goa two six-day training programmes were organized covering all 
aspects of evaluation In Gujarat, 15000 teachers were trained in a three day training 
programme covering all areas of evaluation Maharashtra organized ten day training 
programmes for about 1291 teachers covenng all aspects of evaluation. These training 
programmes were also covered lesson planning, evaluation techniques and teaching 
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techniques In Mizoram 250 teachers were trained in a five day training programme 
covering all aspects of evaluation 

Rajasthan provided training in tlie aspects of evaluation It has conducted seven training 
programmes of 6-15 days duration. West Bengal indicated that it also provided training 
to teachers covering all the aspects of evaluation Pondicherry had organized five day 
training programmes to 73 teachers in different aspects of evaluation These training 
programmes were each of five days duration The remaming states/UTs did not provided 
information 

Diagnosis of Learning Difficulties 

The data shows that in Gujarat, Himachal Pradesh and Chandigarh, the learning 
difficulties are diagnosed by using observation, oral test and diagnoshc testing In Delhi 
It IS done by diagnostic testing However, in Andaman & Nicobar Islands these learning 
difficulties are diagnosed by using observation and oral testing. Data was not available 
from the remaining states 

Providing Remedial Instruction 

In Gujarat, Karnataka, Madhya Pradesh, Mizoram, Tamil Nadu, Uttar Pradesh, 
Uttranchal, West Bengal, Chandigarh and Pondicherry remedial instructions are 
provided to individual students In Assam, Chhatisgarh, Goa, Gujarat, Himachal Pradesh, 
Karnataka, Madhya Pradesh, Mizoram, Rryasthan, Uttranchal, West Bengal, Andaman & 
Nicobar Islands, Chandigarh and Pondicheriy remedial instructions are provided to only 
weak students in groups In Assam, Goa, Gujarat, Himachal Pradesh, Karnataka, Kerala, 
Maharashtra, Tamil Nadu Rajastlian, Uttar Pradesh, West Bengal, Bengal, Andaman & 
Nicobar Islands, Chandigarh and Pondicherry common problems are discussed and 
reported to parents However, in Chhatisgarh, Madliya Pradesh, Manipur, Meghalaya 
and Mizoram tliese common problems are only discussed The remaining states did not 
provide any information 

Types of Evaluation of different Stages 

Out of 32 states/UTs, Arunachal Pradesh, Assam, Goa, Haryana, Himachal Pradesh. 
Kerala, Maliarashtra, Rajasthan, Tamil Nadu, West Bengal, Andaman & Nicobar Islands, 
Chandigarh and Pondicheriy are using both formative and summative evaluation at 
different stages of education However, Chhatisgarh, Delhi, Gujarat, Jammu & Kashmir 
Jharkhand, Madhya Pradesh, Manipur, Meghalaya, Mizoram, Tnpura, Uttar Pradesh and 
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Uttranchal provided only summative evaluation The information was not provided by 
Andhra Pradesh, Bihar, Karnataka, Nagaland, Orissa, Punjab and Sikkim 

Public Examination/Exteinal Examination 

Almost all the states/UTs are conducting public examinations either at XI or XII level 
Most of the states AJTs are conducting these external examinations either for promoting 
to next classes or for certification purpose In the states/UTs of Arunaclial Pradesh, 
Delhi, Sikkim, Andaman & Nicobar Islands and Chandigarh the Central Board of 
Secondary Education (CBSE) is conducting these examination In the remaining states, 
either Boards of Secondary Education or Boards of Higher Secondary Education are 
conducting public examinations 

Techniques used in Public Examination and Wciglitagc given to them 
In Gujarat, Madhya Pradesh, Maharashtra, Mizoram, Tnpura, Andaman & Nicobar 
Islands and Chandigarh 100% weightage is given to wntten tests in art subjects, whereas 
70% in Madhya Pradesh, 80% m Maharashtra, 70% m Mizoram, 80% in Tripura, 75% in 
both Andaman & Nicobar Islands and Chandigarh is given to wntten tests in science 
subjects In Chhatisgarh, Delhi and Pondicherry, 75% weightage is given to written tests 
In Assam, Goa, Himachal Pradesh, Jammu & Kashmir, Kerala and Manipur, 70% 
weightage is given to written tests Haryana and Karnataka are giving 90% weightage 
but Rajasthan is giving only 60% weightage to wntten tests Weightage to oral tests are 
being given only in five states Himachal Pradesh and Manipur are giving 5% weightage 
to oral tests Haryana is givmg 10% weightage, Rajasthan 6 67% weightage and Tamil 
Nadu is giving 20% weightage to oral teste Regardmg weightage to practical tests, 
Karnataka is givmg 10% weightage whereas Rajasthan is givuig 33% weightage to oral 
tests In the states of Assam, Goa, Jammu & Kashmir, Kerala, Madhya Pradesh and 
Mizoram 30% weightage is given to oral tests However, Chhatisgarh, Delhi, Himachal 
Pradesh, Manipur, Tamil Nadu, Andaman & Nicobar Islands, Chandigarh and 
Pondicherry are giving 28% weightage to oral tests 

Weightage given to Interaal and External Examination 

In Arunachal Pradesh, Maharashtra and Andaman & Nicobar Islands 100% weightage is 
given to external written assessment In Gujarat state, 5% weightage to internal written 
assessment, 90% weightage is given to external wntten assessment and 5% weightage to 
oral internal assessment In Himachal Pradesh, 70% weightage is given to wntten 
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external assessment, 5% weightage to oral internal assessment and 25% weightage to 
practical internal assessment In Jammu & Kashmir, 70% weightage is given to written 
external assessment, 12% weightage to practical mtemal assessment and 18% weightage 
to practical external assessment 

In Karnataka, 90% weightage is given to written external assessment In Kerala, 40% 
weightage to written external assessment, 30% weightage to mtemal practical and 30% 
weightage to external practical assessment In Madhya Pradesh, 75% weightage is given 
to written internal-assessment and 25% weightage to practical external assessment 
Rajasthan is giving 10% weightage to written mtemal and 90% to external assessment 
Tnpura is giving 80% weightage to written external and 20% weightage to practical 
external assessment In Chandigarh, 75% of weightage is given to written external and 
25% weightage to practical external assessment. Pondicherry is giving 75% weightage to 
external written, 10% weightage to mtemal oral, 10% weightage to internal practical and 
5% weightage to external practical assessment The data was not available from Andhra 
Pradesh, Assam, Bihar, Chhatisgarh, Dellu, Goa, Haryana, Manipur, Meghalaya, 
Mizoram, Nagaland, Orissa, Punjab, Sikkim, Tamil Nadu, Uttar Pradesh, Uttranchal and 
West Bengal 

Evaluation of Personal and Social Qualities 

The Personal and Social Qualities are evaluated only in Himachal Pradesh, Jharkliand, 
Tamil Nadu and Uttar Pradesh In Himachal Pradesh, discipline, cleanliness, obedience, 
leadership and cooperation qualities are evaluated usmg observation technique Tliese are 
reported m terms of grades In Jharkhand, responsibility and patriotism are evaluated 
using observabon technique which is reported through grades In Tamil Nadu, 
environmental awareness and civic sense qualities are evaluated usmg observation and 
assigned grades In Uttar Pradesh, leadership, cooperation, discipline, patriotism qualities 
are evaluated The remaining states did not provide information 

Reporting of Personal and Social Qualilic.s 

The personal and social qualities are reported by using marks, grades and statements m 
Chhatisgarh and Haryana Uttar Pradesh and Uttranchal are reported these qualities by 
using grades and statements Himachal Piadesh and Mizoram are reporting tliese 
qualities by using grades Karnataka and Rajasthan are reportmg the personal and social 
qualities by using statements The remaining slates have not provided information 
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Infonnal Evaluation Techniques 

The informal evaluation techniques are bemg used only in Haryana, Maharashtra and 
Chandigarh In Haryana, peer evaluation and anecdotal records are used for the purpose 
of infomial evaluation However, Maharashtra and Chandigarh have used only anecdotal 
record technique in informal evaluation The remaining states/UTs did not provide 
information 

InfoiTning Parents about the Performance of their Wards by the Schools 
Tlie data shows-that m majority of the states, the parents are being informed about the 
performance of their children by the schools In most of the states, the performance is 
reported by either Report Card or by Programme Card or by Progress Card In Haryana 
and Tnpurri, the performance is reported through Parent Teacher Association/Mother 
Teacher Association (PTAs/MTAs) In Aninachal Pradesh, the performance is being 
reported through notice board In Mizoram, parents are mformed through letters The 
information was not available from Andhra Pradesh, Bihar, Chhatisgarh, Delhi, Manipur, 
Meghalaya, Nagaland, Onssa, Punjab, Sikkim and Tamil Nadu 

Findings 

• Almost all the statesAJTs are teachmg Modem Indian Language or mother 
tongue, English, Hmdi, Mathematics, Social Science and Science under 
scholastic area. 

• In most of the states health and physical education, moral education, art 
education and work expenence are covered under co-scholastic areas 

• Most of the statesAJTs have working days between 200 to 241 in an academic 
year 

• Majonty of the states are having 40 mmutes duration of a period In scholastic 
areas the number of penods per week vanes from 29 to 48 In co-scholastic areas 
the number of penods per week vanes from 0 to 12 

• Most of the statesAJTs are organizmg debate, elocution, recitation, skits/play, 
dance activities 

• Cricket, Football, Basket Ball, Swimming, Racing, Athletics and Volley Ball 
activities are organized in majority of the states, 

• All the states/UTs awarded certificates for participating in co-curncular activities 
except in Kerala 

I 

• Majority of the statesAJTs organize inter-school competitions in the areas such as 
football, volley ball, cncket, kho-kho, kabbadi, badminton, quiz, debate, dance, 
song, athletics and science exhibitions 
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• All the personal and social qualities are developed and evaluated in Delhi 
Gujarat, Haiyana, Himachal Pradesh, Jharkhand, Rajastlian, Uttaranchal and 
West Bengal 

• Of the 32 states/UTs, only Jharkhand, Manipur, Uttarancheil and Chandigarh are 
using all the tools such as observation schedule, checklist, and self appraisal 
techniques 

• Most of the statesAJTs are using observation schedule for evaluation of personal 
and social qualities 

• In majority of the states/UTs, schools are being supervised by DEOs, BRCs, 
CRCs, Sis, Deputy Directors, Joint Directors, DPls 

• The homework is assigned and corrected regularly m less than 50 per cent of the 
slates 

• All most al tlie states/UTs are aware of instructional objectives. 

• Majority of the states/UTs are prepanng question paper by using design, blue 
print and marking scheme 

• Most of the states are not conducting class, unit and monthly tests But almost all 
the states are conducting term tests 

• hi majority of the states/UTs, questions banks are not available In subjects like 
Mathematics, Science and Social Science question banks are available only in 
few states 

• Majority of the states/UTs are not providing in-service training to teachers in 
various aspects of evaluation 

• In most of the states/UTs learning difficulties are not diagnosed by the teachers 

• In majority of the states/UTs teachers are providmg remedial instructions to weak 
students They are also discussing common problems in class and reporting to 
parents 

• About 1/3"* states/UTs are using both formative and summative evaluation 

• Most of the states are giving 20% to 30% weightage to practicals in public 
examinations 

• Only Himachal Pradesh, Jharkliand, Tamil Nadu and Uttar Pradesh are evaluating 
personal and social qualities by using observation technique and reporting in 
terms of grades 

• Except Haryana, Maharashtra and Chandigarh no other state/UT is using mfomial 
evaluation tecliniques 

• In majoiity of tlie states/UTs, parents are being informed about the performance 
of their children by tlie schools, through report card or through Parent Teacher 
Associations 
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CHAPTER V 

Summary 

The department undertook the present study titled A Study of Evaluation Practices at all 
stages of School Education Across the States mainly to know the status of Evaluation 
practices at all stages of school education. Various committees and commissions of 
Education since independence have made various suggestions and recommendations 
regarding evaluation, at the school stages yet people have not much knowledge how each 
(state/union territory) has taken up which scheme and what modifications they have 
undergone over a period of time. Therefore, educational evaluation remains the weakest 
link in the total educational system. 

In this context the department undertook the project to know the status of various evaluation 
practices across the states. The project was initially taken up during academic session 2002- 
2003 and was confined to only primary stage of the school education. During the academic 
session 2003-2004 it was extended to the entire stage school education. A questionnaire 
was developed and finalized to gather all the relevant information on the topic after a lot of 
discussions. The development of questionnaire was an in-house activity which was carried 
out by the team members of this project. In the process of development of the questionnaire 
the reports of various committees and commissions which were published since 
independence were screened for the relevant and pertinent material. The questionnaire was 
sent to all the organizations dealing with the evaluation component of different stages of 
school education. For elementary (primary/upper primary) the information was collection 
from the relevant SCERT/SIE. The information for secondary and senior secondary stages 
was collected from the relevant secondary board/senior secondary board/council or joint 
board which is responsible for both the stages. The Information was collected from 32 
states/UTs 

All the information received from various states/union territories was compiled and 
analyzed in tabular form. The information from structuring of school education to analysis 
ol results are basically meant to know what steps/schemes are being followed in which 
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slalc/union territory and where they are not being followed. The ultimate purpose of this 
study was to find deficiencies in our evaluation system at various stages of school 
education The deficiencies in practicing may be because of lack of awareness, poor 
awareness, non-implementation of the schemes, poor supporting infrastructure or some 
other reasons. Therefore, it is absolutely necessary to know all the details of the evaluation 
schemes at all stages of school education. Evaluation practices are discussed under the 
following headings: 

• General . 

• Primary level 

• Upper Primary level 

• Secondary level 

• Higher Secondary level 

Major Outcomes are as under: 

Findings 

• Tlicrc are mainly two patterns of school education across tlic states/UTs i.c. 1* 
Primary I-V, Upper Primary VI-VIII, Secondary IX-X, Higher Secondary Xl-Xll 2"* 
Primary I-IV, Upper Primary V-VII, Secondary VIII-X, Higher Secondary Xl-Xll 

• Approximately 2/3 states/UTs have implemented non-detention policy at primary 
stage. 

• Only Andhra Pradesh, Gujarat, Jammu & Kashmir, Karnataka, Madhya Pradesh, 
Nagaland and Orissa have extended non-detention policy upto upper primary stage, 

• Continuous and Comprehensive Evaluation Scheme is in practice upto different 
levels of school education in states/UTs 

• Competency based tcaching-lcaming approach is not being followed in the 
states/UTs of Jammu & Kashmir, Madhya Pradesh, Meghalaya, Tripura and 
Chandigarh. 

• Competency based teaching learning approach is being followed in 16 states/UT 

• Assam, Bihar, Chhatisgarh, Haryana, Himachal Pradesh, Madhya Pradesh, 
Mizoram, Sikkim, Uttar Pradesh, Uttranchal and Chandigarh arc conducing public 
examination at the end of terminal class of primary stage. 

• More than 50% states/UTs arc conducting public examination at the terminal stage 
of upper primary stage. 
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• Mostly states/union territories have divided full academic session in either 2 or 3 
terms baring Jharkhand, Kerala and Rajasthan states. 

In more than 50% states/UTs hard spots in learning are being identified at all stages 
of school education. 

Only in some states project work techniques is being used at all stages of school 
education for assessing students’ performance. 

Approximately half in number of states/union territories analyses the results for 
different purposes. 

f 

Primary Stage 

Most of the slates/UTs are teaching mother tongue, mathematics, environmental 
studies in scholastic areas. 

Mostly states/UTs are organizing activities mainly in work education, art education 
and Health and Physical education in co-scholastic areas. 

The number of periods per week varies from 22 to 30 in scholastic areas across the 
states. 

In most of the states/UTs, the number of periods in co-scholastic areas are 6-8 in a 
weak. 

The duration of a period varies from 35-45 minutes baring some states. 

In most of the states/UTs Recitation, skit/play, dance and quiz competitions arc 
organized. 

Racing and athletic activities are organized by majority of states/UTs 

Cricket, football, hockey, badminton, tennis, table tennis, volley ball, basket ball and 
swimming activities are organized in few states. 

Games & sports and art & printing activities are developed and evaluated in most of 
the states/UTs. 

Drama, dance and music activities are developed and evaluated in approximately 
half of the states/UTs. 

Approximately 2/3"* of the states/UTs motivate students for participation in co- 
cumcular activities by awarding certificates/prizes, and/or reporting performance in 
report card. 

Observation schedule is mostly used as a tool for assessing personal and social 
qualities. 

Incentive scheme such as OBB, mid day meal and free textbooks, arc provided in 
most of the states/UTs. 

All most all states/UTs arc having structured system of school inspection/ 
supervision. 
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• In almost in ail states/UTs, the homework is assigned to students 

• In 2/3'*' of the states/UTs homework is corrected regularly. 

• Different forms of supply and selection types questions are used m question papers 

• Almost all states/UTs claim for following the steps required for development of a 
balanced question paper 

• Term tests are conducted in more than 2/3"' states/UTs 

• In more than half states/UTs question papers are developed at school level or cluster 
level 

• Question banks are available in only few States/UTs 

• Learning difficulties of students are diagnosed mostly by observation oi oral 
techniques 

• Remedial measures are provided to students in more than 2/3"* states/UTs 

• Majority of states claim that they conduct both formative and summative evaluation 

• Written as well as oral techniques are used m external examination with different 
wieghtages in different states/UTs 

• Personal and social qualities are reported in terms of grades 

• Informal evaluation techniques are used in very few states 

• In most of the states/UTs students’ performance is reported to parent through report 
cards 

Upper Primai 7 Stage 

• There was a lot of variations in number of periods were week across the states 

• Mostly states/UTs are orgamzmg activities such as debate. Elocution, Recitation, 
Skit/PIay, Dance, and Quiz Competition in co-schoIastic areas 

• At least 2 or 3 games and sports are organized m all states/UTs 

• Inter-school competitions in games and sports are organized m almost all states/UTs 

• Only in few states inter-school competitions are organized in activities covenng 
literary, scientific, cultural and aesthetic aspects 

• Most of states are using observation schedule as a tool for evaluating personal social 
qualities 

• Self appraisal is used only in Arunachal Pradesh, Nagaland and Tamil Nadu for 
evaluating personal and social qualities 

• Mostly states are developing and evaluating personal and social qualities 
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• The states of Andhra Pradesh, Clihatisgarh, Gujarat, Jammu & Kashmir, Madhya 
Pradesh, Mizoram, Onssa, Sikkim and Tamil Nadu and giving 100% weightage to 
written tests 

« Many stages are evaluating the personal and social qualities like regularity, self- 
cleanliness, leadership, discipline, patnotism, values, punctuality and sense of 
responsibility by using observation and anecdotal record techniques and reporting 
them in grades 

• Most of the states are not using informal evaluation techniques 

« At least one incentive scheme is implemented in all states/UTs 

• Almost all states/UTs have structured system of schools inspection and supervision 

• In all states/UTs homework is assigned to students 

• In majority of the states home work is corrected regularly 

« Mostly States are using different forms of questions m test/paper 

• Long answer questions are not used in Arunachal Pradesh, Bihar, Delhi, Madhya 
Pradesh, Manipur, Mizoram, Tripura and Uttranchal states 

• Instructional objectives are used m most of the states for preparation question paper 

« Paper setters use Design and Blue pnnt for developmg test 

• Number of class tests, unit tests, monthly tests and terms tests vanes from stale to 
state 

• Term tests are developed at different levels in different states/UTs 

• Out of 32 states/UTs questions bank are developed all subjects in ten states/UTs 

• Formal diagnostic tests are used only m Dellu, Gujarat, Haryana, Himachal Pradesh, 
Karnataka, Nagaland, Rajasthan, West Bengal and Chandigarh for identifying 
learning difficulties 

• Delhi, Gujarat, Karnataka, Rajasthan, West Bengal, Chandigarh and Pondicheiry 
adopt various strategies to overcome leammg difficulties of students 

• Mostly states/UTs make an attempt to resolve the difficulties in learning of students 

• Majority of state/UTs use both formative and summative evaluation methods for 
evaluatmg the performance of students 

• In-service training courses are organized only in half of the states/UTs during the 
last three years 

Sccondaiy Stage 

• All the states/UTs teach subjects like mother tongue, one modem Indian language, 
English, Mathematics, Social Science and Science 
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• In most of the states/UTs healtli and physical education, art education, work 
experience, vocational education, and sports and games are covered under co- 
scholastic areas 

• Majority of the states/UTs have 210 to 241 working days in an academic year 

• Majority of the states/UTs are having 40 minutes period 

• In co-scholastic areas, majority of the states/UTs have six periods per week 

• In scholastic area subjects like Home Science, Economics, Music, Dance, Drawing, 
Agriculture, Information Technology, Computer Science, Vocational education and 
environmental education tire optional subjects 

• Activities such as physical education, art education, work experience, yoga and 
moral education are compulsory in co-scholastic areas NCC, Scouts and Guides, 
SUPW occupies prominent place in co-scholastic area as optional 

• hi most of the states/UTs, debate, elocution, recitation, skit/plays and dance 
activities are organized 

• Cricket, Football, Badminton and Volley Ball activities are organized in almost all 
the states 

• All the states/UTs award certificates for participating m co-curricular activities 
except Kerala 

• Most of the states/UTs are conducting inter school competitions in science 
exhibition, sports & games, quiz, science seminars, essay writmg, drawing, debate, 
fancy dress and elocution 

• Personal social qualities are developed and evaluated in Andlira Pradesh, 
Chhatisgarh, Gujarat, Haryana, Himachal Pradesh, Jharkhand, Karnataka, Rajasthan, 
Uttranchal and West Bengal 

• All the tools are used to evaluate personal and social qualities in Haryana, Manipur, 
Uttranchal and Chandigarh 

• Mid-day meal, ment scholarship, free uniform, free textbooks and attendance 
scholarships are provided in majority of the states 

• Majority of states/use both supply and selection type questions 

• Majority of the states/UTs prepare question paper by using design, blue print and 
marking scheme 

• All the states/UTs are conducting class, unit, monthly and term tests 

• In majority of the states, question banks are available in science, social science, 
mathematics and English 

• Less than half of the states are providing m-service training to teachers 
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• Only in Haryana, Himachal Pradesh, Karnataka , Rajasthan, West Bengal and 
Chandigarh learning difficulties are diagnosed by using all the three techniques i e 
observation, oral tests and diagnostic tests 

• All the states/UTs are conducting public examinations at class X 

• About 50 per cent of the states are evaluating personal and social qualities These 
qualities are evaluated by using observation, check list and self appraisal techniques 

• Majority of the states/UTs are not using informal evaluation techniques 
Higher Secondai 7 Stage 

• Almost all the states/UTs are teaching Modem Indian Language or mother tongue, 
English, Hindi, Mathematics, Social Science and Science under scholastic area 

• In most of the states health and physical education, moral education, art education 
and work experience are covered under co-scholastic areas 

• Most of the states/UTs have working days between 200 to 241 in an academic year 

• Majority of the states are havmg 40 minutes duration of a penod In scholastic areas 
the number of periods per week vanes from 29 to 48 In co-scholastic areas the 
number of penods per week varies from 0 to 12 

• Most of the states/UTs are organizing debate, elocution, recitation, skits/play, dance 
activities 

• Cricket, Football, Basket Ball, Swimming, Racmg, Athletics and Volley Ball 
activities are organized in majonty of die states 

• All the states/UTs awarded certificates for participatmg in co-curncular activities 
except in Kerala 

• Majority of the states/UTs organize inter-school competitions m the areas such as 
football, volley ball, cncket, kho-kho, kabbadi, badminton, quiz, debate, dance, 
song, athletics and science exhibitions 

• All the personal and social qualities are developed and evaluated in Delhi, Gujarat, 
Haryana, Himachal Pradesh, Jharkhand, Rajasthan, Uttaranchal and West Bengal 

• Of the 32 states/UTs, only Jharkhand, Manipur, Uttaranchal and Chandigarh are using all 
the tools such as observaton schedule, checkhst, and self appraisal techniques 

• Most of the states/UTs are using observation schedule for evaluation of personal and 
social qualities 

• In majority of the states/UTs, schools are being supervised by DEOs, BRCs, CRCs, 
Sis, Deputy Directors, Jomt Directors, DPIs 

• The homework is assigned and corrected regularly in less than 50 per cent of the 
states 

• All most al the states/UTs are aware of instructional objectives 
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• Majonty of the states/UTs are preparing question paper by using design, blue print 
and marking scheme 

• Most of tlie states are not conducting cleiss, unit and monthly tests But almost all 
the states are conducting term tests 

• In majonty of the states/UTs, questions banks are not available In subjects like 
Mathematics, Science and Social Science question banks are available only m few states 

• Majority of the states/UTs are not providing in-service training to teachers in vanous 
aspects of evaluation 

• In most of the states/UTs learning difficultes are not dragnosed by the teachers 

• In majonty of the states/UTs teachers are providing remedial instructions to weak 
students They are also discussing common problems in class and reporting to parents 

• About l/B'** states/UTs are using both formative and summative evaluation 

• Most of the states are giving 20% to 30% weightage to practicals in public 
examinations 

• Only Himachal Pradesh, Jharkhand, Tamil Nadu and Uttar Pradesh are evaluating 
personal and social qualities by using observation technique and reporting m terms 
of grades 

• Except Haryana, Maharashtra and Chandigarh no other state/UT is using informal 
evaluation techniques 

• In majority of the states/UTs, parents are being informed about the performance of 
their children by the schools, through report card or tlirough Parent Teacher 
Associations 

Over the last five and a half decades, many good schemes of evaluation at the school stage 
have remained on paper m many states for a variety of reasons It is high time all Ihe 
states/UTs should implement them in true spirit With tlie advent of globalisation, it is high 
time that these schemes of evaluation are implemented at the grass roots with all care and 
details Tliese schemes need to monitored closely while implementation so that no lacuna 
remains They should become part and parcel of the school education system That would 
not be enough, without introducing the advanced schemes and the techniques of evaluation 
They need to be adopted/adapted to Indian conditions so that they become organically 
joined to the present evaluation system in the country The ultimate result of ail these 
efforts should result in a school education system which is internationally comparable and 
children have all the competencies and skills to face the ever changing, complicated and 
difficult world 
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Evafyation Practices At Aii Stages 
of School Edycatioo 


(Questionnaire) 



^Department ef^ucationaCMeasumaent amf£valmtwn 
%ationa[ CounciC of^ucationaC ^search and Training 
SriJluroBindb Marg, !New (Deffij ~ 110016 

2003 


PniiclJtMi'H III Ail UUmm <il Siciiool r:<lHoition 
(Queslioiiiiiaire) 


Guidelines 


1 Please read carefully each and every qucsiron/slatcfncnt given in the questionnaire 

2 Pleiuic, do not leave any question unanswered, 

3 Please, provide infoniiation as per directions given. ' 

A In tius questionnaire there are four types of questions or statements 

i. Yes/No . Please select only Yes or No. 

li Pul lick () Please pul lick () mark al appropriate place as per twsl d 

individual question. 


Ill I'luviikiinlliiiimliiHi 

III tliii lAhld 


I'lovnlii liilliiiiiiiDon iin |Kr llw need oftlie n|)|)iopriiiic|ilirr» 
llin lillilii 


iv. Open ended 


Please, provide obiKmUons/infonimlioii/vicws^suggcstioiisr 
brief at appropriate space. 


5 In ease, there is a shortage of ^ace for providing complete inifonimUoii, please, use scptniic 
sheet and attach with questionnaire 


6. If possible, please foiward/supply a copy of relevant notifiations, cheuiars, guidelines, 
documents or any other mate^ which may help us to elicit more detailed infonnatirHi rtgvfc 
system of evaluation in your StatefUT. 

7. The infonnadon provided in this questionnaire will be used for preparing < document only ni 
there will be no (Section on any iudividuBl. 

8. Please sent bock filled-m questionnaire as soon os possible to 

Tbe Hand, 
llllMII 

NCKH'i; Sri Awebinde Mail. 

New Delhi-110016 



evaluation practices at different 

STAGES OF SCHOOL EDUCATION 


t Nitiitii oMitii Sinii' 

2 CI22SCS conipnscs at various slices of school education 


SI. 

No. 

Stage 

Classes 

1 

Primary 


11 

Upper-Pnmary 


HI 

Secondary 

> 

tv 

HujbcT Sccondazy 



3. Insducuotul Tune for vanous levels . 


SI 

No. 

OaM/Clanr 

■ 

No or 
nothbra 
dsiishiiln: 
'last 

jemr 

Avnaur 

iHnstbn 

ot Ihs 

pctlod 

in 

Nwwifccmf 

ikMiMik 

Ancas 

pcii9i9i pw 

*•<10- 

ScMaartc 

OICM 

1VM 

i 

ClasscsJ &n 






u 

Classes IDA 
IV 






iii 

Oa»V 






iv 

Oasses Vito 
vm 






V 

Classes EXA 

X 






vi 

OasscaXI A 

xa 







* Co-cciKilastic activities include . Art Educatioa, Work Education, Health and 

riiyiKol Education, Drawing, Sports, Gamcii, 
Yufpi, i.iloniry, Sciailifio, Cultural, Aosthotio 
tun 


1 




4 Derails alioul subjects taught in sclio/astic aieas’nnd activities covered under co-scholajiiccio: 


(i) Scholastic Areas 


SI No. 

Class/CIasscs' 

SubjccKsI 1 

1 

II 

III 

IV 

Classes I & n 


Classes III AIV 

1 'Idiiiirk V 

< 'lijim VI K> Vlll 

t 

V 

Classes IX AX 
a. Coninilsoo' 
b Optional 

U. .. , 1 ,,^ 

\'i 

ri.i«r<:Yl AXU 


a) Compubot)’ 

b) OpiiWl 


(ii) Co-scholaslic Areas 


SI 

No. 

Class/Oasscs 

1 AcdvilKS 

Compulsoiy 

Nmnberof 
penodv per 

Optional 

Nnmtcror 
pcDotb per 
wtA 

i 

CIabbos 1 AII 


■ - 


-- 

riiioiw Hi k iV 


lii 

ChusV 





iv 

Classes VI to 

vin 





■1 

Chmea IX A X 





VI 

Classes XIA XU 





















winch of tlic following programnics/activitics are organized by ilic sclroois*^ 
(Please wnto Yes or No against each activities) 



6 Which sports and games arc organized by' tiic sehool? 
(Please write Yes or No against each sport/game) 













































winch of the following activities arc developed and evaluated in the schools? 
(Please write Yes or No in the appropriate column under each stage ) 


(Dev =Developed. £val = Evaluated) 


SI 

No. 

Activities 

1 Stages of School Education 

Prifluary 

Upper 

Primar 


Secondary 

Higher 

Scconilarv 

Dev. 

Eval 

Dev. 

Eval 

Dev. 

Eval 

Dev. 

Eval 

1 

Library club 









ii 

Spoils & 
Gaines 



• 


• 




ill 

An & 

Paincing 

competitions 









iv 

Drama 









V 

Dance 









vi 

Music 









vii 

Elocution 









viu 

Ouic 









ix 

Yojui 









X 

Any other 

(Please 

Specify) 










U (■} Du scijuuls iiiutivatc the Btudonls (u (larlicipHU] in varKniE co-cumeuli.i activities? Yes/No 
(u) If yes, jjiwidc HifoamalioH in tlw tabic given below 


til 

No. 

Modes of 
Motivation 

Priniwy 

Upper- 

Primary 

Sccotidaiy 

Higher 

Eccoodary 

i 

Gulilicatcis 

atv'Qfxkxi 





IJ 

Flues arc 
awanl'xl 





in 

Participaticn is 
reported in rqKat 
card 





iv 

Any odicr (please 
5|K^ry) 
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9 (i) Whether inter-school conipelitions arc organized'? Yes/No 

(ii) If yes, please write the events and also write Yes/No under each stage in the table given 


below 


SI 

No. 

Name of the event 

Stages of School Education 

Primary 

Upper 

Primary 

Sccondaiy 

Higher 

Secondary 

1 






11 






ill 



• 



IV 







10 Which of the following pcisonal and social qualities arc developed and evaluated in 

schools? 

(Please put tick( ) if answer is Yes and put cross (x) if answer is No 
(Dev “Developed; Eval = Evaluated) 


SI 

No. 

Social & 

Personal 

Qualities 

1 Stages of School Education 

Primary 

Upper 

Primary 

Secondary 

Higher 

Sccondar 

y 

Dev. 

Eval 

Dev. 

Eval 

Dev. 

Eval 

Dev. 

Eval 

i 

Disapluic 









li 

Ri:^lantics& 

Punctualities 









lii 

Self cleanliness 









IV 

Enviroomcntal 

cleanliness 









V 

Sense of 
Responsibility 









VI 

Leadership 






. 


vn 

Initiative 









vni 

Cooperation 









IX 

Shanng 









X 

Civic Sense 









xi 

Truthfulness 









xii 

Patriotism 









xiii 

Protection of 
Environnient 









XIV 

Any other 
(Please Specify) 
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11. Wliicli tools do schools use to evaluate Personal and Social Qualities'^ 
(Please write Yes or No) 


SI 

Tools 

Stages of School Education 

No 


Primary 

Upper 

Priinai-y 

Sccondaiy 

Higher 

Sccomlarv 

1 

Observation 

Schedule 





ii 

Cheek List 





III 

Rating Seale 





IV 

Self Appraisal 





V 

Peer Evaluation 





VI 

Anecdotal 

Rccoid 





VII 

Any other 
(Please Specify) 






12 Sclicnic (s) suck as 0|x:ratiou Black Board, DPIiP, SSA, Mid-Day Meal, Merit Sclmlaisl 
oilier scholarship etc. itnplanciilcd in the schools 
(Please write Yes/No in tlic Table) 


Si 

No. 

Sclicinc 

Primary 

Upper 

Pi unai7 

Secondary 

Higher- 

Secondary 

1 

OBB 





ii 

Dpm> 





111 

Mid-day 

Meal 





IV 

Mciit 

Scltolorsliip 





V 

Fnw Umfonii 





VI 

Free 

Textbooks 





Vll 

Attoidancc 

Scholarship 





Viii 

Any otlwr 
(Please 

Specify) 








13 (i) Wlictlicr tljc non-dctcntioii policy is followed in die schools? Yes/No 

(ii) If yes upto which stage (Please mark () nl appropriate place) 

(i) Prunary [ ] (ii) Uppcr-Prmuuy' [ J 
(ill) Secondary' [ ] (iv) Higher Secondary f ] 

14 (i) Wictlicr Continuous and Comprehensive Evaluation (CCE) Sciicmc is YesyNo 

developed by the stale? 

(ii) If yes upto which stage (Please mark {'^ ) at appropriate jilace) 

(i) Primary ( ] (ii) Upper-Primary ( J 
(ill) Scconiiiy [ ] (iv) Ihghcr Secondary ( J 

15 (i) Is CCE Scheme unplemcntcd in Schools ? Yes/No 

(ii) If yes upto wluch stage (Please mark ("^) at appropriate place) 

(i) Primary [ ] (ii) Upper-Primary- ( J 
(ill) Secondary [ ] (iv) ILghcr Second^ [ ] 

16 (i) Do scliools follow competency based icadiing-lcanung tccluiiquc ? Yes/No 

(ii) If yes upto wliich stage (Please mark ("^ ) at appropriate place) 

(i) Primary ( J (ii) Uppcr-Priinaiy ( J 

(ill) ScccMidary ( ] (iv) Idi^cr Sccorxiary [ j 

(lu) Whether tramuigprograinmcs for tcaclicrs have been organized by the state? Yes/No 

(rv)Wlicthcr the scheme of CCE was widely circulated in the schools? Yes/No. 

17 (OWlicthcr llic stale has a structured system of scliool iirspcction/supcrvisioii 7 Yes /No 

(li) Ifycs 


Give the structure 



(iii) iTNo, 


How schools are being inspected/supervised? 


(i) Whether teachers assign lioinc work to students? Yes/No 

(u) Ifycs, mention the stage by putting a mark () at appropriate 

(i) Primary [ ] (jj) Uppcr-Pnmaiy [ ] 

(iii) Socoodaiy [ ] (iv) Hig^ Second^ [ ] 
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(uij Wlictliot teachers correct home woik of students’ 

(a) Regular)} | ) (h) Somcliitics | | (c)Nc\i.'r ( | 

19 (u W'lictlioi teachers assign piojcct v oik to students 

til) If} es. riiciitiori tlic stage b} putting t ) mark at appropriate stage 

(i) Pruiiar}'Stage [ J (u) Upiwr-Priinan Stage | | 
(111) Secoiidar} Stage [ | (iv) Higher Sccondar} Stage [ | 

20 (!) Do teachers use diffbicnt forms of questions in tcsb'qucstion papci'' 
(li) If yes, please indicate youranswci by wnting Yes/ivo against each 

forni of question at each stage of education 


Ycs/Nu 


Yc&'No 


SI 

Tomis of Questions 

Stages of School Education 

No. 


Primaiy 

Upper 

Primary 

Secondary 

Higher 

Sccondaiy 



Yes/No 

Yes/No 

Yes/No 

Ycb/No 

1 

Supply T}'pc 
(i) Long answer 
(Hssny) 





II 

(ii) Slioit Answer 





ill 

(ill) Very Short Answer 





iv 

(iv) Fill in the Blanks 





V 

(v) Any other (Please 
Specify) 





VI 

Selection Type 

1 Alternative 

Response 

(Trrc/I’alsc, 

Ycr''No, 

Right/Wrong) 






ii. Malchmg 
(Singje/Doublc, 
Cbcrk hsl, Mnlnx) 






iii Muliipls Choice 
(Question fonn, 
incoxn})k-te statement 
form) 






iv Any oifua* (Please 
specif}) 






21 Whether teachers arc 

(0 a«arc ofuistruclioiial objectives ? Yes/No 

(ii) prepo ring design and blue print 7 Yes/No 



(iii; preparing dclailcd maiking scheme'^ 

(iv) chucking the aniiwcr bcripls u&ing dulailud marking scheme'’ 


Vcb/No 

Yus/No 


22 i i(i\\ nun_\ terms are there in an academic session ’’ ( ] 

2i I low mans tests do sou conduct in one academic session [ J 


(Plc-^^e isntc die number for each stage) 


SI 

No. 

Tests 

Primary 

Upper- 

Secondary 

Higher 

Scconda^ry 

1 

Class Tests 

II 

Imn Tests 





IIJ 

Monllily Tests 



- 


IV 

Terra Tests 






An;, other 
(please speafy) 






2>l At vs hat level question papers are developed for term tests'' 


SI 

No. 

Level 

Primar}’ 

Upper- 

Prinini'v 

Secondary 

Higher 

Secondary 

1 

Cluster 





II 

Block 





111 

District 





iv 

Slate 





V 

All} other 
(Please qxicUy) 






25 (i) WlicUicr tlic question bank (s) lias /liavc been dcvclojxxl in the school 

subject (s) in your state? Yes/No 

(ii) If yes, please provide tlic follmvuig details 


SI 

No. 

For whicb stage 
Question Banks 
are available? 

Yes/ 

No 

Subj’cct (s) for 
which Question 
Banks are available 

Wbetber QeslioB Baak (s) is/arc 
■vaflablc (write Yeior Na. 1 
Teachers I Stadorts 

1 


■ 




11 


■ 




ill 


■ 




IV 


■i 





9 














26 


(i; \Vlictlicr tcadicrs use Cntcrion Rcfermccd Tests (CRT) 'f 

(ii) If yes, at whicli stage. (Please mark lick ('^) at appropnate stage) 


Ves/No 


(i) Friinan Stage j J (») Uppcr-Primarj Stage | J 
(ill) Sccoudao' Stage [ ] (iv) Higher Secondary Stage [ ] 

27(i) Wlictlicr tile State Education Department provides in-scrvicc tnmung to teacliers 
on various asirccts of evaluation at different levels 


(ii) Ifycs. pleiise provide in/bimalion in the table given bcimv 


S! 

No 

Training CoEnponents 

I’rHHiiry 

Upper- 

Primary 

Secondary 

Higher 

Secondary 

I 

Number of traming courses 
organued in last academic 
session? 

• 




ii 

Number of tcaclrcrs 
participated in a training 
course 





111 

Maximum duration of a 
training courses 





IV 

The areas of training courses 
were (Please put lick 
()agaiost each stage, 
a Concqitual 





V 

1) Dcvclqunenl of tools 
of evaluation 






c. Administration of tools 






d Rccoidnig piDoedures 






c DecisitKi making 






f, Reporting 






g Any odicr (Please 
specify) 






28 


(i) Wlicthcr hard spots in Icanting of students arc identified? Yes/No 

(li) If Yes, at what stage (Please write Yes or No against appropriate stage (s)) 


SI No. 

Stage 

Write Yes or No 

i 

Primary 


II 

Upper-Primary 


111 

Soooodaiy 


rv 

Higher 

Secondary 
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(ill) If yCi, al aiJj stage (s), liow do leaclicrs diagnose Iprning dilTicuIlics? 


SI 

No- 

Stage 

Observation 

Oral 

Test 

Diagnostic 

Tests 

Any otSicr 
Please specify 

' 

Pnmaiy 





11 






lU 

Secondary 





TV 







29 (i) Do tcaclicrs provide remedial instrucDou to students’ Yes/No 

(ii) If yes, please put tlic () mark against the appropnate mode (s) 


SI 

No. 

^odcs 

Stages \ 

Provide 
remedial 
instruction 
to individual 
student 

Provide 
remedial 
instructions 
only to weak 
students in 
group 

Discuss 

coiiimoii 
problems 
in class 

Report 

to 

parents 

Any other 
method used 
(Phaive Specify 

I 

Pnniary 






11 

Upper- 

Primary 






ill 

Sooondaiy 






IV 

lligbcr 

Secondary 





. 


30. What type of evaluation is used at different stages? 
(Please write Yes/No at appropriate place) 


SI 

No. 

Stage 

Types of Evaluation 

* Formative 

•* Summative 

1 

Pnmaiy 



it 

Upper- 

Pnmary 



111 

Secondary 



IV 

Higher 

Secondary 




* Fomoativc Evaluation; Evaluation conducted during the teaching learning process 

* * Summative Evaluatioa. Evaluodon conducted at the end of the session covering all the 
. contents taught during the session 


II 













31 (i) Wliat sUgc public cxaminaboii/cKtcmai cr>uumnation is conducted '' 

(T’leasc murk ('’) at appropriate stage) 

(i) Pritnai^' Stage ( J (ii) UpiJcr-Primary Stage ( J 
(ill) Sccondarj’ Stage [ ] (iv) Higher Sccondan- Stage [ J 


(ii) If)C3, please provide details ui tiicgiven below 


SLNo 

Stage 

Yet! 

No 

If VC*, then 

la wbich 
Oass/Qasses 

roqiose of tbc 

extemai 

cxogfiinafton 

Wbo cooitucts 
ibis 

ciamination? 

I 

I'ninaij' 





11 

Uppcp-Priuiaiy 





lU 

Secondan' 





iv 

Higher 

Secondary 






(ij) Wliat tecluiiquc (s) is/arc used in tlic public CYanunaiJon at dincrent levels and Iiow mudi 
wciglitagcs arc given to them ? 


SI 

No. 

Stage 

TeclnitqiieCs) nsed 

Wriftot 

Oral 

Practical 

Ai^etlKr 

(ncasc 

Spccifrl 

Yes/No 

Wcighli^ 

Yes/ 

No 

Weigh 

logo 

Yes/ 

No 

Woghloge 

Yes 

/No 

WegUa 

g« 

1 

Primarr 









ii 

Upper- 

Primary 









111 

Seooudary 









IV 

H^hex 

Secondary 
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32)(i) Wlicthcr wciglitagc to botli internal assessment and external assessment Ves/No 

arc given to students for tlic puqwses of pnoniotton to the next class’’ 

(ii; If\cs. tlicii Iiow much wcightngc do )'Ou give to die iiitcnial asscssniciU 
anil evicinal assessment in public examinaliut'’ 

(Please, provide infonnation in the table given below) 


SI 

N 

0. 

J 

Stage 

Type of 
Assessment 

Weigbtage in terms of % of Marks 

Written 

Oral 

Practical 

Any other 
(Please 

Speeirv) 

1 

Primaty 

Internal 





External 





1 

Upper- 

Ihiman' 

Internal 





External 





■ 

Socondaiy 

Internal 





External 





IV 


lntenmi 





External 






33 (i) Wlicthcr Personal and SociaJ Qualities are evaluated in schools? Ycs/Nc 

(ii) If yes, provide infonnation in the following table 


SI 

No. 

Stage 

Nmneof 

PersoBaldl: 

Sodal 

Qwiiitks 

TcdnuqoeCs) 
used for 
assessment 

Tools nsed 

Rqioilcdin 
tErmsof 
Marlu/Cndes 
PI. qiecify 

1 

Primaiy 





ii 

Upper- 

Primary 





lii 

Secondary 





iv 

Higher 

Secondary 






34 (i) Do you show the evaluation records of Personal & Social Qualities m Yes/No 
die Report Card? 

(ii) If y^, at wliicli stage (Please Tick tlic relevant stagc(stagcs) 

(i) Primary I J (ii) Upper-Pnmary [ } 

(lii) Sccondaiy [ J (iv) Hi^cr ScctHidaiy ( J 


13 
























35 (i) Do schools report Social and Personal Qualities in Report Cai d " Ycs/No 

(ji) If yes which of the following is used for reporting at different stages" 


(Please write Yes or No against each mode under each stage) 


s. 

No 

Mode 

Stages of School Education 

Primary 

Upper 

Primary 

Secondary 

Higher 

Secondary 

i 

Marks 





li 

Grades 



t 


iii 

Slaletneot 






36 Winch of the following methods arc used for indicating Uic pcrfonnaiicc of student in ik 
scholastic and co^cholastic areas'^ 


Si 

Stages 


Scholastic Areas 

Co-Scholastic 

aitas 

IVo. 



Alarlis 

Grades 

BoUi 

Martis 

Grades 

Botb 






Martu 



Mariu 






& 



Sl 






Grades 



Crada 

1 

Primary 

lolcnuil 









External 







11 

Upper- 

Intemal 








Pnmary 

Extonal 







lU 

Soooodaiy 

Inteavil 









Entcnwl 







JV 

Jifilicr' 

Jntanii] 








Sccondaiy 

Eicteraal 








37,(i). Do teaclBis use Infonnal’ cvaluatKMi tcdmiqucs? Yes/No 


(li) If yes, please write the diOctenl Icdmiqucs used by tcadicrs in die table given below) 


SI 

No 

Stage 

I'cchniqucs 

1 

PrinKuy 


ii 

Upper-Piinary 


Ml 

Sccoadaiy 


IV 




* Infomial Evahutioo Tcchniqaei > Such os peer evaluothn, self evaluation by students, 

amodotal ncortb etc. 


14 

















38 (i) Do schools inform {Jarcntsabout'tlffiperfomiancc of tlicir wards'^ Ycs/No 

(li) If yes, then how are they uiforaied'’ (Please provide infontiahon against each stage) 


SI 

No. 

Stage 

Modes 

i 

Priniao 


11 

Uppcr-Pnmaiy 


III 

Secondary 


TV 

Hrshcr 

Secondary 



39 (i) Wlicthcr tlic annual results arc analyzed? Yes/No 

(ii) If >cs. how the feed back is used for decision making at diflcrcnl levels'? 

(Please, provide infomiatioo in brief) 


SI 

No. 

Stiqiie 

Results anc 
Analyzed 

Hmv the feed back is used 

i 

Primary 



ji 

Uppers 

Primary 



lU 

Secondary 



iv 

Higher 

Scewndary 
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'lO Wliul sugg'jati-ns \vould }ou like to offer for quality iiiiprovcmait in education at diffctan 
stages? 


SI 

No. 

Stage 

SuggeslioDS for quality improvenicRi 

i 

Primarj 


11 

Upper’ 

Pnmary 


iii 

Secondary 

• 

iv 

Higher 

Sccoodaty 



41 (i) WLclIicr some iuuovalivc evaluation practices* ore developed and unpJauented 

in tlic state for tlic quality iniprovcnicnt ui scliool education? Vi»/No 


(li) If yes, please mculion briefly lunovativc evaluation practices in tlic table given below 


SI 

No. 

Stage 

lunovative Prac(icc(s) 

Please write the luune of (be 
school (s) where these innovative 
practices arc in praaice 

i 

Priniaiy 



11 

Upper- 

Piimaxy 



III 

Sccondaiy 



iv 

Higher 

Socondaiy 




1 Innovative crohuiUon practices ; (hat evaluation practice which is uncommon nml hdp 
out in improving evaluation procedure. 

42 I lew evaluation may be used as an c'Ibctivc tool for quality improvement in tcachiiig-lcaming 
process? (Please oi^oa in bnef) 


16 





43 Would >’ou like to give auy suggestion v/hicli lias not been mentioned above? 
(if yes please mention m brief) 


[nforniation pirnTdcd b>' 
Name 

Dcsignatiba 

Complete Address (Official) 


Phone No (O) 

(R) 

Fax No. 

E'inail address 
Mobile No. 



